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listen. | .
please

listen to me.

it’s not so much,
but i feel it - -

-
- -

sometimes

i want to*say things,

but i cafi't

ar i shouldn't,- .

i don’t know

please ‘.

help the words get out
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| __sometiMes

‘T want to
laugh
and._sing

dnd he'crazy.
maybe -

AN

‘we could be crazy .
together d
sometime. .

s(metimqs

- i‘feel '
so sad
i don't want to see you
or anybody. )
i wish
you could make it go.
away. )

i,

4

sometimes 1 get
mad,

N e .

and you get
mad,

)
to get away .

and 1 want

from you,

or smash you .
or put you somewh_e?e
where you can't

\ N
hurt me t
1 don’t want to get
mad, '

but you make me

sometimes. ..
el
~ - h o,

-3

sometimes

1 have things

on 'my

mind,

big things

- )30u know -

end i don’t .
see jou v

or hear you

or even .

‘care about you

very much
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i see you '
and hear you_
tind even touch you
sometimes,
but i don’t know you
s talk to me =,

i'll share me if
you'l{'share you.
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what do you say
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when your friends are around?

do you laugh?

" do you cry?

do you talk about me?
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sometimes i'm afraid
-of what you think’

- bf ‘sounding dumb,
of doing bad
don’t think i'll lose
please? VY

L don't want to
fail

* pfease,

™ jt's cold out here.

.




hold me
help me
heal me
like me !
please,
like me

.
. v
N .
. .
v/
.
. 3 o
.
. ,
.
t
.
4 .
e
s
.
‘
A
S
.
.
. at \
4
i -
.
s -
) v
’ ’
i
v
=
- .
. )
. . .
{ ’ .
’ . .
.

. .
-
Al -
.
$
.
.
»
-
| .
H
< .
.
' .
.
. «
14 N >
i
'
L .
' [ 4
+
,
{
-
]
.
e
N
.
.
5
. s ,




- 1

TABLE OF CONTENTS .~ -
, y .

r : B

' /. oo i
7 J . - , -
¢ L PAGE III.'DEALING WITH DISCIPLINE PROBLEMS .......... .~ 103
Foreword .................... / .................... e 7 A."Conflict: Ways of Dealing with It “““““““““““““““ 105
Overview ...... R EIRLEI LR LR 8 B. Techniques ...................lc..oe. e no
Acknowledgements ’........ :‘ ............................ 10 1. Adler'sApproach .....................c L 1o
' . 2. BehaviorContracting, ....................oon il 15
. : ' , 3. Behavior Modification ......... e nzy
" 1. THEPROBLEM .......,....... WRR et 12 % . 4 Changethe Environment ... i
7 - \J 5. Corporal Punishment ........0.«............ . ... 122
A. Statistics ..... e 13 6. ‘Curriculum on Conflict Management ........... .. 124
B. Study of Discipline Problems in N.C. High SChOOlS - ? 7. Democratic Problem Solving ...................... 124
Highlights ............. e .. Do 8. Glasser's APProach . .....,..oeeeeeeeeeeennannns, 129
C. Personal Points of View /. ............. L 17 . 9. Police, Courts, and Trammg Schools ““““““““““ 130
- 10. Referral 4. ...oooovveeeei i 13)
e A4 11. SocialLiteracy .............¢c.ococndeeii 132
II. PREVENTING DISCIPLINEPROBLEMS ............. 22 / 12, Su‘spensions, Expulsions 5nd Pushing Out ..,. 133
Suggestion #1: Help Each-Student to Feel Worthwhxle ..... 24 13 Trailns;isci}i]::;ls:;ﬁfnssilson """""""""" :g‘s‘
A. Develop Close Caring Relationships with Students ... 32 C.p U Practi ;’P' Crrrrrmrreey
. Aspects of a Close Caring Relationshiy: tomising Practices and Programs ............... . 137
aseriesof poems™ .......... ..., 33 IV. BARRIERS TO CONSTRUCTIVE CHANGE ceeee - 139
."2. How%o improve relationships ......... e 41 A. Barrier #1: Unwritten Rules ...................... 142
a. Attitudes ...l e 42 B. Barrier #2: Lack ofMoney “““““““““““““ ' 143
‘b. Communication ............ . cociiiiiieiiinn. 47 C. Bartier ¥3: Lackof Time ..............cvevvenns.. ; 144
» B. Helping Students Improve Their Relatlonshlps D. Barrier #4: Lack of Authority ...................... 145
. withEachOther ......... .. it 56 E. Barrier #5: Lack of Knowledge s ) 146
C. Helping Students Improve Their Relatlonshxps T F. Barrier #6: Fear of Change ................. ko : 147
with TheirFamilies ............................... 62 . . .
D. Student Involvement ....................cccovvennn.. " 64 V. LEGALASPECTS ...t v, 149
E. Helping Students Meet Their Physical Needs ........ 66 A. Disciplineand theLaw ....q........... PR 151
F. Helping Students Succeed in School ...............4 69 B. Written Rulesof Conduct ....,............... S 153
Suggestxon—#2 Make the School Experience More , s VL. APPENDICES. ! 55
Interesting ..........coovieiiineiiiieeiie i 75 0 T AR EEIIEALES. e ¢
S . ertes mg3 M Effect e Rule 83 ‘A. Annotated Bibliography .......: e 157
ugges }on #3: More VOIS oo . B. Opinionnaire and Summary: Disciplinary Problems
Suggestion #4: Involve Parents \ .......................... s B85 ' in Pyblic Secondary Education .......%........... 165
' Suggestion #5: Effective Security .................. e - 88 _ C. Footnotes ......oovvniiiie 172
6 7~ ' %
' L -
8 . . .9




- Throughout the Nation, .and in
practically all the surveys, discipline is
regarded as the school’s number one
problem—4uperseding such concerns as
Jfinance, public apathzy integration, busing,
tedcher mnlxtancy, and lack of knowledge
concerning the nature of chahge. .

Dlscnplme problems never exist in a .
-veeuum;, they aré-intimately related to
students and their perceptions, to teachers

and their interpretations of goals, to
administrator§ and their interpretation of
responsibility, and to the community with its
sensitivity or lack of it for an atmosphere
genuinely conducive to educational ’
development. Nor can discipline problems
be solved through simple isolated
approgches, such ag added or modified
‘programs or the ma'oductnon pf new
techniques. It, however, is gratifying that
many schools are developing highly Q
successful programs and practices resulting
in effective learning and in better
1nterpdrsonal relatnonshnps

"This source bk approacheslhe
problem of dlscnplme forthrightly, with chips
falling on occasions in rather sens®ive areas.
At the same time, the approach is altogether.
positive and always with overtones of
encouragement,

Much of the best that is, known about
child development, interpersonal
relatjonships, indentity, self-imagé, and
change is synthesized into a,viable
philosophy for individual growth and self-
fulfillment. The evidence from numerous

sougces is conclusive that the ultimate
solution to better relatlonshrps among

students, teachers, administrators, and
parents — and in turn better disciphne —
lies in the development of relationships
based on mutual respect, trust, and
understanding.

FOREWORD .  ~ . .

The 1dealism of the basic concepts in
this source book, with its persistent, .
emphasis on caring and understandjng, in no
way suggests-the -impossibilily or aze -
impracticability of realizing the ultimate .
goal of all discipline, namely self-discipline < .
It makes the future seem bright! . : ¢

A. Craig Phillips, Stqte Supenntendent . . N
Public Ihstruction \\ . , o :
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.- OVERVIEW

This is a source book about discipline in
school. Hopefully, teachers and X
administrators will use it to make the schools
safer, happier, and more prodictive places
for everyone.

~

This book is written personally and
simply, because. discipline is a personal

s  subject—one that invétves everyday people

who can understand #ach other’better when

they use plain talk.'

ahoRt~ta

&

‘subject,. although we have rbly'
too many words already. Please use thisbo¥
as a reference, a catalyst, and a ﬁen‘d.

Types of Discipline Problems
S¢hool -discipline.problems are
+ metsured, not only by property loss and
. bodily harni—which, alone are tragic—but
- also by the less ‘iri, Rumaén learning and %
fulfillment. Children who should be ,
 exploring the beauty, power, and purpose of
this incredible universe,’ who should be *
laughing and enjoying life, are too often .
turned off'and despefately unhappy.
" Tegchers who have w@
_chance to nourish young minds find
themselves ‘demoted to jailors, fighting to”
_keep the lid 8nand still do something for the
- handful who will Jisten. In the chaos of '
broken windows, smoke-filled bathrobggs,
verbal abuse, robberige, stabbings,,
truancies, and all the rest, pringjpals are
painfully f(')i-ce(uo act more as sggurity = »
_ guards than as instructional leade®®. Parents
must worry about the safety of their sons and
daughters and about tHeir pwn failure to .
insure a quality education for their children.

*

. -

ed and hoped for the -

'
. <
* »

\ . " ' ’ ’ ’ A
L . . .

Certainly, we must stop yiolence and
vandalism in our schoals. BYY this is not
endugh. A “well-disciplined school” is not
merely a place where students are quiet and
obedient. It is a situation where students,

Meachers, and administrators are Ty
concentrating together in a-close, vibrant-

way toward the camgnon goal of learning. a

Preventing Discipline Problems
Traditionally, schools have sought to
control studseht hehavior by setting strict
rules:and- pumighing those who disobeyed.
The most common punishments have.been
spankings and suspensions, with the most
seriovs} offenders being expelled from school
esearch and experience tell -us that this
. jethod of‘han_dlin -school discipline
problems is not warking. Despite the fact
that thousands of students are spanked,
removed, and/imprisoned each year, the
number and sevetity of school discipline
problents is ifcreasing in many places and
- decreasing ih few. Likewise, there is no
indication that these techniques are . |
motivating students to study. harder or learn,
more. We need a better .approhch—one .
which cures the causes’ of mtisbehavior

instead of merely‘cting to the symptoms.

, This dges not mean that-we should allow
students to do whatever they
. enfarcefnent, security, and reasonable
restraints gre necessary to maintain order in
the schools and to guarantee’ the protection

= of the many from the violente of théfew.

But our best protection is to make school
a more joyous and more satisfying experience
for all students, as well as for all teachers and
. administrators.t is pain and boredom which
_ drive children to smash windows, shoot dope,
and beat on other children. It is love and
success which teach them to love and to

ease. Rules, -

succeed.

In varying degrees and ways, many .
. st¥dents have been kicked in the head all .
their lives. They come from homes where
there is more yelling than listening, more
* liquorghan love, more taking than giving.
In mafly cases, they haye been laughedat,
lied t8, pushed aside, put down, and left- .
alone-so aften that they bélieve such -
treatment- ifflall they are worthy of. In such a
world childrenelearn to hate themselves—:
an ost everythiflg else—at an early age.

e

. Going to school often makes these
¢hildren feel even worse gbout themselves.
. Many-begin failing in the first grade and
esteadily fall nd further behi
~ When teachers.and administrators criticize,
label, expect failure, and act indifferent,
students Hecome even more convinced of
their worthlessness. Other children can be
terribly cruel too in their ridicule and , -
. rejectjon of. those who are different and don’t . |
“measure up.”” But we must remember that
these are just words—they cannoCexpress \\
‘the real disappointment and.pain that real . | \
individuals experience every day. . - N

eeling worthless and unloved, facing - N
anothér day of what many consider an
endless ordea] of boring words about
useless topics, Btudents often react by:
withdrawing into silence, dope, Or feigned
stupidity’ dropping out dnd running away;
acting out to gain attention; attacking the .
source, or af least the symbol of their pai#t. In
most cases these reactions only make the
“problem worse for the student and for the
/scbool. ) : .

At this point, we should remember that
unhappiness may be a cause of misbehavior,
but it is not an"excuse for hurting others. Nor
is it fair to blame a deprived background for
violence and vandalism while relieving the

y 12
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individual of all responsibility -for his/her
actions.-But while we recognize individual
responsibflity, we must also recognize
individual needs
-~ and feelings. Students like the rest of us,
need to feel unique, important, and
worthwhile. We can help them meet this -
need, and at the same time reduce discipline
problem$, by:

* developing close relationships |
with them;
¢ helping them to develop close
relationships with their peers and
_ with their families;
» he]ping them to be healthy and
/ i .

to succeed if:

+ the student feels. #¥personal need
to change
+ the solution satisfies the needs of
"both the teacher and the student

* the solution addresses the real

- , problems, instead of the

symptoms

* the action taken is appropriate for
the particular situation at that.
sparticular time

‘Barrierg to Constructive Cimnge

A number of barriers bloék us from

‘!

+ e involving them in significant
decision-making; and
« helping them to experience
success at school.

L
This book explains a number of
techniques for implementing these
suggestions ’ -

* Studehts also need a school experience
which is"ipteresting, challenging, arid useful.
This book also presents many practical ideas
for meetirfg this need and thereby preventing
discipline problems¥»

Dealing with’Discipline Problems

. One major section of this book présents
specific techniques and programs for dealink
with discipline problems when they do occur
Some are more effective than others. Somé
may be more practical in’some situations
than in pthers. Depending on your needs, you
may want to borrow ideas from several
different approaches, combine them with
each other or with sonfething you're already
domg .

Generally, the teclinique Jis Wore likely

making constructive changes needed in order
inmlm:ﬁwoludm-plm&psebbms——%esé

barriers include unwritten rules, lack of
money, lack of time, lack of authority, lack of
knowledge, and fear of ci\nge.

But of all these, fear & change is our
greatest enemy. For it prevents
experimentation and growth, locking us into
actions which may not be working. Our
greatest challenge is to master our natural
fear of change and make the uncertain leap
into ‘new directions. i

i

13
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_LET’S BE HONEST

a

No matter how many beautiful suggestlons
there are, they don’t mnake a bit of difference.

unless people are willing to change.,
So the most important thmg to be concerned about is:
“What'’s gettmg in the way of change?” -
Some of those stop signs are in this book. Remember
They are the enemy. Not you .
) or I
They are the things that keep us from growmg and
learning .

and if we don’t see them we can get tnpp ‘
up and never know why. T ‘
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'STATISTICS . = -
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Sch‘odl discipline problems are a national crisis . .. and s,!;iiLg\rowing.

e A survey financed by the Law
- Enforcement Agsistance. Administration
. describes violence in the schools as a
‘‘serious and costly national problem” that
‘.‘wargﬂn_ts a national effort” at cortectio
I3 R /
ey
o A U. S. Senate subcommittee Wthh -
.’ surveygﬂ 757 schogl districts (Apnl 19759
estimated that* schpol vandalism cost
apprpximat'ely $600,000,000per year. This
. Aigure is said to equal' the fotal agaount

) SE

»

»

. angthe nu

country in 1972.'The spbcommittee found

that 70,000 teachers were victims of senous :

assaults; tiat, school.related homicides -
betwe;:n 19 ncreased -18.5 pércent;
" rapgs and éttempted apes, 40.1 bercent&
- robbenas 36.7 percen{ s{gsaults on v
«students, 83. 3 pertent assaults on_
oteac'hers 7774 percen‘t burglanes on school
binldlnts 11'8 percent; deug’ andealcohol *
offénses on schbol- property 315 pe%cem /
er of weapons confiscated by
1es, 544 peycpnt PR
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¢ Typical specifics related to vandalism in
the schools: . 4

o In 1974, vandalism cost Cleveland
$855,000; Houston,$351,000; Austin,
$185,000; Salt Lake City,$144,000

« In 1975 Houston budgete h $697, OOO for

"+ police security
* The Los Angelés Umﬁed School

District
. iallocates $3.9" million annually for/
security .- - .

+ *In North’ Carolina, a random sampllng -
~ indicated"that in 1974-75, vandalnsm in
_“ﬂakaﬁmmm.amumed_mwﬁwn
" Fayetteville City Schools, $14, 000; ..
-Catawbg County Schools, $20, 000, ;
Asheboro City Scheols, $10,000;
Burlington City Schools, $3,500;"
- Wilkesboro, $2,000; Dare County, $200.'

&
»

———-Farre 14, 1976, the

b

¢ Recentigtatistics continue to be alarming.
In tﬁe% S News and World® Report for
A -is cited as °
responsible for these staggering,figures
concerning student perpetuated crimes for

100 homicides

’ng rapes
000 arr:%g_bberies
270,000 bufglaries

‘and more than $500,000 worth of
damage to school property

. 'y

¢

'

the school®year 1975-76: .

[§

Ta1

-

: 3
e The Nation#t Bducation Association
reports that in 1975-76 students
committed: a
100 mdq-det:s
12,000 armed robberies
9,000 aggravated assaults
270,000 school burglaries

—

-

]
¢ In Violence arld Vandalism (National

School Public Relations Association,
1975), it is reported that losses due to”,™
vandalism plus the cost for security in 1974
totalle 7046,000 in New York,
$7,984,000 1n Los Angeles, and $10,015,000
-4in Chicago.

-~



* Juveniles are a frightening part of the total crime situation in America. Juveniles ¢

r'

i

v

.

In schools today, ther¢ is:

o L4 L]
.« ' ‘e more serious crime/

. e mére violence  / | -

) e more gang warfa '

* o more crime commjitted with weapons
® more drug-relate%[ crime than ever before.

’ ’ ,:I

R . T .

~ . '
. .7’ : -

-

I3

-

-

ommit:

-

I3

-

of all property crimes in U.S. .

L

of all violert crimes in U.S.

cy . -

v .
. 4 .
- ‘o

“More crimes are committed by youth .uﬁder 15 than by adults over 25.

"y
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“A Study Of Perceptions Of Dlsclphne Problems . N

- - In Secondary Schools of North Carolina,”* \

~

.

. Students, teachers, and principals
believe that there is a discipline problem
in the high schools of North Carolina.
Less than 11 percent of the total study .
population thought that discipline was
of ‘““minor’’ or “little concerns’

. According to approximatély one-half of

all respondents in the study, dis¢ipline
in-the high schools of Narth Carchina has

.ud‘

by James A. Clarke

students and faculty,” and “nothing for
students to do or free instructional
time.”

The most frequently listed types of .
behavior, except for dektruction of
property, that caused discipline
problems might be classified as minor
offenses. These offenses mcluded i

(L INYS

increased ‘‘some” or ‘“greatly” during
the last three years; whereas, about one-
fourth of each responding group believed
that the problem had either remained .
"the same’’ or has ‘““decredsed.” A
majority of the principals, however,
believe that the problem has
““decreased” or ‘“‘remained the same’; a
majority of the teachers and students
reported that the problem has
“increased’ or “‘remained the gfime.”

. In general, teachers and principals
believe that the major causes of
discipline problems in the high school
can be attributed to home and societal

_conditiedts. Students, on the contrary,

think discipline problems are caused by

school factors. Among the major causes -
of discipline listed byrincipals and
teachers were: ‘‘parents not supporting

school,” “lowermg of society’s standards .

and values,” and “inadequate guidance

at home.” Students, on the other hand,
reported that the major causes of

- discipline in the schools were “lack of

" student involvement,” “’low student

morale,” “poor communication between

.“‘_’v

8.
: students teachers,-and principals,

" school,” “late for classes,”

and
“disobedience to teachers.” Over one-
third of the study populatioh, however,
reported the “use of drugs” caused
discipline problems in the high schools of
North Carolina\ :

. Alarge majorit‘y of students and teachers

reported that ‘“no particular type of
student,” rather than one or more
specificrace-sex type, was most involyed
in discipline problems in the high
schools. Although approximately 50
percent of the principals agreed with

. their students and teachers, principals

attributed more of the discipline
problems to white and minority males
than did the two other groups.

In the opinion of the majority of the

“‘students who made low grades’ are
most frequently involved in discipline
problems at the high school level, Since
most of the remaining participants
checked “no particular type,” very few
respondents believed that average or.
superior students were involved in
discipline problems‘.

R

Students, teachers, and princ' ls

reported that “expulsrons a
‘““suspensions’’ are appropriate corrective

methods in solving discipline problems.

. There was general consensus among
* respondents that five types of behavior

Justlﬁed the expulsion of students:
“using a dangerous weapon,” ‘‘causing

.serious_physical injury to a student or _

faculty member,” *‘using or dispensing
drugs at school,” *‘serious destruction of
property,” and ‘“‘continuous disruptive

 behavior.” Unlike students, over half of

10.

the teachers and principals thought that
expulsion should result when a student
fought with a faculty member.

! Principals and teachers listed far more

types of behavior that might justify
suspensions than did students. From a
list of 12 behavioral types, over 50
percent of the principals record¢d’ ten
types, whereas, the same percent of
students only listed six types. The most
frequently listed behaviors were
“physical abuse of students,”
“continuous disruptive behavior,”
“physical abuse of teachers,” “‘using or
dispensing drugs,” ‘“‘possession of
dangerous weapons,”’ and *‘using a .
weapon.’ .

According to the total gr_oup of teachers

_students, and principals in the study,

the most frequently used corrective
methods for maintaining discipline were:
‘““suspensions,” “counseling,”

“eqnferences with parents,” ‘‘suspension

-~ . . 17
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o of involvement in sports,” ‘‘assigament
of jobs at school,” and “involvement of
students in self-government.” A large
percentage of the teachers and
pnncxpals but not students, also stated

». that three other practices were used
frequently: “involvement of students in
making rules,” “humanizing the
instructional program,” ard “making
instructional programs more
meaningful.”

11. Over 50 percent of the principals
reported that seven of 20 corrective

+ methods were effective, but over one-half
ofethe teachers and students indigated

respectively, were-effective. Principals
listed “counseling,” “‘conferences with
parents ” “suspensions,”’ “expulsnons
assngnment of detention halls,”
makmg instruction more meanmgful ”
and “involvement of students in self-
government.” Teachers thought that
“conferences with parents,”
‘“‘suspensiqns,” *‘counseling,” and
“making instruction more medningful”
were the most effective practices. The
only practice which was listed as
veffective by half of the students was
“‘conferences. with parents.”

12. Implicit in the students’ and teachers”
responses was the feeling that several of
the corrective practices which are used
should be employed Inore extensively

* because of ‘their effectiveness. The
practices checked by students were
“involvement of students in making

+ rules,” “humanizing the instructional

, program,” “making instruction more
meaningful,” and “public recognition for
positive behavior.” Teachers, on the
other hand, thought that the discipline Vg"

1

18 .

»  punishment on an

" that four methods and one ‘method, 7

* problem would be improved if -
misbehavior resulted in “swyspension in
the involvement of sports,” “stricter |
enforcement of rules,” and “public
recognition of positive behavior.”

13. Relative tathe question of administesing
uitable basis, most
of the principals afd teachers indicated
that all students were treated the same
or “punishment.was administered on the
basis of an evaluation of individual

needs.” Over one-fourth of the students
agreed with their faculties on these two

procedures, but a much larger number

S

4 thought that favoritism was shown to

—students-who “perform high

academically” and to “athletes or othdyg * *

students with special talents.”

. The respondents in this study felt that
neither integration nor sex
discrimination were major contributors
to the discipline probslems in the high
schools of North Carolina.

Of the ten major discipline areas in this -
study, there was more disagreement
among the sub- populatlons on the major
causes of discipline, ‘“expulsions,” .
“suspensions,” and use of corrective
methods.” Of the six sub-groups in the
study there was more disagreement ~
among students, teachers, and_
principals; between male and female
"members; and between white and
minority students. _

15.
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.

: "The appendlx gontains a more detalled

summary and copy of the opinionnaire of this
study.’ :

)
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PERSONAL POINTS OF VIEW . .
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The next fow pages reflect how many - '
students, teachers, administrators, and” .
parents feel about school digcipline , . .
problems.<While these comments are )
certainly not indicative of every person in » T .
each of four groups, they do give us an ) ,
insight into the Q)mmon frustration shared .
by everyorie involved.
. " ‘{ " .
. . '
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¢ Teachers pick on ya, order ya around all
time — man, I'm not .going to put up,
with that stuff.

9 I'm afrald to walk behmd the gym-

anymore ‘cause of those dudes that hang .

around, back there:

@ This is the fourth time I've had this same
stuff. . .

o Two weeks ago, [ was m}:séing' with this

basketball when I wasn't supposed to — P

and this gym cdach just pushed me on the
ground and started twisting my arm. I
kicked him one good and got out of there.

o’Why not get high? It’s the only way tb

stdnd the boring junk they talk about all
the time.

¢ The other day, ghese dudes came up
Behll(nd me and stuck a straight pin in my
ac

o*Teachers don’t care anythx{g about how
you feel. They're too busy being mad at
you,

ogpn
o I don’t get anything out of Ristory class
cause these guys keep talking all the time.




\
sy

. .
-
»
e [ feel like a failure. ’ -

e There are so many kids in the class, I just
don’t have the time and enel‘gy to do
everything I should.

o] tlc'f/ my best to make thmgs interesting,
I get zero apprecigtion.

.® One group says I'm too permissive, then

the next one says I'm a dlctator I can’t
win.

e If the parents would only do what they
should, then we wouldn’t have:so many
sproblems in the classroom.

e They give me a dilapidated classroom,
outdated books, and 35 screaming kids —
What do they expect me to be? a.
magician? -

Y 2

2]

L
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) Some of these teachers just let the kids
run wild —and then the Supennte‘ndent
blames mé for the trouble. )

o Every year, | ask the School Board for

‘ more teachers and specialists; better’

\ . materials, and all that — but we never get

- the. help that we need.

e They t,ell me to stralg'hten thmgs Qut

t . =~ downhere — and then tie nfy hands with
a lot of unn.eccessary policies and
paperwork. . .

»* e If parengs would dicipline their ch}ldren'at .

home, we wouldn’t have 30 many
problems at school.

ADMINIS-
* TRATORS:

[y

Cod
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’ o I'; worried to Tet my child go to school
-+ - apy morewith all that dopeand viotence.

o If my child's behind in his/her subjects,
it's because the school 1sn’t doing the job
'}t used to do. .

e We want her/him to have "a better
education than we got, but the schools
just aren't providing it

e Fighting? My child had to protect
himself/herself. The school sure won't
protect him/her - .

¢ They don't ever ask parents what they
think about the situation. .

¢ [t upsets me about these new report cards
— now I can’t tell anything about how my
-.child is doing — just another cover-up 1If
vou ask me : .

ADMINIS-
'TRATORS

P [N
f

-~a
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" PREVENTING
 DISCIPLINE PROBLEMS

: n S : Suggestions

~ . ] . o Help students to feel unique,
‘ : ’ impertant, and worthw hile.

AY .
J - e Make the school experience more
< . . exciting, interesting, challenging.
and useful. .

. e Adopt \\ritt('n rules formulated by
. students and staff, based on Igw,
which are necessary,

‘ . /\ fair, simple, flexible.

\ o Involve parents in the classroom

’ / and in significant school decisions,
¢ Y

’ ’ ’ e - VMaintain an effective security svstem.

* £
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.PREVENTION

you know
what they say -
about i
an ounce of
prevention . . .
BUT . . . ..
. copfusion,
" problems, -
and paperwork
. of
day-to-day
often
keep’
© teachers and administrators
from
recognizing problems
and preventing them
from growing. '
[ 4

4
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'SUGGESTION :

HELP EACH STUDENT TO

FEEL UNIQUE, IMPORTANT,
AND WORTHWHILE.

o
-
oot T teer sood abe ot orsedve -
»

RN NS R VNEIN

IO xti*'w Voot
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WHY IS

_ SELF-ESTEEM

MPORTANT?

OVERWHELMING EVIDENCE
INDICATES THAT SELF-ESTEEM IS
THE SINGLE MOST IMPORTANT

" FACTOR DETERMINING WHEPHER A
_STUDENT (OR ANYONE ELSE) WILL

BECOME A SUCCESSFUL, LOVING,
HAPPY PERSON OR-AN UNHAPPY,
CRUEL, FAILING PERSON® -

y

r

.

“I am-convinced that the crucial factor

in what happens both inside people and
between people is the picture of individual
worth that each person carries around with
him.™ )

“

. unsuccessful students, whether *
underachievers, nonachievers, or poor
readers are likely to hold attitudes about
themselves and their abilities that are
pervasively negative. They tend to see

* themselves as less able, less adequate and

less self-reliant than their more successful
peers.”” :

- “Your child’'s judgement of himself
influences the kinds of friends he chooses,
how he gets along with others, the kind of
person marries, and hew productive he
will be. It affects his creativity, integrity,
stability, and even whether he will be a
leader or a follower, His feelings-of self-worth
form the core of his personality “and
.determines the use he makes of his aptitudes
.and abilities. His attitude about himself has
a direct bearing on how he lives all parts of
his life. In fact, self-esteem is the mainspring »

" . that slates every child for success or failure

as a human being.”*
[ 4
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y Peoble who like themselves are successful.

They have close, caring relationships with

others. ~ S

They achieve and solve problems.

.They are self-relignt tnd express their

individuality. . .

They grow and learn from their experiences,

coping with problems they face; .
makmg decisions they"heed to make.
a

¢

' N

o

People who do not like themselves usually
fail in their relatt&nshtps‘and in thair other

eneaquors
¢ | 4

 They see life asa mzsemble expenence falled
with unresolvable fear, pam frustrahun and
Ionelmess . . ) o

Thev feel helplees' nd vulnerable, pmoners

. withdraw'z'ng. hidurg,-%pré{s‘ing,

feelings: trving to disappear ,

~
or -

. stnkmg out, hurtmg rebe.ll ng.>
destroyvig -.

. Both'of these pathways tead the fatlmg -
person deeper and deeper into fallure.
_¢reating more and more problem«r for the ~
mdwzdual and tfzpse around hun/her

s
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~ “People become what'they perceive—
what they- experience and psychologically
consume. Just as the food we eat and the air

weabreathe become a part of us physically, . -

so do the sights we see and the sounds we
hear, the_things and people we experience
become a part of us psychologically.

If we degrade another person, then a
degraded peérson becomes the subdtance of
our perceptions. We begome what we
perceivey-we degrade o¥rselves. The person
who destroys another person thus actuadly.
destroys himself. It’s as if you were to fake an
apple, sprinkle poison on it, and then eat it.

_But when a-person behaves positively,
when he ddes things which

important ahd valuable,
psychologically. on good pgtceptual stuff and
also becomes better. obviously is the
golden rule, and the hgst empirical data that
we have'today says that it is right.
Anthropology, sociology, and social
psychology show us that what we dd toward
Q’fellow man is what we tend to become

Speaking out againhst other people or

saying negative things about them is the
hildest‘mmple of unloving behavior. #
Allport, in an exploration of human,
prejudice, identified this manifestation of
hate as antilocution It is the first of five
steps that become successively more
negative. Avoidance 1s the second level. It is
staying away from other people, not having
contact withor approaching them. The
middle level is discrimination, subjecting
another person to an unpleasant or
undesirable experience you are unwilling to
impose upon yourself. Striking out aganst
another person: or physical attack 1s the
fourth level: Extermination, killing or
destroying life, is the final, ultimate, and
eversible level.

. ¢
A

n

These five levels of rejective behavior.
show how we relate in negative, unloving
ways to other people. But they are only one
half of human ntial. The other half
projects posm(e at tltudes and loving

" behaviors. .

Sp&king out 1n favor of afiother person,
saying good things about other people which -
cause them to be better, is the first level of

. accepting or loving behavior. The
counterpart for avoidanee is seeking out
other people, deliberately approaching and *
moving toward other persons and mteractmg
posmvely with them. The next level of loving
behavior is altruism, the unselfish doing of
good things, the giving of yourself. Physically
touching, caressing, embracifg or positive
loving behavior is the fourth level; it is
showing other people in physical ways that
they are good and worthwhile. The fifth level
of loving behavior would theoretically be the
creation of life.”

by Jack P Frymier
Theory Into Practice, April 1969




lt&Septen‘iber again -
- tRe time of jumping when you call,
doing cartwheels for you,
nodding yes. '
It’s September again
- standing on my head for you,
leaping -high . »
hoping to please.
It's September again
- taking your tests,
[,}ndmg my lost pencil:
. losing ground. A -
It's September again
- hiding behind my reading book,
breathing Qugetly, c°
afraid! ¢ —edom . ..
SR N

‘from -
: "l'he Gnra n the Wmdow Sill -
Just Died But cher You Went
ngh\On '

By Albert Cullum E




YOUR SELF- IMAGE PERPETUATES ITSELF -

If you feel self-confident, you are more hkelv
to succeed because:

+ you try harder '

a7 You concentrate more on the task or the
relationship at hand than on yourself
¢ you make the kind of positive,
- tonstructive investment that usually
vields success.
The maqré successful you are, the more self-
confident you will likely be.*

Y

IF YOU FEE!:‘KS IF YOU ARE A
FAILURE, YOU ARE MUCH
MORE LIKELY TO FAIL FOR

‘SEVERAL REASONS:

1. You stop trying - Your energy is drained:

_ you see no possible reward for your efforts;

it seems better to fail because you did not
try than to fail after doing your best.

2. People begin to expect you to fail - So
the less confident you are, the more often

you say, “What'’s the point?” You fail in

order to spite them.

3. You turn people off - By doing such

things as:

* not admitting mistakes or forgiving
them

« insisting on your own way all of the time

¢ blaming others for your troubles when
they are not responsible -

« interrupting, not listening

« talking about yourself all the time

« failing to provide support to others

« being cold, indifferent, and unfriendly

« affuing about everythmg -

Higher Self-Esteem = Fewer Discipline Problems

.

J puttmg people dowh bemg saicastic

» being depressed or negative all the time

-vmlatmg trusts and confidern®es .

e trying to hurt people, overtly of behmd
their backs -

* 4. Your abilities decrease The fewer

positive interactions you have.and the
fewer challenging problems you solve, the
less ability you have to succeed in
interactions and: problem-solving. Ability
comes only with practice. - -

You distort reality against yourself -
You believe that people are always
against you; that nothin good could ever -
happen to you.

(@) ]

5. You ask for fdilure - You always tell’

people negative things about yourself; you
continually ask others to criticize you.

7. You allow people to run over you -

You're afraid they'll punish you or

withdraw their love if you oppose t

you begin to believe'that you deserveme\

abused; you Yeel self- nghteous by “letting
ple have their own way you think

you'll be a “selfish, bad” person if' you
demand your own‘needs.

]

.

*Some people who appear to be

tremendously successful in terms of money,
social position, and the like may have very
low self-esteem because they have not
succeeded at something else which js very
special to them — but unknowp to the
public.

- *
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IT TAKES-
COURAGE ... .

It takes a lot of courage for a
person to break out of low self-:
esteem. Even then, it is almost :
impossible for most to,do so
withouf the strong, loving help of
someone else.

Some of the students in our schools
have been beaten down since they
were born — emotionally, )
physiqqlly, and intellectually. They
have no inner strength with which
to be courageous. uﬁ

4 ,

-

“l have come to a frightening conclusion Iam
the decisjye element in the classoom It 1s my
daily mood that makes the weather As a teacher,
I possess tremendous power to make a child’s life

Tmiserable or joyous I can be a tool of forture or an
instrument of inspiration. I can humiliate or
humor, hurt or heal In all situations it 1s my
response that decides whether a crisis will be es-
calated or de-escalated and a child humanized or

dehumanized,” ..
f

—Haim Ginott, TEACHER & CHILD
. 36 ’
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When [ see birches bent to left and right
Across the line of straighter darker trees,

I like to think some boy's been swinging them .

But swinging doesn’t bend them doun to stay
Ice storms do that.

. Once they are bowed

So low for long, they never right themselves

. Robert Frost

-

]
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Suggestions for Helping
Students Feel More .
Important, More
Confident, And More
Worthwhile

TA. De\;e(oﬁ close, caring
relationships with students

B. Help students t6 develop close
relationships with each other

C: Help them to develop close
relationships with their
~ families )
* D. Involve them in significant
decision-making ’
+ E. Assist them in meeting their
physical needs
F. Help’them to experience
“ success.

-

W
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A Bevelop Close, CaFing
‘Relationships With
Students '

Students need close, caring relationships
with feachers in order to feel more
important, more confident, and more
worthwhile.

Such relationships include:

encounter

honesty

acceptance

empathy

respect for separateness
cherishing

trust

being real

s

The discipline problem is not ‘in” students or
- in" teachers It ltes tn' broken relationdhips

listen to me.
i

o owill

hear
you,

tell me the truth
and

i

will

not

lie,

trust me
and

i

will
fulfill
your
trust.

be kind to me
and

i

will

give

you '
kindness.

expect good
and -

i

will

try

to be

good.

accept me
and

i

will

let

you~

into

m¥ mind.

touch me
and
i
will
let
you
. into
my hedrt.

v

HIGHER
= SELF-
ESTEEM

.

FEWER
DISCIPLINE
PROBLEMS




Encounter . .

. ~
I am ¢oncentrating on you - ‘
right here,

right now.

All of me is here ‘ '

I am not thinking about -
what I did yesterday ‘ d
or should do tomorrow ¢

I am thinking about you,
focusing on you,
absorbing what you ateéne are TN
saying and doing
here in the present.
I am not too busy for vou -
particularly when I see the
pain in your eyes.
I think you are interesting
I think you are important. . . '

I think you are worth mystime and
attention ’

But remember

I cannot concentrate on you . ’ ‘o

© all-the time o -
I have my own needs,
+  my own pressures, o
my own responsibulities.

We will have special times together - )

and they will sustain us —

ThrougR all else

39




Honesty

I will be honest because I like you
and I trust you.

I will be honest because I want you
to interpret my messages correctly—
to understand,

I usll be honest because 1 need someone
to listen to the “réal me" and relieve “
the pressure of holding eberything inside

I will be honest so that you can be
honest, and I can understand you. yz

I will be honest so that you will know
where you stand with me and what changes
would improve our relationship.

I will be honest so that we can resolve

- the problems which confromt us.
I will be honest becauseit’s tdo much

‘trouble to be dishonest—always worrving
that vou will discover the truth and
reject me for it

—

-

~

J will be honest because I rec%l;} can’t

» do otherwise—even when my Words lie,
you will see the truth in my tones and
in my eyes. '

T will be bfmest so that I can respect
myself for'ha the courage of my
convictions. :

I will be honest with you NOW—because
every minute of delay drives me furshen
inside my%elf and farther away from you.

I will be honest with you—but I will not
tell" you everything. I do not want to
gwe away all my special secrets

PLEASE Do not use my honesty to hurt
me or teach me a lesson Do
not tell me that my feelings
are unimportant

-

I place a special gift in your safe- keepmg ME.
Treat it wtth great tare

CN
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‘ Acceptancg  » .
I aedept vou )
I approve of you. -

I am. satisfied with ivho you are today—not .
. merely with who yoy-may be tomorrow

o You have a right-to your umqueness Ido not
need to change you

There is a constant quality within you that I

R 0\

. -¢§

!

.mind, get into trouble—and lwzl'l-notqaugh
or condemn you.

K]

i L
. liké—even when it lies hidden beneath‘s'ome I will not call you names lzke “failure” or . 7
of your ns - oLl trouble maker’’ or "hwocnte "
, - Yousee T hiké you, but not everything you ~ L unll not pin labels on vouétke “dumb " or
.7 . _deorsay. ~ ¢ - * “lazy* or “‘bad.”
. ROl I can se‘ote your actions from you, -~ Instead of making-judgements about uho
N ~ _ because I realize that Yoy don't atways do yhu are, Twill coﬁcentrateon how I feel about g ,
) oy _ what you want tp do— “that you are not ydur actions. ' [
) > always aware and in control—that you are will not call you “‘bad, " but I will tell vou if
trugghng to be happy tn the beswaj' you eel “bad” about what you have done -
i know—just as I.dam ) ' In this way, you can know my limits and’
. ] KSR So, youécan fall on your face, change your realize that you are lovable evgghough -
) &some of your artions are not ‘ :
. - « # . .
° : . . ‘But I must warn you The mpre vou hurt me, .
: ¢ i . - the harder it 1s for me to t vou ' / )
‘e . * " . r - ' > . LY ¢
. R ' “ Icannot be forever putient and tolerant -
. o .
! - A - I amshunian and need acceptance too \
: / . " . ;
‘ - “. X } » t _ —
A - . Y . v N . .
¢ A @ ' , . v, ) é— ’ -
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I .to ¢limb into your world and look out
through your eves—feel your feelings—think
your thoughts - v

Lawant to understand you with my mind and

° my guts—not to change you

I will listen very carefully to what you say
and don’t say—to your words and your
tones—to your actions and the ways you
move your body.

I will inragine myself as you-+in this
_situation at this time—and what [ would do
in your place.

I willgemember what I have done before and
compare us. . ‘
But Luwillnot forget that we are different and
that—déspite everything—my
Junderstanding of you may be wrong. ,
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_That’s good. .

grow bestde you as an equal and as a friend. -

Respect For Separateness .

You are dszerent from me

@

My way is notthe only way . though 0[841
this is hard for me to remember.

You see, I am afrdid of your differences—
afraid that I am wrong and will have’to
change to be'tike you, afraid that you will fail
and be hurt as I have been hurt

Melp me to realzze that I am not bad for
being different, nor are you.

Help me to find the line between protecth .

gnd repression

Help me to respec_? and learn irom your
individuality—to enjoy your mysteries—to

- !

»

&
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-«C/lﬁxerishing | ' : -

That time when you were so snck

. I thought of yeur being gone, o .

- 1

and I cried. . .
I temembered how you used to sit there looking up at me from the second row,
and I felt the tears mnnmg down over my smlle, . ‘

I thought of how much I love you,

of how very special and precious you are to me.
I remembered-ail thase crazy things | ¢
that make you who you are. . -
lfmembered your pretty face resting there on your desk and 1 cried.

Now you are well, : ’
and we are both busy. : t .

But I have not forgotten your ‘sicknes$ } - -

or the depth of my Teélings. t
Today I will cherish you, —. ,
not for the fear of losing you .

but for the joy of havmg you. Y.

.
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. S . N at your mistakes.
mSt ’ : Instead, . .
. i I will try to give you the
I trust you. ry togwvey
Q , honesty,
) I want you.to trus{ me. ~ “acceptance, -
"I will not 'tell yoyr secrets or use them and love, ) , ). . /\ -
' against you. . vou need in order to grow. - L
I will not intentionally scagagou . I will wear your trust as an honor , ° ‘
-, ‘with some unpleasant su o and protect it always . . . 54

I wil} not try to hurt you or, defeat you. So.
T 1 will giot 155 to y nipulate . .
I(F{g @Offﬁto you or ma’ 1pu you .. pause .
+ ¥ #iok try g:faca yoj to be someone relax
‘  not. - T oo . #YQu are safe ’
I ¥l not ridicule your t}ehn'gi or laugh with me. , ..
] ’ ' ‘ <
’I;‘ ~ ?vl,’:"" h .
. : ’ - .- \
. . - ‘ -
- “ ” »
4
. * ‘ "
. s 2
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Being Real )
“What 1s REAL?" asked the Rabbit *Is 1t

having a stick-out handle or something
inside you that buzzes?''

“‘Real 1sn’t how you are made, '’ satd the Skt
Horse “It's a thing that happens to you.
When a child loves you for a logg, long time.
not just to play with, but REAELY lovesyou,
then vou become Real ' “Does it hurt?”
asked the Rabbit “‘Sometimes,”. said the
Skin Horse, for he was always truthful
“Whg vou are Real you don'f mind beirig
hurt® “Does it happen all at once, like being
wound up,’ he asked, “or bit by bit’" "It
.doesn’t happen Gl at once, " said the Skin
Hotse “You become It takes a long time
That's why it doesn't often happen to people
who break easily, or have sharp edges. or who
hate to be carefully kept Generally, by the
time vou are Real, most of vour hair has been
loved off and vour eves drop out and you get
loose in the joints and verv shabby But these
things don't matter at all, because once vou
are Real you can't be ugly, except to people
who don't ungerstand ' “I suppose ~ou are
Real?” said the Rabbit And then he wished
he had not said it. for he thought the Skin
Horse mighit be sensttive But the Skin Horse’
only smiled ““The boy's uncle made me Real
That was a great many vears ago, but once:
vou are Real. \'nu\('arf't become unreal again.
It lasts for alwass

From The Velveteen Rabbit,
by Margery Williams

M
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THEN HOW CAN' YOU BUILD SUCH A .
'RELATIONSHIP WITH YOUR STUDENTS?

chdUNTER o
ONESTY S
ACCEPTANCE .

- EMPATHY

* RESPECT FOR SEPARATENESS
CHERISHING . - -
TRUST, AND
BEING REAL

Y

ARE ASPECTS OF A CLOSE RELATIONSHIP,

B T

\” .
. bl e Ve

HOW TO IMPROVE
RELATIONSHIPS

|-WITH STUDENTS {

ATTITUDES +
COMMUNICATION =
RELATIO’NSHIP

Your relatnonshnp with each student depends
on:

« your attitude about yourself and the

student

’ and

¢+ the way you communicate with the
stfudent

If your attitudes about yourself and the
student are positive,

— and
if you communicate effectively with the = .
student,
then

you will have a good chance of developmg a
close, warm, loving, and nurturing
relationship with the student—one that
helps both of you to grow. to learn, and to
gain self-confidence. - ~ \

"On the other hand, B

if you feel bad about yourself,

if you feel bad about the student,
or -

* if you communicate poorly, then

you'will have an empty relationship with the
student, one filled with fear, doubt,
resentment, hurt, and frustration—one that
stifles growth and may lead both of you to
act destructlvely

47
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ATTITUDES

4

“"'ﬂl

L]

Attitudes are stronger than
thoughts and much harder to
change than facts.

]

* Your Attitude About Yourself .’
How do you feel abopit yourself?

You have certain attitudes about each oneof Ffch one of your students has certain
attitudes about vbu and about ‘

your students and about yourself.

2

. himself/herself

i

In large measure, these attitudes— whatever
they are —contral the quality of relatmnshnp
which teachers experience with students -

7

* Your fatlures? Which seem larger?

+ Are you- generally happy wnth
yourself”?

- ¢ Royou thn\R’people like you? D6 they

‘seem to want to be close to you? _ -
¢ Do you have satisfying relationships,
at schoal? At home” Elsewhere”
* Whom do you trust" TO whom can you
,really talk?

life excmng and happy for-you?

+ What have you accompllshed ofwhich
you are proud? What are your successes”

* What is there special about you?
+ Do you think you're important? Does
- anyone “else think so?
* How much control do you have over
your. life”? -
. Do-;”u expect to reach at least some
of your dreams?

“An adult can never educate beyond his
oun complexes ” -

 From SCHQOLS

WITHOUT
3 FAILURE,
. by Willian Glasser _

‘ngnﬁ BETTER HIGHER FEWER .
ATTITL - RELATIONSHIR - SELF- =  DISCIPLINE
. AR WITH STUDENTS ° ESTEEM ~ PROBLEMS

<
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Answers to these questions.are very‘«
i¥portant, since-feelings botlt oneself
greatly determine one’s l‘avipr which, in
turn, greatly influences the attitudes and
behavior of students: . ’

-

The way the evidence points'is that
eeach teacher needs to view himself with
" respect, liking, and acceptagce. When

teaghers have essentially favorable

attitudesggoward thgmselves, they are .

in a much better. position to build

positive and realistic sgf-concepts®of
their students. ¢

You ¢an ony give what you have. You can
only.assure if you feel assured; strengthe
you feel strong; motivate if you feel

.77 motivated; love if you feeltloved.

X

You may not be aware of 1t or want to aduiit

it, but negative attitudes toward yourselt will

. be communicated to your students. It might

*-" be indicated through something you say or

do—a bit of.sarcasm, a sour mood, a negative

tone in’your voice, the way you place vour

body, or in something you fail to do, such as
recognize a subtle request for help

Students will sense vour feelings h"ht-vall ‘
prgbably not understand thent. So they may
easfly ifteYpret vour a
them, thereby increasing gheir self-doubt,
arld promotingyghiem to act colder and Jmore
cruel toward you. thereby, of course,
increasing y‘()ur own sedf-doubt.

~e

as a rejection pf

. Some Ideas FoY

pi
9 \/‘Sel.f-lngaige

‘_if )

cof?

®

.

-

mprovifg Your Own

13

L. Write down the ways in which

you feel stron _
Lodk for vour strengyhs and jgvs. Think of,
the things voygekr~GeR, thé thingsde .-

which you're préud.«Think of what you've

v

LN

¢

overcom e better than you thought
vou could of something important-
that is dt ecause of you. Think of

those mom
Cvourself. " . v
Get a friend tochelp you identify your
strengths and weaknesses—someone you.
/ «an truss to horor vougfeelings and tr;gi
thtg ently, someonéXvho yill lis
. concenfrate on you. Getting this help
" may be difficult, particularly if ofie of (b
reasons vou are ‘down on yourself is t
you don’t have any close'relationships
there 1m0 one close Q_hwgh to help you
or1f they are too close, YOUu My be able t¢
find someone*you don’'t know well
personally but whom vou can trust, .’
perhapsga professional or even a ijfal
acquaintance *° .
‘(I’U \ / oy
~FA

2. Write down the ways in which
you_feel wed¥ ‘ :
Whete are the sore spots”? Theﬂthmgs’tha,t
o2 ou that vou'r® bad” That your -
- ms are WotHing” That vour pianawnll
farl” The things that' remind you of what
u canndt accepy about yourself and*can
arty—bear to think abaoat? ?"

ou've felt ®est about

-

.

-

¥
h

Identifving veur specific’doubts 4nd fears
can be very difficult tor several reasons

« First, they're so painful thgt you’
keep pushing them deeper a
4
away . .. -
Secord, they start poisoning all the
rest of your hfes/~so much that you
come to helieve that everything is
wtong and everyone is against you s

But therg are fome thing “can do to
idcntif_\%f weak areas™
. N()tlce'an;‘ inappropriate reactions
“Why did I get so mad””
“I,chdn’'t mean to'say that"~
[ shouldn’t feel this way.” 7~
Examune all the feelings involved
Sometimes Vou say: “"I'm mad, really
mad-—that's jt — 4t's final—there’s
nothing elWahnut " Butat
" turns out thwefoa're really covering
upsome other feelings such as hurt,
embarrastheht? or rejection
Identifv the cireumstances under

.whuch these geactions oceur
WHhatQyually happens just hefore”

Just afferward” Are the same people
usually mvolved (or same tvpes of

eople)? J P

Leok fora pattern Tusually feel X in
Y kinds of situations because of 7

v

Make a written plan for
increasing your strgngths and
decreasing your weaknesses

A Consider all the possiBYe alternatives
*You might consider wearing
Something different, having a long
talk with a certain person, even

. <kipping off to $outh America— *
whatever. vqu feel might help vou to
feel st‘mnge’and to get over the
insecunities and doubts vou feel

nd«;
deeper inside, _hopi‘ng "the_\:'n,ma )




B. Choose the best albematibe(s)

Based on (1) what you want, (2) w

Your’. Attltudes About

you're willing to do, and (3) what wil Your Students
work, select the best alternativee No '
matter how small it is, any alternative Wh 4
' ' at are your attitudes?
that you ¢an support and whith has a . . ‘.
reasonable chance of suecess means :Ylt;mg:tyﬁegglgioyw Itke best? Which, if —
¢ progress. ’ i
. . M 9 .
C. Implement the decision and stick to Xzshpxg:tstudents o you fear” Which do you
it i ) ) .
. - This is what William Glasser calls Who among them do you expect to succeed?’
, “discipline.”’ As.everyone knows, it's To .fa‘l? ~— )
much easier to say.something than to Which ones do you expect to cause trouble”

do it.

» D. Evaluate vour progress and make any

.

needed changes

relative success or failure of any

,alternative you carry out. Results
may not come quickly, so a plan
should not be changed too soon. But if
you discover in the course of. vour
efforts that you have mis-defined the
problem M chosen an unworkable

You should be able to judge the’

What do you want from each student? Whith
students are more important to you, than
others?

* How do you feel about tile abi/bﬁes, interests,
and aspirations of girls? Bo}sls? Blacks?
Whites”

How do you feel about st
natibnalities? Different

.

“ -—

/ents of -different
ligions?

The answers to these quéstions are very
important, since youf expectatiohs and

teacher bélieves the student# cannot
achieve, then it mﬂuences thenr
performance negagvely nit

In their book, PYGMALION IN' THE
CLASSROOM, Robert ’Rosenthal‘ and
Lenor kson report, o5y t'heer .
expefment -in which ‘a grou.pﬂof
elementary school chidren were labeled

“gifted,” vjlen in fact these students « ’

were randomly selected. Some were
below average, some were average, and®
some above average. Eight monthslater
these “magic”’ children showed
significantly greater gains in 1Q than dld‘
the remaining children who hall not
been singled out for the teachers
attention. The change in "the teachers’
expectations regarding the intellectual
rformance of these allegedly specxal
pﬁlldren led to an actual change in théir-
performance.' - .

If you believe that students are unique,

impor%ant humdrﬁ)eings\ worthy of respect -

and love, then you will communicate these
feelings to your students, helping them

- " :(l):z;ﬁl"ge eoggn t be afraid to' try attitudes about your students greatly affect believe these seme things ahout themselves,
~ their behavior and, in turn, helping them.achieve better
", “The almost unavoidable conclusan 18 relatxonshxps and mete success. But, if you
v . that the teacher's attitude and opinions believe that your students_are failures
. . . regarding his students have a significant * unimportant, not deserving of your loyffand
o influence on their success in school In respect, then they will sense your attitudes
s i ) other words, when a teacher believés his and feel worse about themqel»es making it
o B -students can achieve, the students more likely that -they will fail and confirm
X o appear ta be Tnore succeqqful when the the original negpwe‘lmage
| BEmi"f ‘ . . :
, ATTITUDE BETTER e HIGHER FEWER
" ABOUT = RELATIONSHIPS SELF- =" DISCIPLINE
WITH STUDENTS . ESTEEM } - PROBLEMS
- STUDENTS . _ 3 , _ . ‘
. []
[ w [l . -
- b . v ’ - . —
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N
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Expectations are also\harmful if
. they are unrealistically~high.
: Standards of this type are usually
imposed by people who want a
-+.  second chance through another
person. Faced with such
. .~ expectations, the student struggles
for something he/she cannot
¥ attain, for even when the person .
reaches one plateau, the pinnacle is
still out of reach: Faced with
., continuing pressure and fear of
A ¢ lure, the student either
. thdraws, strikes. out against the
- 'pressure, or- .pushes onward—
. bmldmg resentment against those
" who expected too much.
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Ideas ‘For'I_mproving -
Your Attitudes About |,

“Your Students ..

1. Realize and accept your true
feelings.

It may be difficult to recoéuze and admit ) .3.

.any negative feelings you may have about

some of vour students, especially since
, one of the traditional “unwritten rules”

has been that ‘‘everybody should like =«
7 everybody” and particularly that - ’
" teachers, should like their students. <

The fact remains that you will like some
of your students more than others, expect
.more from some than others You
wouldn’t be human if you didm't have

+ feelings <Your attitudes about your
students weré shaped by the experiences =
you have had and the social lessons vou
have learnéd—in addition to your actual .
expemencss with each of them 3;,

So. the most effective first s p 18 to

.

‘admit that you do have feelings, . 4.

J{)refe,rences. prejudices, s'ieredtypgs.
abels, and all the rest—and try to
identify what they are.

2. Get to know your students.
William Glasser points out that

understanding a chnldpfﬂqt is nosnearly 5.
ta

dmg hns/her <,

so important as unde
.preaent

. “The belwf that a Chzld cannot ‘be helpecf N

until we undprsmn“r past 1s urong " .
' Gla '

The kind of world the stud‘ﬁ#hves 1th now =
determines how the student feels and acts _
now. Try tofind out what kind of world
this 1s through your day-to-day
M #—/‘

J »

d ’

encounters, conferences, and 7
observations. Look for each student’s \/
likes, dislikes, fears, dreams, prejudices,
doubts, and successes, What kind of

hgme situation does each student have]

Who aregus/her friends” What does the
student do for fun? What are his/her
persistently serious thoughts? .

. Empathize with your stuaents. .

L,o0k for snmnlarmes between you and the
student. Have you ever acted in the same
manner” Looked the same way” Talked
the same way” Have you ever faced a
similar situation? Have you ev@had the
same fantasies or dreams” The same
fears” The-same doubts? Remember: -
Total empath} is not possible. No mattet

gow hard gne tries, complete

nderstanding of students 15 impossible
Abways they will be different from you |
\evertheless the teacher's responsibility
at all times lé that of trying to sense, as
much as possible, the particular points of
"view of students

Find semething posmve about

each student.

What do vou like best about the student” ’
Neatness? Originality”? Dréss? ~

[

* Achievement” TYeatment of others”

Every student has.something good about
him/her Ct

Do somethmg positive for each
student. . »

‘By"doing somethlng epecnal and positive

for a person. one 1s motge likely to feel
positive about this person It is a natural
tenden('\ to fight dissonance 1n order to
remain, consistent. Therefore. if you do
sdmething for a student that says “I care 4
" about vou.” vour attitudes are likely to

» become compatible with your actions

."" ‘ ) 51
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Do you know what a duologue is? A duologue
Js not a dislogue A dialogue is a
conversa@ign. You and I have a conversation
A duologueis two teletusion sets talking at
eath other. This ts what most of us don Life
We're both talking. but we're completely
isolated -

Mortimer Fineberg,
The Office in the 70’s

L




We have‘juét discussed one v:ay of improving
your relationship with your students:

1) Improving your\gttitude about
yourself and the ytudent. :

Now, ‘let’s talk about a second important

2) lmprﬁving your communication.

First aspect of a close relatlonshnp
have been discussed, let’s consider
an equally importamt aspect, -
effective communication.

Commygication is the entire flow of
messages hetween peeple. When
commuynication s effective, the flow 13 open
and direct; messages are honest and
consistent, and they are understood at-both
the he.gd level and the gut level. There is as
much or more listening as tﬁ;ng and body
language 1s as important as Words Effective
communication brings people together,
allowing them to discover each other, to
leamn from each other, to help\,each other

How well do you communicate

now?

« Do you say what you want to say”

«» Do people understand what you, mean?

« Are vour actions and body language
consistent with your words”

+ Do other people seem to open up to you
and communicate freely

fe

.
G
- . Fht ) .
4
. .

-~

THE COMMUNICATION
: PROCESS IS A CYCLE OF
°. . - SENDING, RECEIVI“NG
AND ..
. INTERPRETING -
' » MESSAGES.
IN THIS PROCESS, THERE
ARE SIX REPEATING
STEPS, WITH EACH STEP
- BEING SHAPED
. *  BY THE PRECEDING, ONE.

o 3
BOMMII}N;CATION =, gELAT?O\NSHIPS = gll‘]gg-ER = IS“(’JEHI}LINE '
L . ESTEEM OBLEMS
‘ \
u . 2
" N
: 73




YOU
*SEND .
MESSAGE

_ vour message is honest,
direct, accyrate. specific,
and gonsistent — no

- blaming, sarcasm,

g judgements, arguments,
4 “ preaching .

EFFECTIVE PQMMUNI('JATION

N understanding

RESULTS OF EFFECTIVE - higher self-esteem

closeness and warmth

COMMUNICAﬁON , p(mtive relationships

confidence 1n solving problems

PERSON 7+
RESPONDS

person fesponds honestly
and directly, shows
acceptance, empathy, and
understanding of vour
point-&-view, may ask
guestions and- use active
listening to learn more
about your point-of-view

»
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. ‘We‘ Conimunicate ke(:ips 'repeatmg the same thought over all 1'nd1‘('ate. a great deal about’your true
and over - : feelings.
Vel‘b ly and Non' .+ Use vocabulary bhat ‘the listeners o Often vour tones say much more about .
' Verba ly . wil]l undérstand; if vour words are too vour real attitudes than your words
Py . oo L complex or too different from those in People sense this and often are more
. ' : . . the listener’s culture, then the h\ﬂzner influenced bv the way vou way™ -
. will not underatand vou and may even- something than by vuhat vouy 'say,
’ Verbal Messages interpret vour chpice of words as a A *
- Verbal messages are exptessed i three . d Iib d « The same sentence cah have
) gengral. ways: eliberate put-down. (()mpﬁeteh different meanings with* =~ ,
‘L. Ward . ~, . Only use vocabulary with which you , different tohes are used PFor example
" ~ Thgl:wosrd" ‘ q h - . are comfortable; penple get really “Oh, you're the‘new studept.” When
. ' $ You use and the vuav.\ou put . turned ‘off tq someorie who tries to use .. . shisissaid ina lo&; monotone, the new
# &, thesewords together greatly influence the - @vars they dofi't understand and_can't “« " ‘student might easily teel rejected by
degree to which the listengr understands‘_ + use in a comfortable way, this is w . thespeaker Butf the speakgr’s tone df
your message and how he/she responds to “.#farticularly true when an older person ® (oice nises on the words * al and -
. .- it. Listed below are some 1deas fm',u.smg tries|to he "hip™ and. in turn, sounds »student.” then the new student s
Lo & * words. more effectively . - ) “fakgy T - - likely to feel accepted and vsel(n)zed by
- ST e Orgaszwhat y&‘u re gomg to say, Y Avoil words whose meaning can be the speaker = - .
C ey vou start, decide what , “easily misinterpreted; for example. - For the most part, tones agy gos ern(dt
wv . nformation you want te convey and the word *'freedom’™ by attitudes. In order_to show mer#*
-, ., - ¢heinfluence,you want it to have. then, _different things to m warmnesy in your tones, vou need to
“ - dectde,what facts or.ldeas\_\‘o'u willuse *. "peaple “Freedcm fo an be , feel warmertoward the person in-
‘ Y rea'ch,t,hls‘goal ?"d‘ the order in *  Interpreted as anarchs e people qtestion’ But somef{imes. you may hé
o T, which-vou will present them, finally. and as student invg nt by others - using a certamn toug of voice and not
’ decidé how vou will summarize and In this kind of situatiof, «. -Malize it € to listen to how vou say
‘o - end ®ut'tatements -+ - pusundegstanding and emotional ) things and noticethe reactions of those
= « Be gpecific; avoid generah(ng« stuk to cnflict can be minimized by using who here vour When they seem to pull -
. 3" the pomt, |, . other, Jess volatile words tp explay the * . awav from vou or attack vBu, nagc ¢ the
) :.: : "o Use examples; thev conves more than same zdeia p ‘ N wfdc vou Jtst used an(Nh( tone ih
= ., * - genéral ideas, particuldrly etfective - + Speak slowly and distinctly; vou tmay which vou said them Then stop. take a,
N examples are ones with which the . < have ~something very important to say ., deep ""’“”": and trv saving 1t anothgr
S hstener can identify - expriences .- + and know how tosawat. but it vou rush s WAL Fhe results might surprise
A ° he/she has had, common concerns; _vour words or qumble, no wne 15 going vou ‘
= 0 avgid examples whieh are nqt, to underStand: oF appreciate your ’ . . '
A . completely related to the.dea vou aré message e 4 3. S lence »
N ¢ trving to illustrate, ‘otherwrse. the : , : # A third tvpe of verbal message. as
... . impact of the example will be diluted | 9. Tones <, paradnxwal as it may seem, Is silence
. A R and your meamng will be contused You send messages hot only thrnugh vour Not' saving anything can be more
e Don’t wa‘dte words; say ofilv what you choice of words, but also thraugh vour powerful than th”“\and? of ““‘ds For
. need to say. the fewer the words. the, toneseand-inflections. Your pitch, vour example e »
“» - greater impact thev have, people turn” pauses, the rise or fall of your voice on « Silence 1s an extremely effectiae way nf
tT. ot at  off @ windv speaker or &fmepne who certaip words. vour loudress or sobtness . encouraging other. people to talk Such
' - A Y .. RN : I to
- - » » A , { f
36 , . ; ,
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. passive listening can communicate

that you are interested in whg_tﬁrhe .
other person is saving; althog
remaining-silent for too 1o and not
looking at the speaker can indicate to
the speaker that vou aren’t payving
attention.

After semeone makes a dramatic point, -
silence may allow you and the speaker
to hear and absorb the full impact of
the statement By not Tmmedatels
responding. you give the speaker an
opportunity tohear himself/herself and
perhaps, re-évaluate his/her previous
statement You also give vourself the
opportunity to understand more fulh
what the speaker s tryving to say

A person might be silent be(ause

- he/she is ~

.
.
.
.
.
.
.

Understanding the ‘causes-and'pe

is shv. self-conscious, or insecure .
prefers te histen and 'tearn’ )
wants to withdraw and ﬂlde

feels resentful . .
has nBthing to say at'the moment , ~
feels sick or depressed P
is thinking about something else”™ * .,
or for many other rea%ons | <

swerof -

qwce can ke a tremendous asset

. ! .
.
a4 »
. - y

L]

Students will e much more influenced
by what vou do than by what you-say
Thev will lose respect for you 1if you say
one thing and do another, promise
something and do not deliver

Model the behavior vou want students to
Have. If you want them to be courteous,
he courtecus to them. If yvou want them to
compromise with others, then
comproguse with them If you want them
10 be excited about the sub]ect matter,
vou must he excited aBout 1t

< .

Closeness . < .
“Your degree of physical closeness to your
students c&¥%e comtorting, or it can be
. threatening '

2,

Being too far away from someone often
indicates distance. coldness, ‘and
reJe(tmn * .
Being too close violates jhe invisible
space that each person needs around
him/her in"order to feel secure
Thefetore. the idea is to be-close enodgh
to give warmth and 8uppert, withéut
. threatening the’person, thereby leading
himher to withdraw or strike ouf at vou

*This s tege whether the student 1s hemg '

praised or admonished

'L Touching™

* ke closeness, touching can be
threatenimg or it can be a beautitul was to

—

men should not toucM other men 2
« -Thisrule, of gourse. blocks men from L]
. showing their warmth and supgort
for each other by hugging. puttin
their arm over anether's ghoulder.
and the like M . L
« Women must also be caretul about
how they touch other womeneshut,
unhke mpen, they are allowel to e
on other women's shoulder. hug her .
“with warm}h and joy. and the like + _ o
¢

+ Men and women who are not’
intimately and sexually involved
should not toych eac her. except
perhaps through a hamtishake . e
Agaip, this rule bldcks people from
expressing 9oy, hlfrt, need, closengss,
warmth. and tenderness b\)nuc
someone else N . i

But touching'can he such a beautitul way

to show another person that vou care !

Touching can exprelg love with more ,
mtensity and ruhnew than words can

ever do S

A% a teacher. vou gan use thic power to* \’/
help your students teél important and :
very special With a touch on the ~ . .

shoulder or a hug. you can express the . .
kind of waymth and support vout :

for

LY

students may be (rn\mg but um.ask .

Non-Verbal

Communication"
Thege are it lewit our general tyvpes of non
rbal meswages: - , .

. Directive Actions

.

These are the actions vou u’«Qm]\

take ev ery das

i

\

-

L

. 81

)

comev warmth and support. ’ .

Many people are afraid of touching,
“primanily because certain strict
unwritten rules have evolved about who
may touch whom and under what
condifions For example, according to
these rules 0 .
L4
o Exckpt for hand<hakes o special
0CCaANIONS. St h as athketic victories,

. . . “ , < N

“When Lwas.g little boy, dyas loced <o
miich and hod <o much [ don't think .
mx feet hit the /,'ruu/zd untsl luasseten = ..

vears old

Duke F

. '

Elhngton ' ) ) "

¥
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. 4. Body'language ., « -
. ¢ Your body continually- conve§s messages .
~. whethgr you aresaying anything or not
The way you sijt. stand, walk, wrinkle
your forehead. tirn your eves.. hold your
r: " mouth, use’your hands. and many other
.~ lmovemeénts speak d+language of their
- (;W'n” » " 2 , < »

. As in, the pase)of verbal tones, body
tmovements reflect vour true attitudes
and feelings Other people recognize
these messages angd use them.to interpret

.+ ~vyour meanings: much more than thev use
. ‘' your words - -

S It is important for you to be able to “

) recognize the body messages that pthers
3 . .. send you as well as the messages you send ‘
: to-them BUT. REMEMBER: Just *. °

* " .because a, persgn sifs in a certain way or

- “holds his/her hands,in a certain way or
gives you some other body message. does ’
“  not mrean thatyou can jgdge the person's L

- true feelings solely on 1t%e basis of these

clues They are only clyes which should
be considered with other factors, such as
" the person’s verbal messages. and your ,

- past experience with hirp/her * -
: expe <
e » Some common examples of body,
- language are illustraleg here .
\ L .

S hwm




< Double Megsages P
A double m q}lge ppens wheh vou sg one
thing with y« y08; wobl and another with yoar
Bod\ F8r exampleé . .

You have been working with a student tnr
. 30 minutes on a certain type ot problem, *
bdt the student sull can’t do it \ou-:e/ e
. fegling more ‘and Wore frustrated by '«':
- his/her failure and by the other thingsyou - 3
- should have done during this time

Tof

. .
So when the student brings hs her paper
up to you, vour words say

- . * ~ & .
au're doing better. Sarah

but your exes are looking awas . vour tace '
{,is‘txred and drawn, sou're resting vour
- forehegd in vour hand. vou re tappang vour
" foot undemeath the dexk and vou sigh

&

sharing deep feelmgs for preblem-
~olving. and for conv eving the idea that a
person ig’special. 1t 1s best to find a quiet
place and a time when vol can ' #
mn(@mrdte

PR
Pangue hynger. the need to urimate..
teelmg Cnld or hot or cramped.
anxiousness to leave, - outside pressures,
and the like can mterfere greatl\ with the
communication process® K

*In tairness to the student. one should not

del\e into \xgmfuant shdring of, feelings ,
or problgm-solvihg unless one has thew
time. énergy, and goncentration to tollow
it through . .

Express yo\usolf honestly, °
directly, and w1thout judgmerit.
Ir Thomas Gordon (Teacher Coo

»

- "

“I m: concemed .. ; o

.® the behgvior -which is .causing the
problem; this description usually N
begins with the word “"when’ and .
faetually describes the problem . %
behavior, for example

» I get verv worried when students.,
run n the hall Iy

"I become very frustrated when

saudents call vut mm class

“I'm concerned hen Jah and Dauid
fight *

s, tangible, concrete effect that thls
behavlor has on the teacher or others,
tor exampfle

“I get very yorried when stydents
run in-the hall because [ a®uell ax
athers may get knocked doun and

!

“when vou speak . Efctienos T 41" offers an hurt ™
" Fffecticeness Training) © offers T e ! : .
It's no surprise-that the student realizes | ‘ fﬁctwe way to be honest-and direct. | betome vers frostrated when .
' / 1 . . ) students call out 1n class because 1t )
, vour frustration with him‘her and teels. - @ without making the judgments He calls | interrupts thy lesson and makes it ;
. rejected dln fact. dhe 'she }ieel‘h e‘k"n more ¢ ~iuch eommunication'an 1 Meysage  For dlffuul,t? 10 r:‘:nnnuv wmoothh e
angry and rejected since he she knows \r)u \ AL A
heg " hlmm r n exay;g?le condider t:w dnfferen(e hetween “I'm concerned when Jan and David
’ = an mesage and a “veu” mewage fight hecause I'm responsihle for ¢
o Do not x\mxlt* when vou ha\e bﬂd ‘e\*‘ to You Message: “You're so staide nty/ hea Ith and safety ut me P
carry BN - s *. inconsiderate o class '
o N I Messag'e" “When you come into “I"" me~~agey are extremelv important
= P 1 . : . : gass late, 1t interrupts " ince . ’
uggestions For = = . _ ‘ - : -
- :4:4 - R - e S What I'm traing to do and ¢ Thev have a hrgh probabdme of === ==
Impl’OVlng ) ' P trustrates -me, promonng desirable change . . ‘
B ) Commun]catl()n Instead ut'nmkmg,‘a judgment gbopt the ¢ Thev contain vers hitle negative, - :,
S entire person, an "l mescage focuses on evaluation ot the student as a person, N
. Improve your attﬁ:udes‘ \ - the si)emffxc P:eha\\mr I question and it They do not injure the relationship
. 1 .
- 1f veu-feel pusm\c- ahout voursélf and speaific effpct on Nou . . h(*twoen student and teacher. and  *
=+ your students, rou will be funch more JThere '”("‘hr;"‘ P"”‘* toan "I message * hppefullv, in the long run - will improve
; : likely to expreds vourselt effectively and + the feelin, wjthih the - ., their refationship. - . -
- ) “to lmen more accurately «g&hw . . teacher havior; tor, ~ 4, Improve your listening ability.
® Avoxd disiractnons * “"“"‘P“’ ‘ ' o Dr Gordon (TET? also offers somé
Of courseyort can’t always pick the "1 get vu‘r\ wn;n(d p # . important suggestions about litefing - 3
“perfect” time and p‘laae Howes er, tor o I becohe y \i n fmsuau:d He calls th.(- best type “active histenming s
. X te . “ - % , = > .
ﬁ. . ) . B - . - ® .,: ‘ ..‘?’Y . “ .
. ) R ‘ . ' ok '
. L 3 N - - . ., . . . .
’ ¢ & .15 ) L] - 3 L} a () N




\‘ “Active hstemn | 1S & pmcess for
decqding'the firessages that & person
sends. Simply, when a student makgs a
certain statement, the teacher goes
through a decoding process as to the real
meaning behind the statement. This
meaning is derived £rom what is said, the

tone of voice, and the nopvetbal clues of °

the sender For example. a student may
“Are we going tohave a test real
soon" Thensyou, as the teacher, mlght
feel that the student 1s worried about
having a test, the student wants a test, or
the student forgut that the test 1s next
week. You eapress vour impression hack
to the student tryyng to, reflect as
a‘ccuratel» as pus<1ble the message \ou
received In this case, you might say.
“You are vmmed about an exam soon”
H?%ng vour feedback, the stydent
might say “That's night.” The student |
will now kpow you heard and understood
fiim/her. and vou knpw the sane.

Avoid communication-
roadblocks.

.Dr Gordon (TET) describes twelve
tvpes of me«sages which hmder etfegtive.

_ communication
~ .

‘s Ordering, Commandmg, D:rectmg
— tells students they are ¢
unimpgrsant, produces ‘fear
resentment, shows lack of trust

Warning, Threatening - same as
ordering. but adds cm)sequ&\ge if
person doesn't follow order. algo 1+ -
hreeds fear and resentment ,
-Moralizing, Preaching, Giving
d's” and “Ought's”
< -lack of trust. dses gul
authnnt\

.

.
-

g

)

confidence 1n pmb‘lem-s(;lvmg ability \

of students, can breed dependence;
student may nat bhe ready to look for
a‘solution yet. can make students
feel -even more rebellious and less
understood

+ Teaching, Lecturing, Giving
Logical Agguments — may be
appropriate at certain times, but not
it others: can foster feelings of >
mfennrm often evokes
deten,sl\ en’e‘ss rejection of one

“lecture’” can lead student to Jeject
all vout other _messages *

. Judgmg Crmcmng. Dlsagremng.

", Blaming — makes students fee]

" stupid and inadequaté mare than
any other type of message; breeds
anger: leads student to hide’ feelmg<
or to strike out

+ Praising, Agreeing, Giving
Positive Evaluations — praise 1s

"not alwavs beneficial. student may
feel that vou are uzmg praise to’

manipulate, can be seen as another ¥

form of judging — that if vou judge
+ me good today, yol'll just as gasily
* judge me’as bad tomorrow, can be

embarrassing-n puhhrnr at expgme '

of others -

* Name-calling, Stereotypmg --
devastates gelf-concept

« Interpgeting, Analyzing.
Diagnosing - tells ~tudents 4‘0\1
have them ° ﬂgured out.” that tou
think you.qre wiser than. thev are,
canyise outage s\udents frnm xhanng
th('mwlves

‘¢ Reassuri ‘i)mpathizinx,’ .
Consoling, Supportmg — can

= convinge tudents that vou don't
-~ understand,
stop feeling the wav they feel, can

»

4.

that vou want thenr tos

N

?

s With

breed hostility

Questioning, Probing,
Interrogating, Cross- examining —
can conyvey doubt or suspicion,*can
be seén as vour attempt to entrap,
particularly when students do not
understand why vou are asking the ,
questbons, can block sfudents from
talkuing about what thes want to talk
about, particularly in a psoblem-
solving 8ituation ) v !
awing, Distracting, Being
Sarcastic, Humoring, Diverting —
says that you are not interested in
students, don't respect their feelings,
and may want to reject them

.
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‘" 7 - TRelatiomships, With Each Other ‘

iz ¢ ’ -
.o It 1s very xmportaflt that students have ciczg.
‘s t _hggest relationships with each other. Pe® o
- ST -acckptance is one of most powerful T
: et infldences throughoutMife. N
. -
o s o
o . * - {
o
' " . 2 g

You You

. . .

are . .are

. different like
from me me )
1
! that’s good that's good
: bt “ue we
9 , have can .
i \
e . tro worlds lice toget ¥
. ‘ a . to talk about - ’
, - *
‘e hY ~— -
)
‘ - ~

' >,

’

e . BEPIER
"' PEER .
.* & RELATIONS

. HIGHER
= SELF-
ESTEEM

S

FEWER
DISCIPLINE
PROBLEMS -




o

female

/ .
What kinds of relationships exist among
students at your school? '
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‘Suggestions For

-

Helping Students
Develop Closer - -
Relationships With
Each Other

L. Model the behavior you want to
promote.
By déveloping closer relationships-with

your students, you ¢an encourage them to

develop closer relationships with each
other.

N

2 P:ovxde opportunities and

encouragement for students to
share their personal feelings
. and experiences;

for example:

a. “show and tell” .

b. role-playing; e.g., a ¢onstructive
argument vs. a destructive one family
decision-making or confrontation;

. teacher/student situation; what you
would do if you were king/queen for a
day. .

¢&. exercises and games; e.g., write a#want-

ad to buy a friend or sell yourself; write

your own epitaph; draw yourself as a

food; make a list of the things you'd

like to learn; list three qualities you
like in other people list three things
you like about yourself, dislike.

-

du open~ended meetihgs. I,
In his book, Schools Without
Failure, William Glasser-offers some

e thoughts on conducting open-ended - -

- meetings:" ’ .

)

/

-~

v s

- . '
¢ These m are the comner stone
relevant éducation.

» The teacher should not be looking for
specific answers, put should attempt

. to explore all avenues to.a particular”,

topic.
t~ These topics should beof the type to

require answers where critical

thinking and relevance is the deyred

goal

discussion of each topic should
m ude three aspects (not
necessarily in.

LN

" = -——and protection for the threat,ened

child or group.

« Set ground rules early and as needed
(raise hanWs, speak loud enough for
all to hear, disagree agreeably, listerf
to others, give others a chance to
share, and establish length of
_meeting [10 minutes for younger
children, grams K-2, up to 30 .
mitiutes for olier students, grades 3- -/
12]).

4
e try :h«:\najgmﬁnde"w

# the students to think, define various -

aspects of the discussion (terins,
ideas), and personalize the

discussion for each student as much

as possible.

.., * Discussions should begin by the

teacher presenting the topic, by

asking a question possibly a “what

if”’ type. Example; What would you
do if you had a thousand dollars?.
This begins the discussion in which
all students freely participate.

* Creative writing topics are good -
possibilities for discussion. * -

* Be non-judgmental. Don’t
moralize, threaten or say “that’s
right .. .” “that’s wrong . . .”” “I don’t

. agree” etc, . . There are no wrong

answers at' this type of meeting. Tell °

students to tell you if you judge.
« Hold the meettngs with all
v,partnc:pants including the teacher,
sitting in a circle.
¢ Show warmth and enthusiasm. Let
class know you're involved.
*In the first meeting, and as long as’
want to meet with someone who
what he/she ®& doing. This
pr®¥ides security. Provide support,

‘necessasy, be directive. Children -

The Magic Circle is a program
designed by the Human Development
,Institutesse help elementary school
children increase their personal
i effectiveness, self-confidence, and
understandmg of interpersonal .
relationships. The program is based on
the premise that every individual has
worth, a need for acceptance and
affection, and the will to determine
one’s own destiny. It provides a
systematic plan for acquiring skills in
personal gmwth..

In the cifcle sessions an
atmosphere of acceptance, empathy,
and understanding prevails. The
teacher usually acts as group leader,
and no more than 12 students should
participate at-a time. Everyone,
including the leader, sits in a circle
and is encouraged to share feelings and
observe and emphathize with other
members of the group. Sessions shbuld
last from 10-30 minutes, preferably 20 '
minutes. The sesgions should be
conducted at the same time each day,
preferably early in the school day. No
child should be forced to.remain in the

. circle if he/she wishes to leave.

95
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-

ple Topics for Discussion

“4A Person Who Makes Me Feel Good”

“Something That Makes Me Feel
Bad” . ‘

“How Do You Feel When You've Done
Something to Help Someone”

“Hpw Do You Feel When You've Done
Something Bad” .

“§ome}hing 1. Wish For”
Circle Rules -

* Each person who wants a turn to talk

"\

may have one. .
Evéryone who talks will be listened to
and not interrupted. ‘

There will be no “put-ddns,”
ridicule, or criticism of anything said.
,Each person will stay in place during
the circle. C.

Each person will be encouraged to talk -

but not forced if they do not wish to.
The Teacher’s Role in Magic Circle

(Teachers who would like to try
Magic Circle in their classroom should
read the manual, Methods i1n Humand
Development: Theory Manual and the
Activity Guide which corresponds to
their grade level. Workshops

ewplaining the program are available °

through the Human Relations -
Division, State Department of Public
Instruction.)

When leading the group describe the

task, “I'm going to ask a question that
““giy you know the answer to. Everyone
will have a chance to answer. You

don’t have to say anything if you don’t
want to.”’ The teacher should then ask
who wquld like to go first, and, if there

_are no¥%olunteers, the teather can

react to the task first. If silence occurs,

wait patiently. It takes time to
verbalize feelings.,

Model accepting, nonjudgmental
behavior. Focus on feelings, and deal
with them seriously and respectfully.
Listen reflectively. Ask open-ended
questions and avoid asking “why?”’
Children seldom know how to express
the why. Point out important o
interactions between children. .

Summarize each session at its  ...:"

conclusion. Ask the children wbd,t%hey :
learned. IRl

#

0 Y.

Teachers should have the-following
characteristics before attempting this
discipline alterhative: z 5

r
e

* things that should not

. ,

1. A genuinesensitivity to people’s
feelings and-a cpncern about their
welfare .

2. Diplomacy, tact, and patierite

3. Afdésire.?o help student achieve

_greater personal growth
4. Ability fo be nonjudgmental and
“ a knowledge of “active listening”
skills g ’

CAUTION: The Magic Circle is not
therapy, and the leader should not try

to be a therapist. Use yoyr common-—»
sense and personal jud t about
iscussed in

a classroom. If you sense that a child is
having serious personal problems, help
him/her get professional help.

\




* 3. Seek to ell@rnate prejudxces and
stereotypes

(sexual, racral religious, cultu-

R ral). ) : > 7

*  a. eliminate biases in athletics,
counseling, instructional materials,
-language, huthor, and classrodm
. tr&tment Provide equal opportunity
and encourage students to take
. advantage of these opportumtles
._particularly those who have béen

discrimtated against in the past.
. b. try the “Green Citcle” program:®

Green Circle is a educational
program that helps®elementary school
children to develop self-respect and a
better understanding of differences
and srmllarrtles athong people

T . The circle: starts with the 1nd1v1dual
and grdw to include fantily, friends;

citizens in the community, the natron )

arld the world.

R
This is how the program works:

.lst Week — Flannel Board
presentation
explaining green Circle
2nd Week — “World-sized”’ circly;

discussion about
Sweden*and the

/ Swahili language
3rd Week — ‘“World-sized and |
. . U.S-sized” circles;
discussion of racial
prejudicés;
- presentation of Why
- . People Are Different
o . ) by Julian May; look at
" ethno-linguistic map
of China; introduction
of scrapbook project.

" 4th Week — Beginning of
- movement from Jarge
eircle to “me” circle;
. presentation of The -
Speeches and -Other
» Stories by Dr. Seuss;
class definition of*
prejudicé and
discussion of how it
cofitinues; disgussion
of The Blue Seed, by
¢ Rieko Nakagawa.

v
|

~

But when there is too much emphasis
on winning and high ability, athletic
competition can be a frightening /
experience that destroys confiderce
and peer relationships. Severe
problems ¢éan arise wherr the ‘“‘good”
players, are dramatically rewarded,
while the “not-so-good” players are
overlooked or ridictled. e

The weak and uncoordinated often
feel inferior and resentful toward the

‘- Have éach child’ write
' on a piece of paperthe
name of the petson
- - ‘ " he/she most dislikes;
then have each student
list five nice things
about that person; and
then destroy the paper.
.5th Week — Singing of a song
written jointly,by the
children; discussiop of
.prejudice and hostility
at their school;

., . ?N.. working on a project,
’ such as a scrapbook on
' different types of -
people. = ~
= 6th Week — Assemblies of the

“People- Garden’’;
discussion of children’s
families, dreams, and
aspirations; and who
they most admire.

”

¢

4. Eliminate hdrmful and
" unnecessary competition.
. a Athletics

- Athletic_competition can be fun and
exciting. It can build self-confidence
and personal relationships.

.

—bettet (t-hletes—whﬂe—(—h&sﬂow
‘more Loordinated students often feel

superior and resentful toward those of
less ability w\en they hinder the
winning effort.

b. Clubs

School clubs cag be harmful when
they reinforce social classes or
separate studerits along racial or
sexual lines. Extra-curricular
activities of this sort_should bring
different types of students together,
not help keep them apart

c. Classroom
Classroom competition can motivate

- students to cooperate and achieve; or
it can drive students farther apart and
destroy their self-esteem. Spelling
bees, public grading, and the like, ean
hurt more than they help. Much
research and experience show that the
most beneficial type of competition is
competition against oneself, such as in
the case of individualized instruction.

" Encourage students to help each
_other.

a. Same-age or cross-age tutoring

b. Group problem solvrng when someone
needs help

99 -




¢’ Taking work assignments to absent « Discugsion should take place in }a&
students ) . o circl . —
d. Peer counseling ) + Discipline problems cannot glways

e. Big-brother/big-sister ¥ be solved. y the group. I’f the
activities/programs , ' > prgblem i§ drawn out over severdl

meetings, it will cause the students-
to become discouraged and
disinterested.

Provision for physical protection wher{ Ce
safety is in question; travéling in pairs_

-* when going inte a potentially
dangerous or threatening situation

-

g. Showing kindness and consideration
whenever the oppdrtunity presents
. itseif
&~

ey

6. Help students to resolve
confliéts among themselves.

* An excellent method for doing this is the
< *“Social Problem-Solving Meeting” as
/ explained by William Glasser:?

o All problems relative®o the class as a
groum,or to any individual in the
class are eligible for discussion.

e discussion itself should always

e directed towara solving the
problems; the solution should
NEVER include punishment osfault
finding. The object & not to find who™
is at fault, but to help those who
have problems find a better way of
solving them.

Underst&lding of ruless and
regulations and those that are
established by the class or others
{school, school board, etc.) is
necessary before alternative
solutions can be determined. Rules
established by others need )
understanding of proper channels for
change; but those established by the
class may be changed as a *

Al

possibility. - -
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- . C. Helping Students A ) R )
"+ 7.) Improve Their . ' k ~—
Relatlonshlps Wlth - PR ‘ I would like to know who @God is. To seé if he
Thelr-—Famﬂles ) oo . " really is alipe and if he knows my ngme and
L . * . why I cry a lot. Andwhymy ly left Mom %
| ' and us and if ‘God blames Daddy. I would
. (lerehﬁonshipbetweenapenon like to sit Hown beside him-and be close
and his/her family is probably the ﬁzendslwo:ddpmbablycry 1 know I would.
 single most powerful factor ' __Maxm&umldgtmmdﬁmgh.l’robgbly
influenicing apa\oqs gelf-estee;m;. | . o .
Children need close, loving SN ' F " Marsha®
! relationships with their families if | o \ '
) thoymtogrowbothmtellectually )
: o
‘ < : - N
) ]
N
. J ‘ d ‘ ‘L \
- y,  ~ {
1 , / ‘é € h
‘ 1 ' \/ - . ‘ l
R - § -
RELATIONSHIPS = . lsllm_ = " DISCIPLINE
4 ] F - - $ ESTEEM PROBLEMS
AMIL - L . )
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Suggestlons For 4
‘Teachers in Helping

Students Improve
;Their: Fa_mily Relationé

L Inthenomalcourseoftheyear learn as

‘much as you can abauit each child’s home, -

situation.” = . -~

2. Make allwances for the particular home
situation of élich child; eg., do not ask a
student to discuse lns/her father if there is

i ___‘:4 1 _DTARE [

. whose parents attended PTA neetings’
“when some students don’t have parents.

3. Provide materials. and gu)de disciassions

: .for consu‘lermg all types of family -
arrangements in a fdvorable ﬁglgt ie.
single parents, step parents, divorced .,
parents, - foster parents. . ‘

“IOI'H_O; ‘A P .\ DUATEN

4. Discuss each chxlds progress and -

pmblems with his/her parents or = .
guardian, and the relationship of this
behnwor to'the student’ s home situation.

« Share the positive aspects about the

* child; help parent/guardian tosee )
these.

e Make a plan with parent/guardian in
order tp improve cooperatiop beétiween
honf2’and schogl and in order ta, meet
the needs of the child; impiement the
plan; evaluate progress; make changes

. as necessary -

5..Refer families to other sources, of help 1?1’

»

the community. L

. 6. R,eport all suspected cases of chxldgbuse
v to the local Department of Soclal
Services.

o e

1. Teach children more effective ways of

_ communicating with thejr families, snch

" as active listening, “T” messages,

-

2°

~awareness of non-v imessages.
. . N . - -
“ 3 3
g g
L4 , » ‘ . . N o
. - . >
. - .- What Do You Care? . .
' if ‘ _ mouth ‘
S - -ux.cnme.-.,.e-ﬂ-ﬂ._-«---m:.n..m_.m-..‘.'_,_-,..-._-«;e-m;v..-ie,ﬁ._-"-
\4{{* to’school - breaking T
’ after his .
59’ Py my old.man .bottle, - .
Just what
° . popped me do
. o ‘in , ‘ you
y ) the care?
N . .
, _
- ’ ¢
~
e ¢ ’ g
[
:‘ . o~ ~ F
» ~ R
\ \d
*’v’ ’ ™ 4

»

P e e ot
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D. Stutfe;nt Involvement A
s ‘
* Student involvement yields a number of °  easier
important benefits: " to foll .
¢ higher self-esteem for students, by ore Zw , A
v teaching them to solve problems and - something ! 'f .
gllowing them to exercise their need for DR can , .
independence . helped tell i o
¢ improvement in the quality of the school to decide you ‘
N program ] than what - » . . +
o fewer discipline problems “something Pl do can : :
 increased motivation and learning by you . if ’ tell
students , decided you . you
i - alone. do don’t i
that . ordon't know . even
- - do i, how 1t feels, have ¢
. ‘ . what 1 want some
. good ideas
. . somet{'mes ..
\ . . “surprisé, .
“»
J b ‘ - ‘
. - P ¢
. . ~
- ) .
- Ta M
- - ‘ < \
A _ . 7 A
v v
, s ‘ i
. ! v $ HIGHER FEWER
. . INVOLVEMENT © = SELF- - DISCIPLINE ?
' ; : ESTEEM ' PROBLEMS
» - d
-
70
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-7 Many peopll believe, however, that s
. . involvement ¢an only produ nefits
if the involvement is-“significant.” Critics
even s # “student councils” as an
examp ¢ of invalvement appear to be much
<*more important than they really are. Though
this may be an agcurate evaluation of many
-atudent councils, jt should be remembered
that many such organizations are dealing
. with significant matters.
' Critics argue that “‘significant” stndent
involvement means tkat:
* students are involved in making -
important decisjons; e.g., those

concerning curriculum, rules and
regylations, and teacher pgrformance

» students are allowed to vote as well as to

. . Apeak

! ¢ the proportion of students in decision-
making groups is large enough to affect

EI

. the outcome of the decisiong
¥

" student decisions are not always subject
: to‘V’eto by teachers or administrators.

There. are a number of barriers to significant
student involvement:

1. Objections of teachers, administrators,
and other adult decision-ma

not mature or €
“turding t sylum over to the 1nmates ;

Other reasons* — felt but not said —
might be:

»fear and resentment over sharing power

» fear that the school program will break
down

’ + indignation that students would be
allowed an important voice without
. having the same hard-earned training
and experience -

, ‘.-v /

/Lxmrtations of students

K general lack of training in both subject
areas and interpersonal skills (such as
ow to solve problems, and present
'ideas)

* apathy (although directly related to
pic in question and degree of

Sy ponsihility)

‘o prictical matters (such as missing class
or night meetings).

These barriers can be decreased by:

* Providing leadership training for
students in such areas as creative
problem-solving and public speaking

. Providing training for faculty members
in the most effective way to involve
" students

* Sponsoring op¥n, honest encounter
, meetings at which students and faculty
v discuss their feelings about student
involvement :

¢ Scheduling meetings ‘at-times and:
places where students can easily attend

. Informing policy-makers and law-
makers about any changes needed in
order to invdlve students more fully

Listed Below Are Several Examples For
Significant Student Involvement:?

1. A student discipline committee within a
class—divided into sub-committees:
« one to study legal ramifications of
major discipliné problems

 one to help teacher physrcally remove
trouble-makers from the 'class

» one to-conduct class lessons if the -
-7 teacher has to'leave the room on
f‘ discipline magters

-

2. “Lrttle Schools wrthrn an elementary

A

= b

school, with each sectron -working on fts

own drscrphne problems:

 in one instance, when students
misbehaved in the cafeteria, two,
student representatives worked with
tweo teachers to handle the situation

3. A student ombudsperson .
« listens to student complaints -

. rep'resents complajnts to
administration and

) eks solutions -~ -
4. An information and referdgl service

operated by students for 'students

- #5. Student representation on system-wid
curriculum®study committee, budget
committees, and the like

6. Student evaluation of faculty and courses

7. A policy providing that a new course will _
be offered if:
* twenty parents petition for,it; and
» twenty students entoll in it; and =
v . abpropriate funds can be found;+and
- < a teacher can be found ]
* 8. Student representatron»on the Board of
- Fdl;catron {non-voting where requrréd by
aw
¢ two high school puplls as ex-officio
‘members; rotated among schools in

L system -

¢ method of" selectl‘on determmed by
student councils -

9.'A she student, advrsory councrl
.. composed of - representatrvés from
~ schools throughout, s {fte ¥ -

* president serves oxf the State‘Board of
" Education | -

* proposes laws, and programs beneﬁcral’
to students .

)

conducts research and drstrrbute‘s
in ‘matron . W

-7
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E. Helpmg Studeénts \

. Meet Their Physncal -
Needs

A .

~

Like everyone else; students have physical
needs which affect their self-esteem and’
their ability to perform. * ,

Hunger, hormone imbalanc r hearing '
or'eyesight, impaired muscle.coordination,
mental disorders, and othet physical "
disabilities'can prevent students-from*
learning an8l can frustrate-them to the pomt
of becommg severe discipline problems
JParents and school staff often fail to

recognize these physical disabilities and, -
‘instead, - label the problem student as lazy4

)

fpum maﬂy such studm;s 'do have . '_ . ,'
embtional problems as‘well beciuse t:hey T

derstand their failus apd can’t bear -
burdeg‘of a pggahvg label’ and |
re)ectlon of their peers, in addition to the

phymcal burden of theig dnsabnhty o

. g <
o ) » ;7 N
[ ] L] ‘: . e
/// - Al
If. S v '
ifican’t 1 Ay .
see you or hear you if my brain f-,,o . "
N \ 1 get confused.’ L is racing.a o ' ¥
. - . . ‘ millon iles a secangi )
if my stomach is I € wling '
- empty, . . l&ke snail,”
- ifeelqngr)(.r_' . Lo i won't stay ) .
S ) A ’ . in your world ' .
g ’ ’ ;f my Sack. & is- -killing me © - very long. . R
. . gnd my eyes are strained, o ' )
-l i won't hear a .thing y L
. © . youssy. ' - . ‘ ' o ’ ' .
. g R // ' 3
ISR R ekt R LI R R R R D, LT L N b A—
A
L 4 o
R ) _
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. L1ke the rest of us, students also need to feel *
. phymcally attractive.

eyes; decayed teeth; a bumpy nose; large
ears; acne; deformed extremitie€s; bodies that

Many students feel ug and inferior becausé
they have ragged, ill-fitting clothes; crossed -

k!

11
-

A student must satlsfy physical needq before
he/she can attempt to meet other, more
sophisticated needs, such as the need for
dchievement or the need for self-
actualization. Until the individual’s needs
are met on the “lower”’ levels, progress
cannot be made toward meeting needs on
any “higher” level. Abraham Maslow uses &
triangle to illustrate this needs hierarchy.”
- - I3

’ 4 .aretooblg,toosmall too short, too tall, too ) : ' .
fat, too thin. ‘ ’ Y
L Y
-6 y 4 I "
. ' . s ‘ ,‘Jf \ . .
* S N S A A C A A A A A W o
v >
_ | . , /
N A / .
y ‘ DR ‘ Yelf-Esteem and
- oo ‘Esteem of
i ’ _Others Need
(4 / " R
Love, Affection and ' :
: ’ Belongingness 'Ntlaed st
s What [ Want Most of all is a Knew pair of T \
gym sports. My old ones have a ript place in & Safety and
- a very obuius extremity. Ever one makes fun y Security Need
. » of me in gym class cause of that. .
*  Sissy™
. . v °  Bodily Need
/‘.\ ‘ * Y -~
) -~ / 73
¢ .
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Bodily' Needs
Bodily nedds such as food, water, sleep,

.warmth, and waste remeval must he

taken care of before any other needs are
met. These are the most basic needs.
Parents should be sure that their children
have:

# good physical health, with regular
basic checkups '

* good food, mcludmg appropriate
vitamins . -

*” rest

. Safety and Security Need
This second stage of needs requires that.a ©

person feels safety and security in his/her’
surroundings. A person cannot reach a
“highér” level of needs until this level is
satisfied. Parents can assist their
children at this stage by providingethe

Teeling of safely and security within
home through appropriate surroundmgs
and by emphasizing positive
relationships between parents and
children. Parents need to be fair, -
consistent, and predictable, even if not
always perfect. .

. Love, Affection, and Belongingness Need

Once a person has attained bodily needs
and safety and security needs, this person
will then have a need for-i6ve, affection,
and belongingness. This set of needs is
usually fulfilled within the family for a
young child. Eor an older child, it may be,
fulfilled within a peer group. Children
need a family feeling of a unit in
operation, as Daing part of the group.
This develops tRe belongingness idea by
sharing of power and ‘responsibility in the

. family. Sharing i in group decisions and

74

Jhaving a mutual openness in a family is.
important.

113 ' -
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This need, as'the others, can only be
recognized when the needs below it are
satisfied. Esteem needs are rélated to
feelings about oneself and perceptions of
how others feel about you. This need is
also related to feeling confident and
capable because of being able to do
things. Childrén, therefore, need to be

given tasks they ca lish and »
thereby build their ¢ fide e and self-
esteem. Children also to be

encouraged togucceed and when they do
ceed they need to be recognized for it.

’szese feelings of confidence and high

self-esteem are easier to attain with a ~

. warm, ongoing, predictable relationship

with another pemon' such as a parent.
Self-Actualization Need

more of what one is, to become everything
that one is capable of becoming.'It is the

"attainment of satisfaction with oneself
and the feeling that you are the best that |

you can be. The esteem needs on the
#kevious stage are the basis for self-
actualization. People are always in the
process of self-actualization.

The needs for safety, belongingness, love
relations and for Féspect can be satzsfzed only
by other people, i.e., only from*outside’the
person. This means conszderoble dependence
on the environment.

Abraham H. Maslow,
Toward a Psychology of Being

Self-Esteem and Esteem of Others Need

Suggestions for helping

students
physical n

- 1.

o W

.U‘.

6.

. Cooperation with parents to see that

et their
eéds:

'Testing and examination to identify
problems both physically and
psychologically.

students get adequate health care; consult
local agencies for needed funds

. School breakfast and Junch programs.
.-Nutrition training for ‘parents and

students.
Changes in seating and lighting as needed.

Availability of shoes and clothing for
students who need them.

wmmﬁmm_&mmmuomm their

appearance
* point up value of the total person

» emphasize thaf beauty of spirit i& more
important than a beautiful body

* help students to recogpize their physical
assets

o work with friends and family to support

meyical care,
decent housing,
good jobs,
Justice,

student . .
We need
" enough food, freedom,
resh water, love, o
fresh air, something to live for,

and all those
other good things
We need them all
and then some

' 114 .
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" "F. Helping Students *'

Succeed In School

Many agree shat unless we provide schoolsin
which students, thirough a reasonable use of
their capacities, are able to succeed, we will
do little to solve the tnajor*probléms of our
country. We will have more social
chsturbances, more people who need to be
kept in jails, prisons, and mental hospitals, ,
more people who need social workers to take
care of their lives because they feel they
cannot succeed in this society- and are no
longer ‘willinfeto try.

A good wordfor folks who Make
Bad Grades

I would like to say a good word for folks who

dont make gopd grades.

And since yau asked, what I dont like about
school is.the way teachers treat you like your
dumb or crazy A lot of great people was tho’t
to be dumb or crazy. In fact you almost have
to be crazy to ever do something great.

I would rather be great than make a lot of
good grades.

'P. S. Thank you for letting me say a,good
word for folks like me who are really ok.

p.C.*

What } Don’t Like About School *
IF i thank about it I get all upset SO I bester
pass on this one today,,

(Thanks. No_hard feelens. :

what i donlike school — NO A

what i dont like school is that i come evey day
thanking | will get a A. But I never geta A
Just wonst [ want to get a A. Ever sins I -
remember I go to school a thousand day a
year or more I get no A. No A

/- JUST WONST I WANT AN A

ONE BIG FAT A y

All I git is agib funch of F
A hundred F. A thowsand F
A lowsy bunch of F

P e

e

Au,thor unknown

From: A Resource Manual For
Reducing Conflict and Violence in
Ca‘lifornia Schools. .

-

4

Suqdess in School

i

Higher
“Self-Esteem

]

_ Discipline Problems

Fewer

<

- v




What is Success?,~

* Some people believe that syccess means
defeating others-or h:m‘iomﬂofty “

. goal. | -

But if you apply these standards #§y
" students who have failed again and again,
you'll only frustrate them even more and
- guarantee their continued failure. -

Such students need to realize that any

progress is success — that success is not
necessarily defeating others, but defeating
the fear and doubts within themselves.

Such students need to discover that
success is not something way out there to
be touched only in exalted moments of
glory, but sbmething that is real and close
at hand — something. that’is, possible.

-

4
i )
come
‘irg here
euvery day
and .
'wham[,_f; Lo
i

‘get
kicked
‘irt the face . . :
‘wham!
wham! -

- again and again!
i P
don’t .
need
that
man!

they
ca{
take. .
that stuff

and ,
shove it!

“

I DON’T NEED THAT, MAN!

A L/etter.ﬁ'om Jason '

Teachers al{x pick on me. ALL the time.

" One of them always colled me-flunkie
- cause I got so many F’s. One day I got so

mad when I got F on this tests that I
worked hard on that me and some other
guys went into the mens toilits. o
And thru a lited cherry bomb down intog
commode and flushed it. It Yealy view
hard! It realy did! I got kicked out 3 days
for that Its no use. Also that commode still
dont work ok. It runs all the time,

me the flunkie

Jason R

P.S. Its just no use”

Jason
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February 8, 1969 - -
“‘Speaking Out”
"SCHOOL IS BAD FOR
CHILDREN?*®
- . by A

John Holt
Almost every child, on the day he
sets foot in a school building, s smarter,

more curious, less afraid of what he doesn’t
know, better at finding and figuring things
out, more cenfident, resourceful, persistent
and independent than he will ever be again
in his schooling — or, unless He is very
unusual and very lucky, for the rest of,his
life. Already, by paying close attention to _
and interacting with the world and people
around him, and without agy school-type
formal instruction, he has done a task far
more difficult, complicated and, abstract
than anything he will be asked to.do in
school, or than any of his teachers has done
for years. He has solved the mystery of
language. He. has discovered it — babies
don’t even know that language exists — and
he has found out how it works and learned to
use it. He has done it by exploring, by
experimenting, by developing his own model

of th€'grammar of larfguage, by trying it out *

and seeing whether it works, by gradually
changing it and refining it until it does work.
And while he has been doing this, he has,
been learning othelj_things as well, including
many of the “concepts” that the schools
¢hink only they can teach him, and many

that are more complicated than the ones ~—7

they do try to teach him.

In he comes, this curious, patient,
determined, energetic, skillful learner. We
sit him down at a desk, and what do we teach
him? Many things. First, that learning is

119 v
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separate from living. ‘“You come to school to
learn,” we tell him, as if the child hadn’t
been learning before as if living were out
there and learning were in here, and there
were no connection between the two.
Secondly, that he cannot, be trusted to learn
and is no good at it. Everything we teach
about reading, a task far simpler than many
that the child has already mastered, says to
him, “If we don’t make you read, you won't,
and if you don’t do it exactly the way we tell
you, You can't.” In short, he comes to feel
that learning is a passive process, something
that someone else does to youinstead of
something you do for yourself.

In a great many other ways he learns
that he is worthless, untrustworthy, fit only

, ....t9 take other people’s orders, a hlank sheet

for other people to write on. Oh, we make a
lot of nice noises in school about respect for
the child and individual differences, and the
like. But our acts, as opposed to our talk, say
to the child, “Your experience, your.

concers, your €uriosities, your needs, what

you know, what you want, what you wonder

about, what you hope.for, what you fear,

what you like and dislike, what you are good. :

at or not so good at — all this is of not the
slightest importance, it counts f%nothmg
What counts here, and the only #hing that

- counts, is what we know, what we think is

important what we want you to do, think
and be.” The child. soon learns not to ask
questions cher isn’t there to satisfy
his curi . Having learned to hide his
curiosityyhe later learns to be ashamed of it.
Given no chance to find out who he is — and
to develop that person, whoever it is — he
soon comes to accept the adult s evaluggion
of him. . f‘
He learns many other things. Heflears
that to be wrong, uncertein, confused, is a
crinfe. Right answers are what the school

) gaining competence 1

4
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wants, and he learns countless strategies for

.prymg these answers out of the teacheg, for

conning her into thinking he knows what he
doesn’t know. He learns to dodge, bluff,fake,
cheat. He learns to be laz. Before he came
to school, he would work for hours on end, o
his own, with no thought of reward, at the
business of making sense of the world and
. In'school he learns,
like every buck private, how to goldbrick,
how not to work when the sergeant isn’t
looking, how to know when he is looking, how
to make him think you are wwrkmg even
when he is looking. He learns that in real life
you don’t do anything unless you are bribed,
bullied or conned into doing it, that nothing

*is worth doing for its owngake, or that if it is,

you can’t do it in school. He learns to be
bored, to work with a small part of his mind,
to escape from the reality around him into
day-dreams and fantasies — but not like the
fantasies of his preschool years, in which he
pl‘ayed a very active part. ’

The child comes to school curious about
nther people, particularly other children, and
the school teaches him to be indifferent. The
most interesting thing in the classroom —
often the only interesting thing in it — is the
other children, but he has to act 4s if these
other children, all about him, only a few feet.
away, are not really there. He cannot
interact-with them, talk with them, smile at
them. In many gehools he‘can’t talk to other
children in thedalls between cl

; in more
than a few, and some of these iff stylish
suburbs, he can’t even talk to thém awlunch.

Splendid training for a world in which, when
you're not studying the otherperson to figuré
out how to do him in, you pay no attention to
him. y

In fact, he learns how to llve without
paying attention to anything going on
around him. You might say that-school is a

" iZ’o/
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long lesson in how to turn yourself off, whlch
may be one reagson why so many young
people, seeking the awareness of the world
d responsiveness to it they had when they
were little, think they can only find it in
drugs. Aside from being boring, the school is

"almost always ugly, cold, inhuman — even

the most styhish, glass- wmdowed $20-a-

. square-foot schools.

L)

g

And so, in this dull and ugly place,
where nobody ever says anything very
truthful, where everybody.is playing a kind
of role, as in charade, where the teacl}rs are
no more free to respond hohestly to the
students than’the students are free to

‘respond to the teachers or each vther, where

the air practically vibrates with suspicion

and anxiety, the child learns.to live in a daze,
saving. his energies for those small parts of

his life that are too trivial for the adults to
bother with, and thus remain his. It is a rare
child who can come through his schooling

with much left of his curiosity, his
independence of his sense of his own dignityg __~
competence and worth.

&0 miuch for criticism. What do we need  ~

to do? Many things. Some are easy’— we can
do them right away. Some are hard, and may
take some time. Take a hard one first. We
should abolish compulsory school
attendance. At the yery least we should
modify it, perh by giving children every
year a large number of authorized absences. &%
Our compulsory school-attendance la%s once
served a humane qnd useful, purpose. They
protected children’s rlght to somne schooling,

" against those adults who would otherwise -

have denied it to them.in order to exploit
their labor, in farm, store, mine or factory.
Today the laws help nobody, not the schools,

_not the children. To keep kids in school who

.78 . , _—

would rather not be there costs the schools an
enormous-amount of time and trouble — to

/

[
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say nothing of what it costs to ‘repair the
damage that these angry and resentful *
prisoners do every time they get a chance.
Every teacher knows that any kid-in class

who, for whatever reason, would@ather hot

be there not only doesn’t learn anything

himself but makes it a great deal tougher for
anyone else. As for protecting the children
from exploitation, the chief and indeed only

. exploiters of children these days are the

often than not work 78pours or more a weék,
most of it on paper busywork. For kids who
aren’t going to college, school is just a useless

schools. Kids caught&he college rush more

‘time waster, preventing them from earning

some money ar doing some useful work, or
even doing some true learning.

Objections, “If kids didn’t have to go to
school, they'd all be out'in the streets.” No,
they wouldn’t. In the first place even if
schools stayed just the wa)('they dre, children. *
would spend at least some time there
because that’s where they’d be likely to find
friends; it’s a natural meeting 'place for
chlldren In the second place, schools

wouldn’t stay the way they are, they'd get .

-

better, because we would have to start
makmg them what the§ ought to be right

now — places where children wquld want to

be. In the third place, those children who dld
not want to go to school could find,

particularly if we stirred up our brains and
gave them a little help,-other t to do—
the things many children now do®ring their

There's spmething easiér we could do
We need to get kids out ‘of the school .
buildings, give then 3 chancé to learn about
the world at first hand. It is a very recent
idea, and a crazy orie, that the way to teach
our young people about the world they live in
is to take them out of it and shut them up in
brick boxes. Fortunately,‘edycators are

beginning to realize this. Irr Philadelphia and

Portland, Oregon, to pick. only two places I
happen to have Héard(about. plans are being
drawn up for public schools that won*t have
any school buildings at all, that will take the
stadents gut: into the city afid help them to
use it-and its people as a learning resource. In *
other words, 'studer:j, .perhaps in groups,”
perhaps independent!

museums, exhibits, coyrtrooms, legislatures,

" radio and TV stations, meetings, businesses

and laboratories to learn about their world
and society at first hand. A small private

school mWashmgton is already doing this. GO

makes sense. We need more of it. .

As_we help children get out into the
world, to do their learning there, we can get
more of the world into the schools Aside
from their parents, most childreh never have
any close contact with any adults except !
people whose sole business is children. No '’
wonder they have no idea what adult life or
work is like. We need to bring a lot more
people who are. not full-trme teachers into
the schools, and. into contact with the
childgen. In New York,City, under the
Tea‘cfers and Writers Cqllaborative, real ’

\

- writers, working writers — novelists, poets, .

playwhghts — come into the schools, read
their work, and talk to the children about the
problems of thasr craft. The children eat it

* up. In another s2hool I know of, a practiging
Attorney from a nearby city comes 1n every

rrLontl'i or so and.talks.to several classes *

ut the law. Not the law as it is m books

but as he sees it and encoynters it in his
¢ases, his problems, lys work And the = .o
chl'ldren love it. It is real. grown-up, true, net
My Weéekly Reader, not “socm-l studles,” not ’
lies and baloney. o ’

Somethmg easier yet Let children work
together, elp each other, leary from each

“other and bach other’s mlstakes We riow

y, will go to libraries, "
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know, from the experience ‘of many schools,’
both rich-suburban and poor city, that
‘children are often the best teachers of other +
children. What is more.irmportant, we know
that when a fifth- or sixth-grader who has
-been having trouble with reading starts
helping a first-grader, his own reading
sharply improves.-A number of schools are
beginning to usk what some call Paired -
Learning. This Means that you let children
form partnerships with other children, do
their work, even includ;’ng their tests,
together, and share whatever marks or
results this work gets — just like grown-ups
in the real world. It seems to work.

Let the children learn to-judge their own
work. A child learning to talk does not learn
by being corrected all the time — if corrected *
too much, he will stop talking. He compares,
a thousand times a day, the difference
between language as he uses it and as thgse
around him use it Bit by bit, he makes the
" necessary changes to make his language hke
other people’s. In the same way, kids
learning to do all the other things they learn
without adult teachers, — tontvgaflk, run,
climb, whistle, nde a bike, skate, play
games, jump rope — compare their own
performance with what more skilled people
do, and slowly make the needed changes.
But in school we mever give a child a chance
to detect his mistakes, let alone correct

them We.do 1t all for im We act as if we

thought he would never notice a mistake

unléss it was pointéd out to him, or correct it
unless he wasg ‘made to. Soon he becomes

dependent on the expert We should lef him
do it himself. Let him figure out, with the
help of other children if he wants it, whgt
this word says, what 1s the answer to that
problem, whether this is a good way of saying
or doing this or that. If right ahswers are

involved, as in sbme ma.th or science, give

[}

him the answer bodk, let him correct his own
papers Why should we {gachers Waste time
on such donkey work? Our job shoyld be to
help the kid when he tells us that he can't
find a way tp get the right answer. Let's get
rid of all this nopsense of grades, exams,

marks. We don’t know now, and we never'
will know, how to measure what another

person knows or understands. We' certainly
can't find out by asking him questions. All
we find out is whatthe doesn’t know — which

" is what most tests are for, anyway. Throw it
,all out, and let the child learn what every

educated-person must someday learn, how to
measure his own understanding, how to
knqw what he knows or does not know.

WE could also aboish-the fixed, required-
curriculum People remember only what is
Interesting. and useful to them, what helps
them make’sense of the world, or helps them
get along in it. All else they quickly forget, if
they ever leatn it at all..The idea of a “body
.of-knowledge,” to be picked up ¢n school and
used for the rest of one’s life, is nonsense 1n a
world as complicated and ‘tapidly changing
as ours Anyway, the most important N
questions and problems of our time are not inr
the cyrriculum, not even in the hotshot

-universities, let alone the schools.

Children want, more than they want
anything else, and éven after years of
miseducation, to make sense of the world,
themselves: other human beings. Let them
get at this job, with our help if they ask for it,
In the way that makes most sense to them

-«

NOTE: The opinions expresséd by Holt aze
not the opinions of all educators, nor is it
necessarily the opinion of the North Carolina
State Department of Public Instruction
However, he does express the views nf many

" people 1n and out of education today.
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Suggeqtions For '
Helping Students
Sucgee;l In School . -

1. Provide a real (not artificial or
contrived) opportunity in which the
_ student has a high probability of
- succeeding.

2. Generously prame and encpurage s
studénts for progress. There are many
_ways to do this including verbal praise,
gold stars, special privileges, touching.

False praise will do mote harm than

'

<

3. Provide a method by which each student
can see his/her progress over a period of
time, even when the progress is small.
Individualized instruction programs can
provide such feedback. Charts and point
systems may be useful. Any grading -
system should emphaslze progress rather
than failure.

e

student of past failures.

4. Deal mth the present. Do not remind the . -

. a
.

9 Use varied teachmg techmques and
materials; develop matenals with
students. -

10. Provide special opportunities for

«  children with exce tional needs,

11. Plan with parents or coordinating home
, and school'and for helpmg the student to
succeed.

12. Use ﬁarents or commumty volunteersin

the classrooms; use paid para- ‘
- professionals if available.

13.sProvide a colorful, mterestmg, and

o,

5. Expect success from your students, and -

they are much more likely to succeed.

6. Seek to rgduce any physical problems
-which may hinder student progress, such
as hunger, hearing or sight problems,”
_learning disabilities, and the like.

1. Provide individualized instruction as
much as possible; this will allow
students to learn at their own pacé, see
their progress, and attend classes with
children of greater or less ability, rather

-~ than separating all students by ability

" and feinforcing failure labels. *

8. Involve students in determining course -
content and in teach%:g the material.

’

—

comfortajjle envxronment in which to
learn. '

14. Offer a flexible program in terma of time
(day and night couxsee) and place (work

study). .
15. E:mde alternative paths to hlg'h school
pletion.

16. Bring more laughter and happmees into
the classroom.

17. Offer sensitive, effective counseling in

5 cloee cooperation with teachers.

18. Provide a job placement service.

19. Provide & humanistic staff:
. administrators, principals, assistant
pnncnpals, teachers, coaches, et al.

v

. too, usually fail to listén to children; they,

e B

‘., . We have learned that most of these
rofessional people are remarkedly similar to

parents in their attitudes toward kids and in

their methods of dealing with them. They,

too; talk to children in ways that put them ~ '
down and damage 'their self-esteem; they, -
too, rely heavily on authority and power to . g
manipulate and control children’s behavior;
. . . they, too, hassle and.harangue and
preach and shame children in attempts to
shape their values and bellefs and mold them
into their own image.’ .

From P.E.T., by Dr. Thomas Gordon
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'SUGGESTION 2:

' MAKE THE SCHOOL

EXPERIENCE MORE - -
INTERESTING,

. CHALLENGING.
AND USEFUIL,

-—




/

-
... THE CHALLENGE

o
. ”~ . ‘ , .
if kids ) something says
schools were . wouldn’t try they would
excttmg:_ ; so hard work harder,
challengmg, ) to be act nicer,
rewarding . . absent, and -
places, or be dumb learn more
’ or be tough. if
schools were
meeting their needs,

awakening their minds,
and touching their

hearts

FEWER 4
DISCIPLINE
PROBLEMS
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. - Classroom corners — cobwebs covered'’ % .~ ’ .
X Classroom corners — spooky gnd lonely! p '.» T
. ' ‘Teacher,” let' me dance in your classcoom corner! .
o Let the outside world in?.
’ 5 . ’ J
7 o +
/’\ . . '; .
. ( ,
\
.‘: : » - . = .
. * Don’t you see myrainbow, teacher?
A . Don't you ége alf the colors?
* * -1 know.you're mad at me. -
. & I know that yoa said tg color the cherrjes red . - °
and the leaves green. ] ‘ FOR
‘ - I guess I shouldn't have done it backwards, g
L - . ’ But, teacher, don’t‘you see fmy rainbou?
. . . Don’t you see gll the colors?
. 1 — . Don't 'you see me? . e
- v * . {‘ . ) .~
.. . . . . ’ oo
K : LS ¢ - . ’
Teachgr, let me swim in g puddle, - “ ' - ) ,
. . . let race a cloud in the sky, . - " - ' ’ -~ ) N
) ' .ley me builg a house without walls Coa from The Geranium on the Wighii@PSill Just Died . . . ,
i s But most of all, . cor by Albert Cullum® <t ' : ‘
‘ ¢ -¢ + let me laugh at imtzmg things’ . . v I 4
39 ~ : : N .
4 i , E 7 . ' . )
” . - . - .
A7 T ‘. . ' ’ f .
-« D 3 - i 4 » ., .
L " . * . - \ . - .l T~
» » » - N - . - < N N
. - ‘ < N ) - A . :t - .q‘ I§l
. -3 ,r) - . . -, ' . . e Y
. v . [N . [-d . ' .
v e ' -ty =

. A . . P - s L '
. ' x ’ . -
; . . _ R
Classroom corners — stale and pale! \//\/ - ,




. “Nouw,”’

—
The Little Boy

"Onceé a little boy went to school
He was quite,a little boy
" And it was quite a big school.
But when the little boy* *
Found that he cguld go to his room
BY walking nghcf in from the door outside,
" He was happy. ‘o
And the school did not seem’
Quzte ) bzg any more

n

Oné mornmg

When the little boy]ld been in school awhile,

The teacher sad- _
“Today we are going to make a picture.”
“Good!" thought the little boy.

He liked to mGke pictures

He could maké all kinds

Lians ard tigers,

Chickens and couws,

Trains and boats —

And he took out his box of crayons

And began to drauw. %

But the teacher said’ “‘Wait !

At 15 not time to begin'”

And she waited until everyone looked ready
- —1

[
e

said the te®cher,

“We are going to make flowers "
“Good'” thought the little boy

He liked to make flowers,

* And he began to make beautiful ones
. With hl:ﬁ‘ pink and orange and blue craygns..

But the her said, “Wat!
And I Wil show you how.”
And it was red, with a green stem
“There,”’ said the teacher.
ow you may begin. i

r

The little boy looked at the teacher’s flower
Then he looked at his own flower.

He liked his flower better than the teacher s
But he did not say this.

He just turned his paper over

And made.a flower like the teacher’s.

It was red, with a green stem.

On another day,

When the little boy had opened

The door from the outside all by himself,

The teacher said:

“Today we are going to make something
with clay " ’

“Good'” thought the little boy.

He liked clay

He could make all kinds of things with clay
Snakes and snowmen,

Elephants and muce,

Cars and trucks —

And he began to pull and pinch”

His ball of clay

But the teacher said-
“Wait! It is not time to begin'” .
And she waited until everyone looked ready

7
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“Nouw," said the teacher,

“We are going to make a dish "

“Good'"” thought the little boyv i
He liked to make dishes, ,
And he began to make some
That were all shapes and sizes

Then the teacher said, “Wait'

And I will show you how ™

And she showed everyone houw to make
Oné deep dish

“There,” said the teacher,

“ ’ -, 1
Now you may b,egm, ' '

The'little boy Mked at the teacker's dish ‘
Then he looked at his.oun

He liked his dishes better than the teacher’s

But he did not say this

He just rolled his clay into a bzg ball again
And_made a dish like the teacher s

This sekoo! was even bzgger

Than the other one _ =~

And there was no door from the outside
Into his room. : -

He had to go up some big steps,

And walk down a long hall

To get to his room

And the very first day

" He was there,

The teacher said: \
“Today we are going to make a picture ”
“Good!”" thought the little boy,

" And he waited for the teacher

To tell him what to do i
But the teacher didn't say anvthing”
She just walked around the room

When she came to the little boy
She said, “Don’t vou want to make a picture?”
“Yes, " said the little boy

- It was a deep dish T
@ w P . “What are we going to make?"”
And pretty soon “Idon’t know until you maket," said the teacher
. The lzttleubov learned to wait “Houw shall I make 1t? "asked the little boy
And to watch, “Why, any way you like." said the teacher
And to make things just like the teacher “And any color?" asked the little boy
h And pretty soon “Any color.” said the teacher,
A He didn't, make things of his own anymore “If everyone made the same picture,
_‘. Then 1t happened And used the same colors, *
- ‘7:bat the little boy and hys family - How would I know u'h?o”made uhat
oy Moved to another house, ‘ ﬁ"d “"_"Ch u'as”whwh. ,
- In apother city, . I don’t know,” said the little boy
And the lrttle boy And he began to make a red flower with
Had to go to another school ’ a green stem .
X — Helen E. Buckle_v
)
-
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SUGGESTIONS FOR
MAKING SCHOOLS
MORE EXCITING,
INTERESTING .

Peer counseling.

- Make the classroom physical surroundmgs
as pleasant as possible. Display studen®
work, attractive pictures, inviting reading

material and printed inducements to the .

pupil’s better impulses.

' Relate one subject to another, thereby
demonstrating the intene&atedness of all
» knowledge.

» Use humor frequently—a gentle joke, a
pleasant surprise, a riddle, a good-natured
change-bf-pace device, e movement
activities vifJm you sense that boredom has
set 1n.

e An opportunity for every student, every
day, to participate in some creative
activity, such as dance, music, art, craft

4 work, or creative writing

LN

e Allow students to move about the room
constructively and voluntarily without

interfering with others 1n a negative way.”

¢ Bring in interesting resource people—every
community has some

N\ '
o' Teach students creative problem solving.

o Individualized instruction, team teaching,
flexible scheduhing, (better reportmg and
grading systems).

« Design physical facilities for human
beings—their comfort, the:r aesthetic
needs, their need for privacy and secunty

. o Science Fairs—Math Fairs—Ppetry Fairs—

Dramatic Presentations—Musicales—
Craft Fairs

88

h

Start a student-produced periodical such as
Foxfire, which presents local folklore and”
customs, etc. (Indian, Chicano, Black,
Coastal, Mountain, and other greups have
publications in schools around the
country.)

Outdoor education—school nature trails,
gardens, planeteriums, fish ponds, etc.

Bring animals mto the classroom {(if
appropriate for learning experiénce) if their
safety and comfort can be assured.

Study alternative programs and schools
such as the Wilson School in Mankato,
Minnesota, the Parkway Program{\n{

. Philadelphia, the . thn Adams Hig School

in Portland, Oregoh. Adapt innovative
ideas from these grograms when they fit
your needs; even if the entire program
canmnot be implemented. )

Simulation Games — assigning students a
role with resources for meeting a spectfied
goal according to a se®of permitted )
behaviors. These can be commercial or
teacher-made.

Educational Games — a game approach to
teach a concept or content

Assembly programs produced, directed and
staffed by students

Puppetry

Use magazines, comics, catalogues
newqpap(-;rs as teaching aids

Establish learning centers and interest
centers;

Allow students to prepare presentations by

.using media — cameras, movies,

overheads, etc. to teach others and
themselves.

N . s - +
Mini-courses in areas of.interest not
offered in regular courses.

¢ Free Friday — set aside a day (per week,
“ bi- weekly. or monthly) in which courses or

areas of interest to the student are not a
regular part of the curriculum are taught. -

+ Displays of studept work; special
community workg all around the school.

» Allow’the students to decorate the scheol
environment (paint murals in halls, etc.).

-

© Knowledge which s acquired under

compulsion obtains no hold on the mimnd
' Plato




Fable Of The
. Apimal School -

. by
Dr. G. H. Reavis
Assistant Superintendent,
Cincinnati Public Schools
Once upon a time the animals decided
&key must do something herdic to meet the

. problems of a new world, so they organized a

" school. They adopted anactivity curnculum
consisting of running, chmbmg swimming,
and flying, and to make it easier to
administer, all the animals were requlred to
take all the subjects

The duck was excellent in
swimming, better in fact than Ris instructor,
and made passing grades in flying, but was
very poor in running. Since he was slow in
running he had to stay after school and also
drop swimming to practice running This
was kept up until his web feet were badly
worn and he was only avergge in swimming
But average was acceptable in school, so
nobody worried about that, except the duck

The rabbit startedd at the top of the
class in running, but had a nervous
breakdown because of so imuch make up

work in swimming -

The squirrel yas excellent in
climbing until he developed frusfration in
the flying class where his teacher made him
start from the ground up instead of from the
- treetop down. He also developed Charlie
Horses from over-exertion and got C in
clynbing and a D in running

The eagle was a problem child and
was disciplined severely In the chmbing

clgss he beat all the others'to the top of the -

tree, buf insisted on using his own way to ges’
there

’-‘\

. 4

-

At the end of the year an abnormal
eel that could swim exceedingly well, and
also run, climb, and fly @ little had the
highest average and was selected
valedictorian . .

The prairie dogs stayed out of
school (Xnd fought the tax levy becatse the
admunistration would not add digging and
burrowing to the curriculum. They
apprenticed their children to a badger and
later joined the groundhogs and gophers to
start a private school.

* But the educators were all happy
because everybody was taking dll the
subjects and it was called a broad based
curriculum and most students were average.

»

Then said a teacher, Speak to us of

Tedching

And he said’

No man can reveal to you aughtybut that
which already lies half asleep in the dawmng
of yaur knowledge.

The teacher who walks in the shadow of

“the temple, among his followers, gives not of

his wisdom but rather of his faith and his
lovingness

If he is-indeed wise he does\not bid you
enter the house of his wisdom, \but rather
leads you to the threshold of yourvun mind

- -

Kahlil Gibran
The Prophet

¢

89

139

‘135




SUGGESTION 3:

LEGALLY SOUND WRITTEN
RULES, FORMULATED BY
STUDENTS AND STAFF,
WHICH ARE NECESSARY,
FAIR, CLEAR,AND FLEXIBLE




« \ n o S hd o
L] - M . R
School rules are most effective when they are: 2. Necessigry ' 5. Flexlble .
* 1. Written i.e., needed in order to: . » Provide opportunity for students and™

Some argue against written rules: o affirm the right of all people torespect staffl to tr)ev§ewl,ar'1d evaluate rules on a

“Yqu can't write everything, so then and consideration . g AT bass ’

students think they can get away with * enable students to learn.and teachers to * Settle or changefr}xlef which alre

something just because it isn’t ' teach lli::liiaerssary' untair, 100 complex, or

. specifically forbidden. ~ * prevent students from harming a '« Add ) les wh “
. Written rules, however, are extremely property or persons . new rules when necessary
vaiufb}e sinck compared to verbal . 3. Fair T 4 6. Widely gccepted )
regulations — they are more likely to be: ) . . . .
yl d ob y * consistent with the law, including the 'Rucliesgre Lgu'?ht}rlnoge lll‘(ely to be accepted _

¢ C?)rtng:is?g';raireftuciyoancolg ch{:vely - constitutional rights.of citizens and obeyed 1t they are: o

n sis-oriente re : ‘ s

. personal bias ¢ Y * capsistent with the human right to - ° Ftorfrfnul?ted jointly by students tm'i )
* cooperatively determined respect and ¢onsideration - . : o '
_u e « consistent among students » Composed in an open, objective manner -
+ unders students and sta . : - iy
. ‘y « consistent, as much as possible, . Characteh;ed by fairness, flexibility,
St a';t>p11te'd consistently, regardless of the between students and staff _ and neFessaty
< situation ..
. obeyed 4. Simple and clear ,
In addition, ;ince they are speciﬁc ) wndtten (:(r)]dlanguage that-can be easily -
underst
written rules are a valuable asset in legal .
proceedmgs ] * non-contrddictory in nature
- * o ag few rules as possible
’ A\ J
[ 4
[ ] e »

, L e _ - FEWER =, .~
FAIR, CLEAR, - o DISCIPLINE :
FLEXIBLE RULES = , PROBLEMS .
- . , X i
S~
1 v ¥ . 7 -
) . ) 93
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SUGGESTION 4:
" INVOLVE PARENTS IN THE
~ * CLASSROOM AND IN’

SIGNIFICANT SCHOOL -
DguqloNs .

/ L4 .
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~, know

oi .

. pay
ybu ,

to teach,

_.to administer,
"2 to watchover

my children

my children

where tbm“‘te been
what they ﬁped
what 1 want for them

y if L @
my children
disrupt
vour class
or discover
the world,
tell me

"hen
8ou are deciding
* 4
®.

let nte be there

a
-

‘hat
when
where
and hew

thev will learn,

.“7

-
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\ Suggeétions For

’

o

Involving Parenk

« Make a concentrhted effort to help parents
realize that you want and need their -
support, that you welcome their questions
and their contributions.

~

+ Hold training sessions for parents on
various aspects of the school program, such
as,the athletic program, the library, -
progress reports, school regulations.

* Place parents as voting members on
committees designed to deterimise
issues as curriculum, learnjng mate
facilities, school rules, discipline’ g
procedures, and the like. =~~~

* Survey parents to determine- their
concerns and fo learn the changes they
would like to see in she schools.

- . - . . 3 ’
. * Invite parents to serve sn?e-by&de.for a
e

day with school personnel. such as
teachers, the principal, the custodnan the
coaches, et al. '

¢ /Use parénts as claskroom aides to a%sxqt
teachers

+Invite parents to monitor classes and to
share observations with the teachers after .
the sc!]()()l day ends

-~
»

PARENTAL

"INVOLVEM NT' |
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Brookfield, Illinois: ®
The guidelines of the LaGrange Park
* Schools in Brookfield, Illinois, state flatly:
* “Phe ultimate responsibility for children’s
*  behavior rests with parents. It is expected
that the parents will accept the following
responsibilities . . : ,” The responsibilities
listed include supporting school discipline,
rules, sending pupils to school in the proper
state of health, cleanliness and ne
. maintaining an ‘‘active interest’ i
pupil's daily work® making sure ho rk ig
d?p‘roperly; and cooperating e
school by signing and returning pertinent
./ communications and attending parent-

»

teacher _conferén(:e sessions. .
Washington, D. C*
. The Giddings Elementar, Schodl,

Washington, D. C., set up a discipline
‘system based entirely on cooperation with
parents. The school formed a Parents Action
Discipline Committee, composed of 1t~
parents, which meets at thg school and-
handles all problems arising from classroom
behavior. Misbehaving children are brought
before the committee so they can telLtheir
side of, the story. Minor pr‘)lems are dealt
Jwith on the spot More serious problems
involve pa@:‘al conferences. Again, the
most important component of this type ‘of
program is peration it fosjers between
Yparent and school.
s

. Described Below Are Several
- Specific Examples Of Significant
: - . - Parental Involvement.”

L ]

Kalamazoo, Michigan:

* If a discipline problem is of such
magnitude that it cannot be handled
satisfactorily by the school, one sofution is to
direct the parents to the proper agency for
help. In Kalamazoo, Michjgan, one such
agency offering this type of servicé is called
“Children’s Charter.” The family makes its
initial contact with the agency through
schapl counseld®s. Volunteers are sent by the
agency into the homes of parents with
problem children. They offer counsel and -
assistance to the farnily as it works out its

problem. . . ,

‘Nashville, TennesBee: R

The Regional Intervention Program in
Nashville, Tennessee, enables parents to
teach other parents the proper techniques of
managing children with severe behavior
problems. Through the program, parents are
taught to overcome or to avert such behavior
problems in young children. Reporting on
the unusual program in American
Education, writer Reginald Stuart says:
“Experience has demonstrated that the
mothers are far more effective than the pros”
in dealing with their own children, once they
learn the proper techniques. The techniques
used at the gashvillet(‘,enter basically

involve behavior modification: praising a

child when he is good, ignering him when he
1 bad. “The,trick is to teach parents how to
put thatjproposition into practice.” Stuart
writes. t_

14
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~—.. . BEST KEEP THE STRONG-
BOX LOCKED

vl

if

you try

~

and still

to make life

more soothing, that person .

more joyful, . seeks best

more rewarding "to keep .

for ~rob the strong-box
. someone, T oyou, , locked

i .
s L]

"MORE

EFFECTIVE

SEC.I‘JRITY

FEWER
DISCIPLINE
PROBLEMS

L0

Despite best efforts to the contrary, schools
can expect that some students and/or non-
students will vandalize school property a
injure other people unless they are prevente:
from doing so. ©

g

For this reason, an effective security system

is a necessity. .
~ud

Suggestions For ~
Improving Security®

1. Establish procedures and assign -
_responsibilities for dealing with:

.seriously ill or injured students

bomb threats

major incidents or disruptions

fights . s -

use or possession of weapons

unauthorized visitors

suspected drug wse

Make sure teachers and other key
personnel understand these procedures
and their responsibilities. ¢

2. Maintain’appropriate facilities;

. e.g.’
o make acceag to roof as diffrcult as
possible . b
o avoid largé areas of glass .
« remove unnecessary hardware close to
« ground Jlevel -
« use armour-plated gl
™ near ground )
* remove useless windows, e g. storage
room - i -
« « in auditorium, install seats which
« cannot easily be dismantled
+ in lgvatories, minimize exposed
* plumbing; use dueable materials;
replace panel ceilings with solid
material; install fixtures which can be

-

ol

L

for fixtures,

8

101
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3. Involve

replaced easily and inexpensively
¢ identify, ‘‘hang-out” areas and prepare
for rough use
* install heavy frash contginers whxch
burnin dlfﬁcult b

engs; e.g.

"« OrganiZe student volunteers te patrol

=

N~

Q
’

.5

* parking lots during school hotirs — or
after hours and report any suspicious
activity to the principal or, secunty
personnel.

* Allow and encourage students to pamt
murals in the school or otherwise
decorate as a way of promoting school
pride.

» Use assembles, buttons, and posters to

‘publicize the neeq for protecting the -

< school against vandalism

S'et, up a vandalism f‘d; tion
allowance W

. Set up a vandahsm depletnon
allowance.” For example, 1n the South
San Francisco Unified School District.
each school is allotted one dollar for-
each student.'Vandalism costs are met
through this fund. Any remaining
toney at the end of the year is spent on

student actituties, as determined by a

special student committee

Maintain appropriate security

' measures after school hours e.g8

a. Alarms

Silent Alarmst An example of this
tvpe of alarm is the tape
.deck/telephone dialer, which is
activated by an intrusion detector,

e g . door contact or window foil The
‘call goes to the chief custodian or local
police station A miore sophisticated
silent device js the “'lease line"”

- )

communicafion system, a 24-hour
answering service. The school is
connected by a lease line to a
commerical answering system where
the operator determmes the location of
the incoming " call and dials the
appropnate schdol authority or the
local police station directly

Local Alarms: (audible and visible
devices): An example of this type of
alarm is small, inexpensive siren with
a high- mtched sdund wave to frighten
the vantals'out of the building. (Green
warns that neighbors usually do not
respond to this type of alarm.)
Another type of alarm in this category .
is the wall mounted, revolving red
light, which has visibility up,to 3,000
yards, or the high thtensity strobe
hght.

. Custodians around the clock, or one

who lives on the property 1n a trailer.

Neighborhood cooperdtion-to report
any suspicioys activity such as’

. Pe;sbns on the roof of the school

e Anyvone threwing ob)eets at
windows .

. An\one shooting a weapon of any
kind.

* Any kind of fire on the echml

grounds. -
¢ Anvone tampering with dn or ]
education sédans or school BPhses
+ Anyone operating mimibik¥&.on

school grounds
* Any other qqunclous or criminal
acts ’

150 : .
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AN

-~ CON FLIC'F

WAYS OF DEALING WITH IT

the quality

of a

decision
depends upon
wha

makes

it

-
’

many schooks

have

N discovered that *
. . ~ .

are. better conceived
and
‘ better act‘eptvd

on deciding.'
what to do ... .

)

detistons about school discipline

»

School dlscxplme problems are conflicts
between what the student is doing and what
the teacher wants him/her to do.

. Some people want to avmd conflict at all
costs But, dlsagreements and.clashes

between people are inevitable — since each
person is different from the next.

The sensible fhing to do‘)hen is to
understand conflict and react to it in a way
that satisfies your own needs and those of the
other person.

" DIFFERENT WAYS TO REACT TO
ot CONFLICT

r

when .
‘students, Y

tegd‘ler.s,

pqgrents, R
arid admunistrators
- muake

them

together

.
[

‘ ' \ y X
HIDE, RUN ‘ o :
. AWAY TRY TO DEAL ACCEPT
PRETEND LIVE | WITH IT IT -
IT DOESN'T WITH IT
T N

_ EXIS A o

L i ' i

—\g — ,
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Unfortunately, pretending doesn’t
always make it so

Instead, problems usually
grow and

grow and

grow

until

vou can't pretend any more
and

the problem

is much harder

to solve than it uas
in the beginning
still, many people

otrv to p/retend

-

v

Accepting a conflict and living with it are
both wayvs of surviving what you can’t change
and vou can't wish auway but they are tu'o
very different variations

You find a way to live your'aun life as

"ACCEPTING IT .

Accepting a conflict 15 'afﬁ‘rmmg vour right .
and the other person’s right to be, different. ’

peacefully-as possible, knowing that the .

conflict stidl exists

Accepting a confhgt usually means that you
have to change younfeelings to allow yourself

to tolerate someone/something that is

different
iffere . ?,

E ]

N

LIVING WITH IT
Living with something 1s surrendc’rm;{ to it

because vou can’t resolve it, you can't accept
1t, qnd vou can't pretend it doesn’t exist

So. vou bottle vour feelings up inside, push
them doun deep out of sight, and wat for
them to eat vou up They're going to come
.out sometime — probably in @ wav you won't
be ahle to control and 1in a way wou won't
like . - '

&



COPING WITH -
ANGER & = . - =

.

Anger exists. it 1s built into the nervous
system. Evervone needs to recognize, -
understand, ‘and channel this ever-present
emotion so that 1t dags not™become
destriictive It is a sérious, damaging
condition W to be ahle to express anger.,We
efther alld@1t §o fester so thatgvhen it 1s;
expressed it becomes explosive, we turn 1t

or heart attacks, we take it out on oidfer
people who did not causgit: or we learn to
reSolve 1t " ) ’

_Accord s_\chiatnst. Dt Leo |
Madow, - there our steps which mav lead

te reasqnable resolution ot anger The first
step is {0 recogmze the anger Peqple often
speak of Being disappeinted. frustrated. or let

.down when they -are actually repressin

Anger The angefmay be demed because we
feel ginlty about 1t, that 1t js not nice. or we
are afraid fo express it There are many,clues
to repressed. anger such as unexplained
tension, depression. anppyance, feeltngs ot
harassment: hurt. or being ready to explode
An important faet to gemember in

recogniz|ng anger 1s thit afier s not 'alwb(.

reasonable, emotions are,not governed by
reason For example. a parent car verv
angry at a small baby but may feel that
admutting it would besocially unacceptable.
Thus. getting it topch with th& agger 1s the

fuwrst step t? resolving 1t . .

"« (hee you have recognized that vau are
indeed angry. the problem 1s tA trv &g -
understand where the anger 13 coming from
We often displace our anger &('nnscmus‘ly\
We may be very angry about'the wame weré¢
treated as a child and we mav confe tq

ta'ls‘it out on someone else The second step,
- \' v

. IR -
. 4_.5/__
o N

L

" denv them. An exam'ple&s the saccharine-" -

.inwdrd so that it becomes depréssion. ulcers,~g

<

a0 ’
~then, is to recognize the _real sourcé of your
anger. This may require professional help.

When you reco
where it 1s comingdrom, the third step is to
‘try to andersta efeas' n for your anger
Sopie people feel so guilty about their angry
feelings thag they try tb overcompensate to

sweet patson who is not really sweet at all brft
‘a bitter individual, gnd, bécause we sense

1ze your anger afid know -

w

difference between “I am angry at the way

you're treating me” and “You are a rotten,
evil person.” It should be made clear that

* -you value the persen but do ngt like a

this, we find such people uncomfortabjgter &

with Such people are not being real. and they
put people off. We often experien
because we have taken somethin
that was not personal-at all. For1
drifer cuts gn front of you in traffic. Abwmay
get Jurmusﬁ him t is impertant to'tealize
that he 1s not doing this to you pefsonally: he
would probably hase done 1t to any()n(;"
LY} -~

The tburth ste
realistically” A coﬁ?ﬁontat&o’ﬂ with the person
provoking the angér mvay be réasonable. If
confrontation 1s impractical or impossible |

antl vou must put up with the situation. you*

_ shoyld find other outlets for thegnergy Some

useful outlets are, strenuous exercise, beating

on_ a.pillo®, beating on a dummy. or pther

”~

wammate ohject with a bataka or other
tnstrument which does not inflict damage,

lettersto someone "and tearing it up, robe-
plaving using a chair as the person you.are
angry with, or simply talking it over with a
friend. The important thing 1s to get W S0
_that 1t does not cause harm - .

LR I’

causing the afPer, let ustonsider
some waysin whrch anger can’be expressed’
uséfully §jthout undue harm to humag,
relationships. [ths important to consider the
otherperson s feelings Being accusatory will
aply mali{eftheﬁituatiup worse. There is a

~

going into the woads and screaméhg, writing a-

@ T
vou choose a*[rnntatmn wifh

.

-

is to deal with the anger @

~

particular behavior. By communicating how
the hehawvior is affecting You, you are not
“wiping out” the other person, but making
them aware of vour feelings and cleanpg the
air so-that the bad feplings do not festgr and
the posstbility of a &atter relationship
Ptwee glt‘vo of vou exists, Another ~
byproduct of shis tvpe ofsexch N

"+ message”’) is that it allows the other person
to express how you personally may have

contributed to the situation, thus giving you
sane insights yougevigusly did not have. In
a corfrontation, & to have a clear, hohest,
complete exchange abhout the particular
situation without being belittling, hostile,
threatening, gccusagpry, or falsely cheerful.

It req urage to confront someoneNdyf -
ay, efits are usuadly worth fhe

nsk, Lear

cgn be an

growth and

. .
s‘ . - .
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y
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) DEALING WITH trained in the/physical and psychplogical the damage has eJnore constructive effect-on <
aspects of vafous prescription and illegal the vandal. -
CONFLICTS drugs, includifg antedotes and counseling . ) L , -
: , techniques. Emélgency medical personnel . ¥
As a teacher wigp is responsible for promoting should be centacted whenever necessary. GMI ‘3° Prevent " g |
]im;inintg and protecttiqg the sdfety of yo;{r In cases of a disruptive student, a verbal Reoccurrence Of ‘ O |
~ students, you cannot 1gnore, accept, or live reprimand often stops the behavior long 3 1nti e 3 R
) with many types of (:‘lassroo cgnﬂicts. That ené’ﬁgh for you to return the class to a Dlsruptl ve Beha Or 11.1 “ e
‘ leaves only one chdice: deal with them. relative calm and to choose a plan for the Future . s
= Ther® are three general goals when Jea]mg preventing a reoccurrence of the behavior. In . ¢ .
with discipline problems: some instances, however, it may be ’ Suggested below are several ’
- 1. Protect the health, safety, and the right ) necessary to rem(;]ve thestudent to g “time- general guidelines for effectively
U of all students %o learn out” place where he/she may calnf down and <,
Y lose the reward of negdtive attention. preventing the reoccurrence of . ’
2. Repair the damage as much as possnble . disruptive behavior: . J
3.-Prevent th f s ’ .
Prevent the reoccurrence of such Goal 2: Repair the .. o Anylong-term solution niGst satisfy .
‘ Damage . “the needs of both the student and the .
. o % . teacher. :
Goal 1: Pl‘Ot ctlng * la-terms of property damage, calculate the ', +'Out of sight, out of mind” doesn’t
' entire cost of the vandalism, including the ﬁ Prevent_future misbehavior and robs '
H.ealth! Safety9 and the ‘ -costs of materials, repaifsegvices, clean-up \'. thg student of the help he/she needs
nght Of all St“dents personpél, and the like. Te 3 eople do not Char{e unless they» =
| . ‘% e Send a letter to the student’s parent or ¥ ! believe that their behavior 1s a problem
) To Learn .“ N *.. guardian describing the cost inv olved, * e ;ufj,hem . -]
Your first cuncern,\ must be fo 5mteE‘t . qt?tmg the }E)arent Stha?ltl;:y ahndl o T he quickest solutmn 1s seldomrthe .
\ persons and property from harm and to ™’ :in orming the piren 0 et%cl 0o best one Ln the long run, you save time -~
guarantee that all students may concentrate Ilqttncttsti]ntent 0 rttzcmertl qt oese; |- and energy by solving the problem . .
4 on learning. v nstruct the parent to contact a schoo instead of Jfemoving 1t from sight or .
. - official to discuss repayment. -
\ dn the case of violence or vandalism, 1t 1s 10 word 18 g f th _ patching it over! : »
" always best, if possible, to obtain assistance ° n(‘)dwor. flh recew}f r(lmt 'ehpa‘r?:t.ﬂ o The way in which vou deal with a
. before attempting to stop a fight or attack consider referring the case to the scho dxsmplnjé ‘situation s affected bn
although your presénce and a forceful attorney or taking some other action to v “titude about I d‘lh
+ o vour gttitude about vourself and the
repnmand frequently will control the guararntee repayment Send a final letter \tudgm 4
beh to the parent stating the district’s ) :
K mishehavior. . ) - intended action if repay ment terms areqot _e.vour perqonal experiences outside the
. ’ All schoc sonnel should have sisne arranged classroom related to such situations | -
* basic training in first aid, at least epotigh to ) low throtieh o other pressures and responsibjlities .
know how to stop bleeding and how to N l;the'rf' 18 stall n({ar?syver_ foHow through on on your mind. and vour health 7
administer mouth-to-mouth’ resuscitatibn. this with more serious actipn. » what you beheve other people expect
' One faculty member specially trained in t As an alteppativé to repayment by parents, vou to do — as well as ‘ .
. areashould he on the school grounds at all® * ~many schfmls have found that having the -« the particular facts of the situation ~ ’
g
times. One or more of the staff should be vandal himself/herself work off the cost of at -hand
' ) ‘ i . -1
’B lw 4 . L} - -~
IR 1R . . ’ 16U :
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® You may be the cause’or at-least a
contributing factor to the problem.

e The problem behavior may be the
"rgsult of what is going on now or
somethmg that hg already Happened,
of things inside the"classroom or
outside of it; of what you are doikg or
what other people are doing; however,

, you cannot solve a problem unless you

recognize and deal with. what is going

on heré and now

® Solutions are most likely to be -
accepted and carried out if the teacher
and the stydent agree on them

-

< ' »

’ -

.

”bch.oo!s are hit by Landaltsm because they
represent-failung to ch‘tldren Violence cr,mes

_from a person feeling ‘Nobody cares for me =

- We' ye got fo detelop a sense of community
ahd eommuntty action No paice force-m
ever going to be able to combat jua enile -
crime and vandalism ™

", " Dr Philip Zimbardo
.. Stanford Upiversity

together % . )

\,

.

.

~

. to.see He cannot effectively change the
swwtem A which he icés and he cannot*leave

Speaking Out,
By *
Steve Levine, .
. 17-vear:old student -
Denver, Colorado

The (er nature of the high school 1s
dour qnd unpleasant and seems to inuite
destriuction Whether 1t ts old or neu, its .
floors are maqst often tiled, 1ts halls are
usually beige or pink or tan or gray or Light
green It may be lined with that coldly ecil
(eranﬁc brick The ca {etertaa tend to bear an
* odor commensurate Luth the quality of the
(SA surplus food they serve The classrooms
are arranged as tightly as a baseball
diamond one large desk facing 30 small
ones As the neu protective measures are put
into effect the schools begin to look’ .and
function more and more like early industrial
revolution factories ° ‘

In such an atmosphere, a deeply
-alienated student, a student uith failing
grades, a student with a pabr dggciplinary
record, a student mho,ts bored or angry ar
vindictive, a student uho 1s unpopular or
wnarticulate or frustrated, a student utth
great ambitions or a student uith no '
ambitions at all, has lttle room to breathe
and@e-.the dimmest windou out of which

1t without jeopardizing his future

If a schodl cannot be ehanged. 1t can at
least be injured V! ndaltem however
. primutive it may seem, careted a distinet

¢ political valence, Whethet 1t be as large an

act as ars/)n or as small*a one as the cas
dcsman{lmg of a typeu: riter (a sort pf actit ity
carried on’absent-mindedly by P!{en good
studrnls) 1t 18 a register uf dlssamfartmn
’ - ~The d("llruclmn of schonl pmp('rl\. ’

«

3

then, s a s‘\vmptom of a complicated social
stckness and tbs cure lies not in such

ineffectual palliatives as dogs or alarms or -
guards but in*a re-evaluation of educational
philosophy . 4

Vandalism 1s a way of forcebly stopptng
the educational machine It represents a hurt

\an a furv and most of all an aching

oneliness and estrangement far too* deep o .
be. expunged Ry quick, symptomatic means
To save schools e must have o blank check
and the fresh insights necessary to build
vistonary gnstitutaons that, simply, people

N il neither need to destrov nor want to

destroy

ngh School: The Process and The Place
— Robert, Propst

' f7
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When vou are on the nght track you will be
' able to observe a “'Recognition Reflex” on

the child’'s face This 1s a sudden smile. with-

[

t-A variety of speclfic technlques After age 12, other goals are added which” direct eye contact, giving the appearance of
. 'h been offered f ti ; interatt with these basic four an involuntary reflex that cannot be avoided
ave n ofler or preventing » - If vou have guessed wrong, vou will know 1t
- the reoccurrance of disruptive_ Adler’s apprdach to discipline problems, and be able to eliminate that goal of
. . lﬂavmr in the classroom. Some then. i~ to misbehav jor
' more- effective than others; » Help the child understand the g()al of
- some are more harmfud:than his;her mishehavior Caution:
L others. . » Stop making the mishehavior This technique is powerful and must be
. . o . ¢ worthwhile to the chitd - used with care and understanding. The
' Th'i f{)l‘lowl?lg pa:es delh'Ch”?)e th“’lleeg such  Look for ways to encourage the ¢mld * student must feel that he/she 15 understood
i techniques (listed 1n alphabetical order) . . . by «<omeone who 1s sympathetic to his/her
"+ Adler's Approach | . Procedures for Helpl.ng the Child difficulty
, , - Learn the Goal of His/her -
= behavior contracting _ehavmr a 1 Beware of using vour knowledge of gnal«
"« ‘behavior modification # L Ttisd g to label or accuse Remember that the
. - t 15 done one-on-one and must be done in «tudent, first of al. 1s discouraged. not
' changing the environmem ,  * . a friendls atmosphere and in a friendls N “eeking attention ~ If you use your
"« corporal punishment ) . way (If angry or upset. please wait) superior knowledge and defeat him/her
: i ) . 2 Man, du »ou know why vou .+ labeling will be experienced by the
e qcurnculum on conflict management . MY in class”” child as humihiating and more
. » democratic problem-solving . iname the specific behaviory | ’ ~ dmscoyraging
..« Glasser’'s Approach L Whe(heir shtehaqnsweh “l\es" or 'no” "-3 Any excharge between‘.adult and
" e . ) . . praceed in the same wa . child in_which the mistaken goal is
police. courts, arlmd trainmg ~hool 2% Could 1 tellas ou' what 1 think™" This 1s ‘ )dentlﬁed must always:be owed by
ot referral @ . asking for his’her permission to give " “a discussion of dhat you,
‘.. suspension’and expulsion - our opinien < TOGETHER, can do to work out a
. e <ocial literacy © - . 1 “Could 1t he that yon thmk I won't ,f) ;:I: of changlng the dlsturbmg
. b'transactmnal anal\qs : nnme vau?” (Whatever the child 1 up \ - avior. '
. tol ATTRNTION : .3 Hou vxpv(t to-win coperation,
-5 : b) ‘Could 1t he that you want to show me remember that the discussion with the
that you can do what vou want and no™ . child must never take to form of a
. ADLER,S API)I{()ACHM one can make vou do anything”" - lecggre It'must be thendly and
Dr Alfred Adler has identified four common . POWER. , : cooperative, “together we can wo this
‘ “ goals that prompt misbehavior by children ) ~Could 1t be that you want to hurt me. out”’ (a ’
«  under 12 vears old . or perhaps hurt vour classmates”” . : -
. REVENGE : ~o - . .0
. * attention o @) ~Could 1t b that you feel you wor't be . Procedures for not n}akmg e’
. & power” - o able to do h'vx(ll as vou'd Lke ta. <o ‘behaviot worthwghile’ and.fo
. S Tgvenge C . . vou'd rather not try. at all’™” ) encouraging the child arg_ |/ ?
o R jnadequacy EP I . INADEQUACY ) ilhustrated on.the following pages .
o , . ' . .. C . . .- . ' S
4 X 110. ¢ . . . Y 4 .

163, .- T o 1ed
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_ ATTENTION
“I'may not be a winner, but at least I will not : .
- he overlooked if | can obtain special ’
. attention, fuss or service.”
1 ¢ \
Child’s Behavior S B Your Personal Reaction to Child’s
Noisy, restless. showoff. undue pleasing. ) Behavior,

talks out, makes minor_mischief, clowns, You-feel annoyed. The child seems to be a

“hyperactive . : pest or a nuisance taking up too much of your
3 time ’
-
. .-
' .} . e
L4
< . .. *
: ? . ‘ - . °
Child’s Response to Correction How to Help the Child
Child stops -- for a short time » Whenever practical, ignore Ume mishehavior
P ' In any case. minimize the attention it gets
- ! Recognize helpful behavior, wait for quiet
[ . Trv responding to this behavior in a way
opposite pf what the child expects
e 3 ~
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Child’s Behavior

gressive, defies authority, insolent, refuses
t work, lies, disobeys, uses temper, trie
to be the boss, pouts. cries when can't get
oWn way.

Child’s Response to Correction
Misbehavior continues, may even become
worse when corrected.

q
> 1] A
N ]
L ]
Yy ’
1%
Nt .

*1 may not be a winner, but at least
I can show people that they cannot

defeat me, or stop me from- doing what
I want, or make me do what they want.”

*ui’ *
i &
7 N
[
&
. . - .

Your Personal Reaction to Child’s
Behavior ’

You feel frustrated, defeated, angry, vou
may feel vour leadershrp is threatened

. 4

t

<
How to Help the Child

Put vourself out of the power struggle Ask
child to do samething helpful Expect to be
tested Admit vour imitations Show respect
and model cooperation '




Chald’s Behavxor .

“Violent, brutal, sullen Verbally and/nr
physxcally hurtful of peers or adults.

hl -

Child’s Reactlon to Correctnon g

Correction causes chlld to shift to even fnore
violent attacks, to retahate

REVENGE

“People do not care for me,
but at least | can do things

to strike'back when I am hurt

- resolve the differences.

-~

)
Your Personal Reaction to Child’s
Behavior

You feel hurt. You see the child as mean or
nasty.

How To Help the Child -

The child does not believe he/she can be
loved or aecepted. Expect to be tested Ask
for feelings toward you Let-the child know
that vou understand and care and want to

a -
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- How to Help the Child- , _ .
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he/she cgn-do some_things well, Do not . N
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. there is an agreeme

_ exactly what

u}"

BEHAVIOR K

CONTRACFING /»~~ ~

A contract implieé that eh,ch party
desires something from the othet;and, that
upon an equitable
exchange Each mdmdual -gives Br loses_

. .something and gains or dbtains somethmg of -

percen;pd equivalgpre. C‘

A
Written contracts because they spell out
) expected br not expected in
the -agreetflent between two people are .more_
successfud than “verbal agmem;nwthough
after snd‘céss with several written contracts

students may want to try implied contracts,

. One should ,begin with easily and
rapldly m itten contracts. A series of
short’contracts provide more success than
one all-or-none contract.

When a problem comes up that the !
teacher:feels a need to do somethmg about
the student and teacher must sit de

calmly together and discuss it. 'Thg te%w ..

should give a credible copcret

the behavior causes a problem.¥ %
require the tedcher to observe k?é*be ?dl'
and consequences of the bebax in, the c %&
withéut Feacting immediately %p
behavfor. J

The teacher's attitud® is most
important;, it must be one of cooperation and
patience. There are two major steps In

. arranging a behavior contract:

€

Stepl ' .
+ 1. State Q)r()blem o v - -

.+ ‘The teacher here should give the
stadent a credible concrete regson wh\
‘She/he feels the distracting (oga = .
specific) behavior should be chaﬁged

* 173 S

! L
2. The teacher and student together talk
about alternatives to the behavior.The
r can ask, “What do $ou think we
. 4an do to help this situation'improve?”

Both teacher and student brainstorm
many possible alternatives’ Do not
eliminate any during. this

s brainstorming step. Altematwes which
include the principal and/or Suspension
must be included.

« 3. The student and teacher at this pomt
loakat all aLtemauves and come to a
mutal agreement as to which one to
try-“The teacher and student must also
discuss the possible consequen the

. contract got working, an’gl agree one

4 They must agree to evaluate the

contract's success after a - ,
pkdetermmed time period. . »
 Step II: . ° -

This step involves writing the contract
Tﬁe rough draft is written toggther ahd may
be gopied later to ensu.;e each party a copy.

\The contract is adivo- -person interaction-
E where both partie§ are agreed as to’
w what is expected ofeeach.

b. All expectations must be-described-
explicitly. ¢ °
Both paﬂ»e);:mst be able to state
end goal
d. Both partiedican clearly tell you
what is not expected.
e. The agreed upon penalty for not
fulfilling the contract must be
spetled out.

2 The contract must be far.

i \/a Details must be spelled out.

., a Neither member involved in the =
contract must feel abused.

v_ Ap, initially fair'contract may not be *

. The contract must have a goal which is

. The contract must be reasonable and -

. The contract must be concluded to the

. The form can be written in any way,the
. two parties agree A sample form
Lfollows. . \

' fair at a later date
c. A good contract needs to be assessed
or renegotiated periodically.. *

mutually agreed upon. Sometimes the .
end goals are different, but if thellr
individual goals are met"é'imultaneously
then both.can be satisfied. -

feasible. The terms of the contract must

not be impossible. i PR

mirtual satisfaction of both parties and.
an assessment of the total contractuat
agreement by both parties” . TN
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BEHAVIOR -
\MODIFICATION L
Basxc Pnnclples . S,

1. Behaviér is influenced by its ‘l
consequences. Behavior that is rewarded

-

versa.- .

2. Tqa'chm’ behavior ‘influences
students’ behavior.

a. Positive reinforgement — Anything
can be a posgitive reinforcer if it
incteases the likelihcod of the

N bel;/&\’nor "Some positive reinforcers are
su}ﬂ% pats, winks, verbal agproxpl
gible rewards.

b. P'Gfmhment md negative
reinforcement - example of neg‘atnve
. reinforcement is social dnﬁapproval. It
thay decreasg negative béhavior
without promoting a posrnve e
alternative; can harm the child, can
. eventually become a itive ’
‘ \%mforcer g.g» the child who gains
tention through misbehavior
c¢. The more promptly remfdrtement
: follo%s an action, the morg effectne 1t 6
° 4 " will be.
d A large behawor can be sh p%d hy
reinforcing smaller related behaviors,
. eg., reinforcing a.loud, screh\n ng
chlld for humming 1nstead.
e Contl

n‘i rem‘forcement of thé same

kmd lose m effecm-enesh

f. Once the behavmr has been .
established, 1t is more effective to give.

the reinforcer oﬁiy some of the time
';ather than all the time

»

- #g. In some mstances merelgEgnonng thé
- - 7
’ .
. L M
L~ - vw
4 1 b - .
» . ,

is more likely to-be repeated dnd vice L
\ .

1

.

unproductive behavior may be
1 effective in eﬁminating it.

How to Hse Behavior

Modlﬁcatlon3‘ ‘

3

ey

g

CAUTIDN

Behavior modification can be very

powerful. )

» You should receive professional
training before attempting to use

behavior modiﬁcativechniques
> \

-

v
.

(3]

ve

I v

.

goals.
¢ Do not use behavior modification to +
manipulate or squelch creativjt_@.

Work d‘irectly with. the stadent to -
establjsh behavioral objectives - °

Separate behavior which acgually
interferes, with learnipig or threatens
safet\"from those which ,gonﬂlct W)th
vour values or con{enience

Stt goals for helping the ¢hild to leam
more. not just for decreasimgadisruptive
behavior

Allow as much varniance among
students as possible.

Avoid conflicts as much-as possible

betwgen school goals and family goals”

) \Make class rules

" » Make rules short and to tée pomt 5 om

6 tules are enough; fewer fofyounger
children \

« Phrase rules positively. )

. Establish reasonable and ethical

.

v

Y 4

s

.« Note the frequgncy ‘of the behavior

LS .
4. Incredse Productive Behavior

5. Decrease Unproductwe

7 )
¢+ Review rul'es with class at times other . .

than when someone misbehaves.
. Ask <hildren to explain rules for clan'ty

3. Observe and Record Behavior

. ldent}y the specific problem ’
be};avnor(s 3 . . ‘

« Keep an objectlve record on the ’ )
frequency of the behavior; can be done
.by teacher, voluntéers, or the students_
themselves

before and after the reinforcement <

program is introduced. Use only ohe

reinforcer at a time so thgt its effects

can be’ pmpomted

Note any changes which occur when
the reinforcer ibs*uspended for a time
and then reinstéfe 1t

+ Observe the child at being productive, .
¢ Point out productive behavior for §ass

.. Start small; give praise amd attention
- at the very first $1gns of productlve
behavior ’

Vary reinforcers — praise with words,
smiles, winks, touching, gold stars,
Tdy.' and the tiker
DEvise individually effective - ,

reinforcers, depending on the likes and
dislikes of the child:

Try contiggency contracts -- wtitten
agreements by which a student will

receive a certain remforcer if he/she "

does X

‘Behavior © co |
« Ignoring N

[ nproductive l?eha\mr 18 uquall\, 3

1

*

7 r

l
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cuntrol,dunng periods 4et aside for study

’1’78.: o

e

prompted by the desire w‘gain
© attention; therefore; ignoring it
" eliminate it; can be used

+_ behavior threatens helilth or safetv or

disrupts’class too ‘much
« Isolation ,

"When behavior cannot be }gnor§
chnld can be remd¥ed to a safe an
gecluded place within the sehoel: can
be a severe blow, particularly to .

, elementary children; should be used
cautlously most effective if apphed

-the positive

Four Cl ssroom Case
Studies?®

Here are a few cases culled from ptafessional
journgls in which the ideas rewewed here -

ountn

Case 1. Getting. Chlldren to Attend
K to Academlc Tasks

hm ‘Randall, a newcomer to teaching,
was aqslgned a cl#ss of 30 sixth-graders in a
pubhic school located 1n a rundown, low-’
-income heighborhood. The principal be¢came
concerned over continued high rates of
disturbang. unproductive behavior in Mr.
Rdndall's clags. Things were especially out of

>

. Mr. Randall was not aware of many of
fhe terms, ideas, apd procedures already

discusged. Fortunat€®. someone showed him -
how tkey might be useful in solving his~ -
problem .

-

othigrwise reinforce positive

N

have’been, applied in classrooms throughout,~ -

L]

4

Mr Ra’xdall focused on one specific

gcademig problem; ‘nonattendance of pupils ¥

during the*academic task period. He
arranged to have.a student pbserver present

- productive learning environment, he

1n his room dunn;g/éthzwne period of certail—
days Whenever-a/particular pupil was out of

his seat, cle,amng out his desk, tapping a
pencil, or otherwise not attending the task
during that period. the observer entered an’

N (for nonattenda’nce) on a record sheet.,

An “A" indjcated attehdance or task-
appropriate behavior (writing an
assignment, looknngm the book) In this-way
Mr* Randalt was able to obtain*a baselme
record. The observer also gave the téacher a
baseline of "his behavior.-This gave Mr.
Randall an idea of what he was donng arl
when he was doing it.

After establishing the baselme Jim
Randall introduced-a. spegial condition into
the sntugtlon He would EIOW interest and
give children verbal‘ttentnon if he found
.-them engaging in appropriate study '

. behavior During the baseline period, the
average attendance to task rate was 44
peréens, ‘The rate increased to 72 percent
during thte reinforcement period. This meant
that Mr. Randall's ﬁ?’:med use of a-
reinforcer (attention) was hayving a dramatic

_ influence over study hehavior. During albrief

reversal period, reinforcements were given

for study behavior There was a precnpitoqs )

drop 1n on-task behavior’ Resumption -of
reinforcement resulted 1n a return to a hng\
rate of purposeful behavior during academnc
periods . - '

At one point before the mitiation, of the,’

. reinforcement program, the - pnncnpai had

called Mr Randall’s gtatus precarious and

“ considgred replacing him.-At that time, Jim
* Randall was fully aware of his pommg and
had been filled with self-doubt. Howevar; in -

addltu)n to developnng shll in creatnngha

. H
~ i

4

.

.
-

J . ) g
. . . )

N

’

" developed more self- conﬁdehce. “You know,
I think/I'm going to make it.”” He did nake it
‘and‘waf offered and accepted a contract to
continue teaching. ~ .

Case 2. Using a Token Economy i in .

kT4

the Classroom
Reinforcers can be niaterial (candy

* ' ‘dookies, pennies). They can aJso b symbolic

and have exchange value (points, stars). For

some children grades are highly meaningful -

sy’m_bols fox others, they mean little or may
even have negativeé/ald‘e A token 18 a
stimulus that acquires value because of its.
cash-in propertxes Using effective tokens
may help a teacher strengthen puplls '
productive beﬁavnor

Helen Kennedy had a special class of
fourth-graders. These children posed
problems in regular classrooms. They had

_ more than their share of temper tantrums

they resisted authority and in many wavg
made life miserable for their teachers. Helen

tdecided to try a token economy

At the first meeting of her class, she.
reviewett how the economy would work The

standard subjects of elementary education .

were broken down int6 a.serie€ of sequenced

‘exercise sheets with instructibns to the pupil

¢ .- about how to carry out assignments Class

\hegan each day with each child being. given

an exercise sheet approprniate to his level
The chnld worked on the assigned problems,

 after which he was instructéd to go directly

ito the teacher, He eatngd points (tokens) in

iproportion to the quality of his work. The

/pomts h}d reinfordlng value according to &’
yrmal economic .system Ten points earnéd
artigipation in, recess activities; 20 pomté

_ earned either a double length recess or. if the -

" mapil preferred, the opportupity to feed three
ragyg\majs in the classroom -,




' i. Mlss Kennedy enl ted, the chlldren
cooperation in arranging the rules undér

which the economy worked. As a résult of.’

their mutual planning, it was agreed another
20 points alternative would be serving as
/Q‘lveacher s assistant, scoring the simpler’

exercises, and dispensing toKens for one-half
hour. A child who had tokens valued at 25
points could have the high’drama o
chauffeured home after school in t e
teacher's new convertible

Helen Kennedy didn't arrivé &t the -
to make a
* number of decisions. For example
" that a price tag should not be pld

everything. Consequently, her pup

‘sharpen a pencil. During the
her token program she had
ad)u.stment,s in values to ta

-What were the results of Helen
Kennedy's program? By the second day the
cldws was quiet exggpt for occasional
enthusiastic excl iopts following token

. successes, Miss Kennedy's and the pupils’
facial expressions became more cheerful

hool, exercise problems, reading, and

teacher became associatpd with fun The .
token systemn helped circimvent the need for
coetcive controls One child, offictally .
described as “uncontroflable, ™ had -had
numerous temper. tapfrums Follawing his
first tantrum in the token economy class, he
was tbld that he ¢puld have that onefree, but
subsequent tanttumd would ¢ost him 10
points. Tantrum %oondnappenred from his

repertory.
. “  There were a numbe?of 0 of
- - Helen Kennedy's work The c came to

resent interference with their wor
' All of thelchildren went complete

—

, she felt -

»

‘fourth and' ﬁfth grade exercises durnng the
first™? ! : months of.the token economy. Half
of them cogapleted.the sixth grade i
assngnments Two chlldren suir fully

madg school life more pleasant and
_ eatisfying for everyone, 1t also enabled gach
individual pupil to progress academically at
« as fast a rate as possible

- Case 3. A'Way To H.andle "

Tardiness -
Principles of Behavior Modnﬁc&&on‘ can

o

.be used with severe problems, siich as those’

$Hosed by Miss Kennedy’s papils, of with
relatively minor bt dnnoying, unproductne
beha¥for

Fran Hardy had a class of 25 fifth-
“graders from upper i dle-class families.

The boys and girls in the class were allowed .
to go to'the restroom and to visit the drinking -

fountain following recesses While most
pupils returned promptly to class, there were
a few stragglers who returned a minute or

e two after class had resumed. This caused

cgnfusion in the-total classroom, delayed the
. startof class, and annoyed Mrs. Hardy. After
- a course in which priftiples of classroom
managerpent were discussed, she hit upon
thjs possible solution to her problem-,

She obsetved who was late 1n returfing

' to class following eMery recess. This provided

a baselige that wekrld permt her to gauge the
effectivertess of her approd

b The.&actlc she empldyed was to clon'the R

cjassroom door 4 minytes after the first puipil
—* emtered lde-thé:/‘clm on
hjs way t following recess. Any

pupil who ente claggroom after the.:
door was closed was counted as being late A
pupil observéd to be especially prompt was

’

L

! to the consequences of their

<

chosen to make a re\>rd of the number of late
pupils. Mrs. Hardy chose as a daily
reinforcing event, a list of pupils who were on
time The ljs sted on the bulletm

eael day befora the close time for
school The names®f aN childzen inside the
classroom before the door was closed were
placed.on the “On Time'" chart. Fran )
Hardy's success was clear-cut: tardiness
virtually disappeared. . , s

Mrs. Hardy made one notewoythy
observdtion in’the course of condukting -her
experimept. AL first; she decided what the
list of “On Timers’ would include; the
names of only those pupils who returned
promptly from the morning recess: No
reinfarcing contingencies, were associated
with the afternoon recess. She found that
listing the morni “On Timers" did not
have a strong carry-ovef effect on the return ‘
of pupils from the afternoon recess. When an
**On Timer” was defined. as a boy or girl who
returned promptly to and from every
on a gived day, the morning-afterdoon
dispanty fa(:led #ay. Frgn Hardy learn
tHat her pupils could become wery atte

l’xavmr ‘and
that they could discrimindte between .+ -
presence and absence on reinforcers o

@~

‘Case 4. Delmquency, Tnﬁahcy, and

Reinforcement , . l
A 14 year-old boy had a “record replete |

-with burélary. truancy, and runmhg away s

He was reéeiving fajlingsgrades in all his A
subjects and was considered incorrigible .

When he entered a specially prepared
reinforcement program, he was reading at

about the second-grade level. The progrém
involved tokens valued at fractions of a

" penny. The tokens could be cashed in for "

thmgs the bpy wanted. When he was working'  +, ) .
on 1ncreasmg his- vocabulary, be received a - .

» . s -
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highly valued token for each errorless
pagagraph. If he had to repeat the paragraph
before getting it correct, he received a token
that was somewhat deprecnated in value.
Under this regimen, the boy’s attention span
mcreased He advanced to a fourth-grade -, °
level of reading and passed all his courses.
The cost of the entire training program (cash

- value of all'the tokens he earned) over a4 'z -
month period was $20.31. As the program
proceeded the boy had to, make more and
* more correct responses to get ‘reinforced. -
. Gradually he was weaned from the tangible
rewards and gradually began to read because
of the intrinsic pleasure he denved from it.

“Objections to Behavmr
Modlficatlon

A number of obJectxons have been
raised to the ethical educational
value of behavior modxﬁcatxon

tl A teacher using behavior modnf' icatiogy
decides what the acceptable behavior
must be and uses rewards/punishments -
to mampulate child to behave that way;
this is a cldsed system.

{ 2. Behavior mod\ﬁcatlon undermines
+ internal conttol.*

It prepares stydents for an imaginary
world by teaching them that
" Gnacceptable behavnors will be ignored.

It can instruct chigdren to be meroe‘f\ary
to work only for t e reward and not fog
the internal satlsfaptlok of doing the jo
well.,

It limits the ability of students to express

their discontent with the teacher, with -
t,eachmg methods, and the like,

"3

6. Students may be influented to act’as if
- they arel rming, “when ual}y they are
not internalizing the . .

short--

»

7. Behavior modification emphasnz

- .. range instead of long-range results.

8. It makes gtudentdiore passive and less
metivated; centers desponsibility on i «
teacher. ' Y

It may cHange the behavior, but does ‘ .

nothing to change the causes of that
behavior. . - s

10. It has questionable value when legmmg
"complex behavnors

-

-




CHANGE THE
ENVIRONMENT®

1. Enriching the Environment
a. Magazines, games, books

b. Special interest' areas -,
¢. Special *‘mess” around area for
drawing

. 2. Impoverishing the Environment

a. Remove or put away magazines,
games, books .

b. Special interest areas off limits at
certain -times ‘
¢. Only allowing certain activities in

specified places

3. Simplifying the Environmert -

a. Special places for certain games and
activities

b. Arranging seats so they’re easy to get
to .

c. Pencil sharpener within reach

d. Child’s name on objects

e. Readable list of ryles

4. Restricting the Environment

a. May have to remove child from regular
classroom tempotarily .

b. Have child remain in specified area of .

classroom

c. Leaving the child with another teac\her'

during special classroom events

5. Child-Proofing the Envn&onment-

a. Durable plastic materials

b. Durable covers 6n special materials

¢. Keeping personal yalughles in safe
* place

d. Putting breakables in safe place

6. Substituting One Activity for Ahother

a. Choice of pammp*g in more than
one activity ™ \

!

- N b

. Getting students’ opinion on)ch‘oiée of

N

& . .

activities

7. Preparing Child for Change

b

C.

d.

Discuss visits to zoo, park, etc.
Discuss visitors to the classroom

Explain guidelines fovh ngmg from

one activity to anetRer

Discuss desired behavior in assembly,
cafeteria, Jetc.

Discuss movement in the hall, around
the school, etc,

°>

.
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CORPORAL |
PUNISHMENT

“Corporal punishment doesn’t “work. Forget
the bleeding hearts who whine that it's a

- humiliating experience, forget the rubes who .

bhuster that it builds character. Corporal
punishmeht simply doesn’t work.”*

Corporal punishment is a very controversial
_and very important issue as related to school
discip_liﬁe. Many parents, teachers, and
adminjstrators use it routinely; yet its critics
are adamant- about its ineffectiveness and
cruel-affects on children. LI

Aftér extengive research, the National
Education Association presented the
following conclusions concerning corporal
punishment: ’

“1. Physical punishment is an inefficient *

way to,maintain order; it usually has to be
repeated over and gyer. ‘

“92." Physical punishment may increase
disruptive behavior.

“3. Physical punishment hinders

learning. ..

¢ “4. Physical punishment is not suitable
for any children, regardless of their
socioeconomic status.

. ‘5. Physical punishment is most often
used on students who are physically weaker

* /

and smaller than the teacher.

+ ‘6. 'Physical punishment is often a

symptom of frustration rather than a

. diseiplinary. procedurs.

o “7. Infliction of physical punishment is
4

detrimental to the proféssional educator.

“8. Physical punishment does not develop
self-discipline.

122
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“9. Physical punishment d’e.yelops
agressive hostility. .
“10. Physical punishment teaches that,
might.is right. ’

“¥. Physical punishment by educatars is
not comparable to that inflicted by parerits.

“12. Students may prefeg physical
punishment to other alternatives offered
them.

.“13. Limitations on the way physical *
punishment is to be used are often regularly

" ignored. - '

“14. Physical punishment is legal in fnany
places, but its constitutionality is being
challenged ih several court suits.

“15. The availability of physical
punishment discourages teachers from
seeking more effective means of discipline.

“16. The use of physical punishnrent
inclines everyone in the school community to
regard students as less than human and the.
sch(f’)l as dehumanizing.”* )

P

A 1976 survey by the Philadelphia Public
Schools discovered the following facts about
the use of corporal punishment in schools
throughout the Nation: .

1. Corporal punishment is illegal in seven
states: :

Alabama

Alagka

Arizona -t

Massachusetts

Missouri

New Jersey . R
Rhode Island

4. Every state, however, .except two, (New
Jersey’ and West Virginia) reported tl;at
corporal punishment is used in schools.

{e

/

3. Every responding state except one stated
that the policy concerning the use of
corporal punishment was determined’on a

" local level. Only Vermont answered that
palicy ‘; decided by the State
Government, -

4. Wheén asked who administered corporal
nishment in their state, the
Philadelphia suryey received the *
*following respondes:

o 31"states — “principéls”

s 3t st g — U Ecmu_ oy
s» 7 stddes — “‘admiriistrators”
o 7 states — “‘certified employees”
* 2 gtates — ‘‘n

and bus drivers

5. Eight,states answered that.written reports
were required when administering
corporal punishment. Eleven states
responded that no written reports were
required.

-

A Statistical Taskmaster

One German schoolmaster kept an exact
record for 51 years, revealing that he had

- struck 911,527 blows with a-cane, 124,010

with a rod, 20,989 with a ruler, 136,715 with
his hand, 12,235 blows to the mouth, 7,905
boxes fo the'ear, and 1,115,800 raps on the
head—in addition to making 777 boys stand
on peas, 613 kneel on a triangular block of
wood, and 5,000 -wear a dunce’s cap.*

!/

-certified employees

-




A number of school officials beheve that
corporal pumshment is neegessary to
maintain order jn the schools.

“I would not be the principal of a
school if I had to first contact the
parent’ before I could admunister, in
termys of my professional judgment,
corporal punishment Nor would I want
be a guperintendens of schools where
this kind of policy was required

“(Dallas teachers) must have the =
authority to-spank but only as a last
resort and only after careful counseling
with the child and parent ” .

Supt. Nolan Estes, Daltas”

The NEA Task Force sharply disagrees with
this conclusion and offers a numbegr of
alternatives which it feels are more effective.
Some of the short- range alternatives
include:*

» Student- teacher agreement on _
1mmedrat¢ alternatives.

» Counseling on a one-to-one basis by
everyone from teachers and
adminstrators, through parents and
other volunteers, to psychologists and
psychiatrists for both digruptive
students and distraught teachers.

+ Alternate learning experiences for
students !‘who ate bored! turned off or
otherwise unreceptive” to traditional
educational experiences. -

* Inservice programs to help teachers and
other school staff learn a variety of
techniques for building better ’
interpersonal relations between
themselves and students.

» Class discussion of good and bad
behavior, their causes and *-
consequences.

E
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Pu‘nishment at Te

Suggestions are offered throughout this book
for preventing and dealing with discipline
problems withoyt the use of corporal
punishment. .

\

\

Accordmg to recent action of the U. S.
Supreme Court, corporal punishment may
be used in schoals — withoutdparental
permission — under certain conditions;*

Ao if the force is reasonable

|

. “HERETS ° -
EDWARD BEAR

eoming downstairs now,

bump, bump '
on*hé back of his head
behind Christopher Rabin

ws far as he knows, the only
A ay of coming downstairs,

pumshment for behavior (exce'pt for:
acts *‘so anti-social and digruptive as to
shock the consciency)’)

« if milder forms of pumshment. have been
used first

» if minimal progedural due process has
been given (such as wammg what kinds
of behavior will resu]t in a spanking)

* if a second schoo] official w1tnesses the
spanking

e and if parents are given a written
explanation of the punishment if they
ask for it

However, the U. S. Supreme Court will soon
reopen the corporal punishment issue when
it hears the Ingraham v Wright case, where
the issue is excessive use. (The Baker .

decision in the last term, which upheld the
practice, dealt only with ‘“reasonable use.”

The American Psychp]ogrca] Association has

begun a campaign against corpora]

punishment. The Association is establishing

a National Center for 4he Study of Corporal
m{ﬁ University.”

1o

’ Co

P

but sometimes he feels
that there is.another wdy,
-1f only he could stop bumping
for a moment and think of it.”

Winnie-the-Pooh
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GURRICULUM ON

CONFLICT, . .

MAN AGEMENT46

Confljict is an 1nev1table part of living. It’

builds within us as inner forces opposing

each other and outside us "as we* find

ourselves in conflict with forces around us.

~ Paor conﬂlct resolution can be; faund in any

school in the form of bullying, fighting,

verbal insults, withdrawing and resentment,

and other negative behavyor. It is unrealistic

- to expect to live without conflict; therefore,

we need to be prepared to cope with it and
manage it effectively: - ,

In order to teach children to do this, the.

CURRICULUM ON CONFLICT
"MANAGEMENT was developed. This
* Curriculum is part of the Hunfan
Development Program and teaches practlca]
methods for dealing with conflicts.

a Furthermore, it helps children to respect

themselve$ and others more and to mové into

more rewarding relationships.

The Curriculum offers resouttes for 30
sessigns. Lesson guides give suggested
discussion topics, selected fims, suggestions
on how to use role-playing, and other tools,

= techniques, and strategies. A samp]_e session
for older children might intlude viewing a
film such as “Kids and Conflict,”
by a classroom discussion of the film and
role-playing of v?nous ways of reactmg foa
conflict. Sample’discussion topics are “A-
Time When I Thought Something Was
Funny Made Someone Else Mad,” and “A
Time When I Was Involved in a
Mlsunderstandmg 7

The-Curriculum systematizes three
ardhs of social-emotiohal growth (1)
Awareness—getting in touch with and

i
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.

followed

-

4

discussing one’s feelings, thoughts, 3nd

behaviors; (2) Social Interaction—learning
to understand the feelin
behaviors of others;
developing the self-confidence which helps
you-deal more effectlve]y with people and

Lthmgs around you.

DEMOCRATIC
s, thoughts and

and (3) Mastery—

General Principles*

1. In a democratic classroom, students and
teachers plan, organize, implement,\and
participate in shared activities, |

P

does as he/she pleases; rather it means
that decisions affecting a group are made
by that group.

Democratic classrooms require that
teachers share their power with students
and accept them as equals, an idea that
many adults cannot accept. Demogratic
teachers find that sharing power and
encouraging mutual respect greatly
reduces their néed to assert [power over
their students.

. The teacher needs toserve as g leader, but
not as a boss, He/she needs to encourage
leadership among the students.

. The teaéher should allow etqunts to
make mistakes and help thém to ledrn .
from these mistakes. The #xception is a
behavior which threatens-health or safety.

. Students need to be tr:a’iped in the
- -, techniques and responsibﬂities of -
democratic decision-making. '

. The move from autocracy to democracy

,¢an bring havoc unless the student,neare
trained for their rea&ponsxbxhtle&and
unless the teacher provides stréng - .

]eaders‘hlp __a‘

8.1t is very difficult — if not mpossxb]e —
for teachers to promote democratic
classrooms if they themselves are not
treated (}emo(ratlca]]y in“the school

- system &

',.'Y
.
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PROBLEM-SQLVING

e

Denlmokracy does not mean that everyone
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Questnons ,

What is the student actually doing?

When? Where? To what degree? What ..
accurs just before it? After it? When Roes it
increase, decreade, or otherwse change?

Is the behavior a problem" For

whom? : -

« Does it actually harm Jou or hmder your

. abnhty to teach? (ar does it simply differ
from your values and opnmons")

s Does it actually harm other students or

hinder them from leagring”

¢ Does it actually harm the student who is
doing it or-hinder his/her ability to.learn?

" What does the student think about

his/her behavior? \

. Is he/she aware.it is a problem fot you” Eor "

others? Is it a problem for the student”
Does the student have control over®

what he/she is doing? - ‘

Why or why ndt?

'

Step.One

Define
The

--Problem-

How To Use Democratic Iixoblem-Solving

I3

1

"* Techniques
1. Belect a time that will allow for little
interruption.

2. Tell the student there i$ a problem which
must be solved. Use an “I"" message
instead of a “put-down” message.

3. Emphasizgothat you\vant to help in
finding a stlution which,is acceptable to*
both of you , : £

4. Discover if the student recdgnizes the
behavior as a person problem and fetls
any need to change. ‘

5. Look past the symptoms and identify the
“real problem.”

Getting down to the real problem can be very

Ndifficult. First, you may know that you feel -
angry, sad, etc. about cerfain situations, but
not be able to identify the general problem
connecting these situations.

Also, you may be afraid of expressing your
true feelings; because you'fe afraid that
someone else will punish you or withdraw
their love if you tell them ‘what the real
problem is to you.

THKe more intense your feelings about the
situation are the weaker you feel, the more
difficult it'will be to identify the problem.

When you stop taking care of your ow

- needs, you lose respect for yourself an

others lose respect for you.
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. Questions 4
" 1. What are all the possible things that
. could be done which might solve the
. problem?
2. Could you accomplish anything more by
# taking an old idea and re*working it?
3. What are some new ideas?

Step jTWo '

/ Generate .
Possible
~ Solutions

\

F S

1.

2. Do not evaluate judge, or belittle any of

. ‘- Techniques .
Write down both t}\e student’s
suggestions and your own. -

the suggestlons offered Wnte them all
down.

-

Keep pressing for additional alternatives,
until it looks as though there won’t be any
more. .

Y
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* .
What will yod absolutely not ‘agree to?

. WHat must be a part of any agreement

you make?

WHat has the best chance of achieving
what both you and the student want?,

n
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Step Three-
Evaluate the

Alternative
Solutions

1

. Eliminate those suggestions which are

ooy . I

&7

immediately unacceptable.

->
. Mutuaily combine alternatives to create a’

better alternative. - .

. Judge each alternative on the basis of:

how well it satisfies the student
how well it satisfies you
practieality. = R

its effects on others

probability of being a.lasting solutnbn

.
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D : . . - Step Four

. * Decid

Téchniques- ’
A solution may come from two
alternatives ~— a compromise.

Ifsthe decision -involves a number of

points, you may want to write it down.

o -l.

' ’ - ‘. A ]
. , On
» ' 1 ’ . ‘ . The
' 'Questions ) - ‘Best,
.« 1. Which alternative promises to be most :
satisfying-to bbth you ad thestudent? SOlutlon v
. 2. Is this alternative(s) possible? How can it .
be made possible? " iy
L Y K /
., R ’ '
’ Al
4 - Il s ~—
-“' Q . - *&“.
: . ~ -
1. Are you.and the student req'kliz willing to )
. " make an earnest commitmegt? R . ',
2. What preliminary steps do you-need to” ’ LT
" . take before the solution carf be %
implemented? ’ L _
‘ .
Step Five,_
’ ‘
, Implement
O . .o the -
y A Decisibn’

.

. Make sure the stude‘t?nderstands who is

responsible for doing what when.

. Complete preliminary steps. *

.

° . » .
. Set a time when you will evaluate*your

\
prdgresss ’

. Onlce a commitment is made, stick to it.

- . B

i
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effective? . 1 ' youf plan and change your approach. R
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GLASSER ON

DISCIPLINE*

" place to be—a place where st

Al

L ok

William (Glasser says in order to Have

effective discipline, a school must be a good
ents want to

be. It must also be a place wHere students:

1. know the rules ~
2. agree with the rules
3. can make and change the rules (the

3 rules should not be unchangeable)
4

. know what will happen when they
bréak the rules.

Glasser suggests that educators ask .
themselves: What am I*doing now? Is it -
workmg" If it isn’t working why keep
perpetuating it? Make a decision to try
something different. In making this decision,

- it is best to start with one child so you can

. , ,
chru to-feel-comfor tab‘le"‘w'rth-’t'he‘fhmge* ““““ .

you are trymg Thée steps involved mclude

1. In order for a teacher to help a student
change inappropriate behavnor,,certmng
prereduisites are necessary. These are:

a. Shewing concern for the other person;
involving thega with responsible -
beings as models

b. Recognizing of the umqueness of the
individual.

c. Being human, caring, revealing '*
oneself. X

d. Functionjng in the present and 2J
toward the future;’avoiding negafnve
history.

e. Planmng to. make the student’s day a
little better.

f. Correcting quietly; no yelling or
threatening. -

2. In dealing with the specific behaviog, one

199 -
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must establish”what is being done,-nét*

why something has takergplace

. The student is then asked to make a .

value judgment about his/her behavier,
asking, “Is it helping anyone?”

Encourage the student to make a planof
action which wi]l permit operation
within the established rules. The plan
should be reasonable.

Get a gommitment from the student to
carry out the plan. The commitment can
be an informal verbal agreernent, a

handshake, or a formal writfen contract
signed by both the student and-teacher.
A plan (contract) that does not have the
student’s firm commitment is likely to

fail, and falure not-only encourages a
/self-defeating identity but interferes
/with the process of stopping/preventing

updesjrable behavior. One needs' to
experience the rewards that cgme from
fulfilling the plan.

. Avoid accepting excuses. The teacher

doesn’t want reasons “why’’ the plan
didn't work. !

. The teacher doesn’t punish, but neither

does.the teacher interfere with the
natural consequences for not cartying
out the plan..

Frequently, a student needs to think
about the plan he/she wishes to -
establish; to do this, a time:out place in
the classroom- should be provided. At
this time, the student is separated fromr

-the class but he/she can hear and see

what’s going on but cannot take part °
before deciding on an agreeable plan for
functioning within the rules. -

If this doesn’t work, the student is then
sent out of the classgoom (in a non-
punitive manner) to another setting (i e.

-

10.

. The student may n

.
-

office, supervised-observed-study room) -
where the student is permitted té work or
just sit until he/she can develop a plan.

The new surroundings sometimes are
conducive to plan dgvelopment. It is Y
imperative that the atmosphere in this
room also be non-punitive but % the

same time not a fun place.

to go home for the
day. Such action requires
parent/community understanding of the
reasons for such a step. The school takés
this action in a non-punitive way and « -
welcomes the student back the next day
and encourages him/her to functiorr
within the rules. (This step is seldom
used but at t1mes 1S necessary.)

Some students are seriously distutbed
and rfeed professional help.All problems
cannot be handled-by the school .

Never give up' A significant part of
learning to operate within rules and to
eliminate unacceptaple behavior-is to let
students know that someone cares for
them and wants to help.

’ ¢ .

B
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POLICE, COURTS,
AND

TRAINING SCHOOLS'

A\

Police
General Guidelines for Use of

Police in- Schools

1.

Determine school policy for the use of
police on campus. This policy will be
based on existing laws and school system

policy, as well as the particular needs of

the school. This p,QlE’:y should define the
conditions under which police’ will be
deployed and disengaged. Supervision of

- police officers while on campus should be

5.

decided as well. Naturally, school officials
and local law” enforcement personnel
should jointly determine policy.

L}

subjects through such programs as
#Youth.and the Law.”” These types of
programs are designed to break down the
barriers between police and students, as
well as to teach students about their *
rights and responsibilities under the law.

See that students receive the help they
need. Many communities have juvenile
police officers who work exclusively with
youth under age 18. Whenever pog,sxble
these officers attempt to divert young
peogle out of the criminal justice system
and refer them to commumty agengies
through which they may receive '
counseling and other services. The officers
themselves also provide counseling and
individual’help whenever possible.

Having juvenile police offtcers is a
distinct advantage since they are
specifigally trained in the laws concerning
'!wen' s ang in the needs of juveniles. -

. Pl

T _f "Make sure that ail school personmel —

teachers, coaches, custodians, et al. are
aware of this policy and their
responsibilities under it. ,

. Brief local police on the physical layout

of the school and any other practical
details they may need to know in order to
respond effectively. M

Work to see that your area provides

_ juvenile police officers and/or trains its

regular officers in juvenile law and in the
most effective technigues for handling
juvenile cases.

Avoid any unnecessary force.

Specific Roles of Police in Schools

1.
2.

3.

Patrol school grounds and buildings.

Be present at school dances and
athletic events.

Instruct stude_nts on law-related

,

Cdurts o

The district juvenile court Judge tras
original jurisdiction over any cases involving™
persons under 18 years of age; however, if a
person is accused of a serious crime who is at -
least 14 years old, then the judge may -
transfer the case to superior court fdr the
juvenile to be tried as-an adult.

Juvenile law prescribes a unique set of 1,
goals, terms, and procedures which are J
designed to protect the juvenile.” For '
example: "~

. Warrants are not written agamst juveniles;
“petitions’ are used to indicate the
conditions for bringing a juvenile before
the court. Any ‘‘responsible person” may
sign a petition alleging that a child fajls
w1thm'one or more-of the followmg-
categories: -

|

|

b
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»
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Dependent — Is a child who is in need
of placement, special care or treatment
because such child has no parent,
guardian or custodian to be responsible
for his/her supervision or care, or whose .
parent, guardian or custodian is unable
to provide for his/her supervision or care.’

Negleéted — Is any child who does
not receive poper care or supervision or
discipline from his/her parent, gyardian,
custodian or other person acting as a
parent, or who has béen abandoned, or
who is not_provided necessary medical
carg or other remedial care recegnized
inder State law, or who lives in an
environment injuridus to his/her .
welfare, or who has been placed for care
or adoption in violation of law. *

Abused. — Means a ¢hild less than 16
yedrs of age whese parent or other person
résponsible for his/her care: a) Inflicts or

 .allows to be inflicted upon such child a
:physieal injury by other than accidental

means which causes or creates a-
substantial risk of death or *
dlsﬁgurement or impairment of physical
health or loss or injpairment of function
of ahy bodily organ, or b) Creates or
‘allows to be created a substantial risk of
physical injury to suck child by other’ i
than accidental- means which would be
likely to cause diath or disfigurement or
impairment of physical health or loss or
impairment of the funetioh of any bodily -
organ, or c) Cemmmk or allows to be
committed ,a X act upon a child in

) violation of aw

Undnsclplmed Includes any child
who #s tnilawfullyabsent from school, or
. who is regularly disobedient to lis
parent or.guardian or custodian and

_:_beyond their disciplinary control, or who

()
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is regularly found in places where it is
unlawful for a child to he, or who has run
away from home..

Delinquent — Inclydes any child who
has tommitted any criminal offense
. under State law or under an ordinance of .
. . local goyernment, ingcluding'violations of *
‘ ' the motor vehic¢lgdaws or a child who has
, vielated the con;ons of his probation”,

) Junder this articl
K . Juvemles are not tr1ed they g.ré -
“adjudrcated ™ . o
N Thes¢ legal pﬁoéeedm‘gs are clf)sed to the
* public: ~ P P
» " % The dec;slon of the court should be basetl’

"on nteeting the needs of the youth .
mvpived mot pumshmg hn’n/he'! ¢

Tralmng’Schools

- IR North C{.\grolma operates largé,’ resndentnal v

'_ trajning sthools for those, Juven)les AR

determmed by the’courts to need such ey

. detention. ;Tralmng‘schools have beerd * ",

¢ criticized seve'rely in'a gumber of recent:

@5 After. studying ®aining schoo{s in 7,
the State, theNorth Carolina Bgr'
Assocxdttoﬂreported ‘the fcul wing:*

. North’Caro,hna ranks first mong all the ‘
;states inr the numbet of ¢ ldren, .
. .commxtted to tralhmg\seh 1 pevcapnka

27y e.These childrep have beer’ jsotated.tn  +
q' Jarge institutions away from-thp K

T T st

A . thaingtream.of socrety and the resillt’ has’
< . ." ‘“been"Qut of sight, out of mind." > ,\
s ,'. . Manfchlldren are gonﬁned to, KA
.~ " .institutiogs.and vsmgntatned as . |
. dehnqupnts. bfcauSe, they hdappen te, be”
* . unwdnteq, hrave unhappy, and-. uns*tqble
. family relationships, are poorly .
. .motwated or have specific, le'arnrng .
o , N . .) ) R R

L . [y aur :

< .

problems,

* A large number of children have been
confined in traning schools who should
never have been there. Most of them are
not gulty of any crime for which an

- adult would be punished, but are
\ mcarcerated for such dctivities as
running.away, disobedience, and"

© truancy

¢ The primary emphasns in-most trammg
schoqlsjs custody, not rehabilitation: In
thém exists a serious lack of family type
relationships, which are so desperately
needed by .growing children. Segregated
cells are routifely- used for a.variéty of
offénsés.

. There is also a serious fack of adequate
medxcal care; and some of the house-
- parents lack the training and emotional
;* . stability to meet the needs of their

wards. - N

» -

_ serviceg t()jvhlch a student rplght be

REFERRAL -

, = . ' y " ¢
Often, the teacher mag not have the time or '

the expertise to give-a child the help he/she

really needs. In such cases, the child should

be referred (and parents if necessary) to '«

someone else who doei have the time and

expemse needed. . e .

“

One important mnote: :
Evéry referral shofrld be followed 1 up The
person referred not, .ge¥ito ¥he seryice or
may not,receive e quality of service you

. had thought the: person would receive.
Follow-up is also,important so that your
‘efforts are-comsistent with those of the
other helping ;}ersons

Llsted below are spme geheral types of . :

referred

-

. There 1s consnd,erable evidence that

jé

* . “students are assigned to jnstitutions on
g . the basis o r rz:%ﬂ
"+ e Seme chll ren in trathing scm)ols are as

3 jmg as eight‘years old.

Based“on the findings of this report and
“ other¥, it.mus} Be concluded that young
.people.,have a much better oppertunity to
. fvercome theh' problems and grow 1ntp
' pq)ductnve happy people if they remain in
therr home communities and receive help
through commumty -based semvices, such as
counseling agoncres and Pmall residential
treatment tenterst; 1, i

i

" school psychobogist -

MMDESGHO%MMMWW-MM~«

e counselor: -, —~ .° - /
e principal J
* a 14

* ‘'school social worker ' .

* clinic composed of several teachers for
evaluating discipline problems and

regpmmend action .~
+.same age or different age peér counseling
unity volunteers

SCHOOL

us

# parents and co
“OUTSI

* youth service bur

¢ big brother/big sisfer prggrams

e mental heaith clfnic’s, .

o family service agencihg health )
* @epartments,- ministery, juvénile court
counselors, and volunteers to the court

204.

. prlvate psychlatrlsts
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SOCIAL LI ERACY51

' “The battle for students attention”

‘goes on in humerous schools. While tardy ,

bells ring and rolls are called students think
of ways to stall the learning process. A
commdn stalling device is called “milling
game’ in which students group together, ask’
irrelevant questions, walk leisurely to their
seats while teacher frustration grows. This
game is only-one of some 35 commonly-
occurring games which are played regularly

«n schools to avond)the learning process

. Ineamn attempt to solve discipline
problems, a study was conducted at Van
Sickle Junior High 8chool in Springfield,
Massachusetts, by Professor Alfred
Alschuler of the University of
Massachusetts. Under his direction a’group
of graduate studen{ﬁ and social studies
teachers observed student behavior over a
two-year period ipn an attempt to find
/iiool s discipline problems.

tudy b&camie known as the Social
racy Tﬁamfng Project

-

" The’ fof{us of social literacy Araining fs
prevention of problem behavior. Based on
the p Iosophy of 'Paulo Freire, a Brazilian
educgér who prepared slum dwellers in
Recife for democratic participation in
Brazil’s government, .gpcial literacy in
schools seeks to increase the democratic *
participation of students and faculty in
school governance. Its goals are to decrease
ill treatment of others,.tp stop blaming
others for problems, and to work together i

.

solving common problems, .

The term “literacy” is used here as “‘the
power to see, name, analyze and change

-rqality ” It is based on the theory that

students and teachers have no formal
vocabulary or methods of analyzing social
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" relationships. Therefore, when we are

powerless to name relationships and

behaviors, we remain vicsimized by thent. In -

an attempt to break this cycle and solve the "
discipline problem,-a numberof educational
objectives and meéthods were developed.

TheTirst objective was to teach everyone
in school that the system of social
relationships could be changed if
unsatisfactory when they are anal-yzed For

.

. example a teacher can stop the milhng

game)' by simply recogmzmg it, naming it,
and cailing a stop to.it. It actually happened
when*a teacher said to a group of students
who were milling, “Okay, you are playing the
milling game and I want it stopped right
now!” The stunned students & in fact sit
down. It was an-important discovery, for by
simply naming the obvious, the teacher had
controlled it. Names are not neutral. They
are tools. They are powerful.

Analyzing classroom discipline cycles
was the second obj'ec‘tg'we. Essentially
analyzing meant arriving at answers with
students to a number of questions about each
di%cipline cycle: How does the cycle start?
.What are tHe rules? What pesition do you
piay" Wheg are moves offénsive? When are
moves defensive? How"do you get points?

. From whom dq you get points? How do you
ou lost” cycles to “‘we both

go from *‘I win,

.win"" cycles?

The. third objective involved
transforming discipline cycles into thé
discipline of learning through negotiated

. changes in relationship rules. The new rules

should increase internal self-regulation for
hoth teachers ahd students, specify
mutually-desired subject matter and .
increhse mfutual respect. ¢

4
. Social Iiteracy. support groups for
teachers are organized to name common

.

4

problems of teachers, analyze ways in which
the system contributes to those problems,
and provide mutual support in solving these
problems. Teachers meet about once a week
after school to engage in this process aided
by a number of techniques that have been
developed. One technique for naming the
games played in school involves creating a
“survival guide,” a complete list of all the
formal and informal rules of the school.

Another techniqie for naming social
problems helped clarify some prime causes of
interruptions during class. This involves a
systematic method of assessing Mutually-
Agreed-on Learning Time (MALT). At

* certain times during the class fhe observer -

decides whether or not students are paying
attention to instructional materfal and
records this information.

‘Another major method for increasing
social literacy ie the use of a classroom
facilitator. This involves an individual
(teacher, guidance counselor, supervisor,

* assistant principal or outside consultant)

whaq acts as a coach who helps the team (in
this case, the class and its leader, the
teacher) improve its performance.

0y

In summary, this project attempted to
accomplish the following:

¢ Decrease the numbe?of student victs
and the harm' they suffer. ‘y

.» Increase the amount pf mutually agreed

upon learning time

. Improve the attention qualitv upon
sybject matter.

» Improva relationships betweegrstudents
and teachers.

< (Gain the power to make social
relationships mutually rewarding

o—




SESPENSIONS,
EXPULSIONS, AND
PUSHING OUT

There may be times when a student’s
behavior 1s so disruptive and out of control
tHat he/she needs to be remdved from the
classroom. Often, this means that the
student is suspended, expelled, or subtlya
urged to leave school permanently

Suspension

In 1974, the Children’s Defense Fund .
completed an extensive study concerning
children out of school in America.*
Investigators for the Fund found that ope
elementary school child out of 24 and one
secondary school child out of 13 had been
suspended at least once in 1972-73. After
interviewing students, parents, teachers, and
adminstrators, and after studying the
statistical data, the CDF report concludea
that such a practice is unjust and terribly
harmful ta the children involved. g

1. Most children are suspénded
for offenses which are not
senous.

- » In one part-of the study, CDF
reported that 63.4 percent of the
suspensions were for offehses which

.

-were not dangerous. «

» 24,5 percent were related to truancy
nd tardiness

N « 8% percent were given for arguments
. or some kind of verbal
- confrontation.

«56 percent were not smoking.

s Less than 3 percent of the.children
were suspended for destroying
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property, ‘ ‘criminal actnvnty or'use
of drugs and alcohol.

2. Minorities are discriminated
against in suspension.

e In the five-state area surveyed, 50
percent of the students suspended
were minority, although- minorities
comprised less than 40 percent of
the district’s total enrollment. '

« At the secondary levél, black
students were suspended almost

three times more often than.whites.

"« Black students were suspended
more repeatedly than white
students®

+*Black males were suspended about
three times more often thah white
males. Black females were
suspended over 5 times more often
than white females. ’

» According to the surveyors, racial
discrimination exists in some of the
districts studied; and there is a
“widespread belief among minority
parents and children that race was a
motivating factor in expulsion.”

b1

3. Class discrimination exists in
the use of school suspensions.

« Children are more likely to be
suspended if their families are poor
or if they live in families headed by
females. .

"«.CDF attributes this pattern to

*“school intolerance for children who ®

differ from the norm whether by
race, income, handlcap hnguage or
some other reason.

4. Suspensions mean that
children miss school work and

. Suspensxons deny children the

. Suspensions damage children

< treated as such for years to come ..
* .

. Suspensions Encourage .

. Susp'énsions are not effective ~

o \
greatly increase their - -4
like}jhood of failure.

. Sus ensions can cause children to
miss days, weeks, or even months.

» These absences are consideréd \
“unexcused,”’ so that children a Orr
not allowed to make up their w

« Since many suspended children ara
doing poorly in school, this loss of
class time oftenguarantees failure or
droppmg out.

help they need. :
Children cannot receive the-help they
need for emotional, physical, and
academic problems if they are put out
into the streets.

by labeling them.

Suspension causes a student to be
{abeled as a ‘troyble-maker” and .

Juvenile Delinquency.
* Railure and rejection {ead many” T 3
children to delinquency. St

+ Suspended children often hang
around the streets idly, causing
trouble. Often, these children start
fights’or damage property around
the school itself. -

in improving student

behavior.

« Most of the school officials surveyed
did not think that suspensions

served the educational or emotional
interests of suspended children.

<3

.
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 Many felt that it was “a%means to
achieve other endg to maintan
tbéir own authority, to force the
parents to come to school, or to

. relieve teachers of problem
“children.”
9. Susg:msions reward children
for misbehavior. -
« . * Children are rewarded for

misbehavior by being allowed to
leave scliool—what they wanted to
do in the first place.

¢ The practice of suspension for

“ truaney or tardiness cases
particularly ironic.
Expulsions

. Expulsions thréaten the sgme hardships and

injustices as suspensionsfexcept that the
action is much worse becayse it is ’
permanent. Removing a‘child from school"is
a very serious action #ith life-long
consequences for the student involved.

Pushing Out 7 :

- Many critics — such as the“Children’s
Defense Fund and the Southern Regional
Council, Inc — believe that “undesirable”
students who are not suspended or expelled,
are pushed out in other ways. These
“undesirables” are primarily minority -
students from poor backgrounds who are

\, “victims of.continued resistance to

desegregation.”
According to shese critics, students are

pushed out in a number of ways by the

school faculty:

¢ They are harassed and rejected until
they drop out. N

+ They are counseled or encouraged to
drop out; e.g., a child may be told,
“You're 16 now; why don’t you just drop

134
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out if you don’t like it? .

¢ Their parents are not allowed to re- .

* enroll them; e.g., parents are told,
“We’ll notify you when your child can

return,” with ne intention tp redadmit.

‘Whenever removing a -child from

school is considered, we need to
remember the right of every child
to an education and find a better-
alternative. .

~In-School Suspension

One such better idea is “‘in-school suspef "

’

sion,”” in which disruptive students are
removed from the regular classroom and
place(fin a special program within the school
building; the place used is sometimes called
‘the “time-out room.” Certainly, the
procedures and content of such a program

may vary, dependirig on the individual needs.

of the students and the school. Severdl basic
elements might include:

¢ a quiet, isolated place free from distrac-
tions

¢ a well-trained staff who have the ex-
perience and patience to deal with dis-
ruptive-children ‘

* an academic program in which children
keep up with their school work and do.
other assignments as planned by the
program staff in terms of individual
needs . o

¢ tutoring and ‘counseling as needed

* use of well-screened volunteers

¢ length of stay is determined by in-
dividual circumstances; however, since
prolonged ségregation from the
mainstream is detrimental, emphasis is
placed on returning the student to the
regular classroom as soon as possible

X

-

“ f A
. r 4

9 »

_ ¢ availability of trained support personnel
when need is indicated; i.e. psy-
chologists, social worker

¢ cooperation and support of regular
+ classrowm teachers with concept'and
. philosophy -~ | :

¢ 4 limited number of students assigned to

each time-out room based on room size
and staff available (12 students per staff
person) .

This type of program'can-be anh-extremely ef-
fective alternative since:
¢ [t does mot reward stydents for
misbehavior. ,
¢ It helps students realize the conse-
quences of their hehavior and explore
alternatives and make a plan{for modify-
,..ang their behavior.
* It does not contribyte to school-failure,

gnd may in fact.improve the academic -

performance of students. ”

¢ It provides students with the help they .

ed. ‘ . .
¢ It does not throw students out into the
streets where they likely-will get into

mere trouble.
¢ It does not label students so negatively
as do many other disciplinary nfeasutes.

i
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TRANSACTIONAL
ANALYSIS® |

Transactional analysis (TA) provides a
framework for viewing one’s personality and
relationships with others. This tool can be
aused to gain awareness of possibilities for
_pefsonal growth and development. It can also
be useqd to identify stumbling blocks te
-growth,

.  Eric Berne, psychoamnalyst and.author of
Mmany books including es' People Play,
originated the concept of using TA as a

. therapeutic tool. Tgahas sice been "ysed
successfully in schoBls, businesses, homes,
and anywHere people need to react to one
anbther.

TA operates on the basic principle that
every person is born to be a winner. It offers a
positive way-of looking at purselves and
others. Sometimés a person becomes o
frustrated in life and adopts a loser image. TA
provides a way to overcome'such an image, to-
begin exercising more control ovey your hfe, .
and te change negative ways of
relating to others.

¢

An averview of certam TA concepts

-

.
.

n

Ego States . = - .

Berne belidved that each mdmdua]—
corporation president, sanitary engineer,
student, and tgacher—has three separate

. types of behavior. These behaviors, or ego

states, are called “Parent, Adult, “and
Child,” and we all move in‘and out of them
many times each day. Parent behaviors are

" “those which reflect the feeling, acting, and

» thinking once observed in parents.
Oot/wprd]y, it often is expressed toward

. v

2L ey

s C .

others in critical, judgmental, or nuﬁl.i-ring‘
behavior. Inwardly, i$#i¢ experienced as old’
parental messages which continue to -
influence the inner child. The Adult ego
state is objective, deals with{acts, and is the
computer. Child behaviors are those which
reflect the natural impulses of children.

. Transactions

Anything which happens between
people will fnvolve a transaction between ego
states: A}l transactions can be classified as -
complementary, crossed, or ulterior. A
complementary transaction ¢ccurs when a
message gets the predicted response from a
specific ego state. A crossed transaction gets
an’ unexpected ,response—a frequent source
of pain between people. Ulterior transactions-
are the most complex. These transactions
always involve more than4wo ego states. The
messages sent in these transactioris are
disguised and, not completely honest.
Ulterior transactions are common among
losers, who use them to promote their
psyehological games. . -

4
ere ‘Positions , .

Early in life people develop a self-
concept. They take-a psychological position
regarding their worth and the worth of
others. There are four positions:

'm OK, You're OK—I like me and I like
others life is worth living.

I'm OK, You're not OK—I' m a nice person,
but everyone else isn’t worth much.

I'm Not OK, You're OK—I'm not worth
much, but everybody else 1s.

I'm Not OK, You're Not OK-—Why: bother
to live? You're not worth much and neithe
am L _

Strokes
~ Everyone has the physical andrlogrcal

L < K -
need ta’be recognized and touched by other
people. The recognition camnr be physical
and/or verbal; both are called “strokes.” -
Positive strokes leave a person feeling good,

' important, -and cared for. One of the most

important positive strokes is non- Judgmental
listening. Because the need for recognition is
so important, negative strokes are better
than no strokes at all. If an"individual is
unable to réceive positive strokes, she/he
may provoke negative strokes. The lack of
positive strokes always has a detrimental
effect on people. It takes positive strokes to
develop emotionally healthy persons’with a
sense of “OKness.”

Games ) ' .

All games have a beginning, a set of
rules, and a concluding payoff. Psychological -
games, however, have an ulterior purpose.
They are not played for fun. For example, ina
game of “Kick Me” a player provokes
someone else to put him down. ° -

Student: I stawed up too ldte last mght
and don’t have my assignment
ready (ulterior: I'm a bad boy,
kick me.) =~
Instructor: You're out of luck. This is the , ©
last day I can give credit for . |
R that assignment. (ulterior: |
Yes, you are a bad boy and ’
here is your kick.) . \ )
& Though they may deny it, people who
play this type of game. tend to attract others
who are willing to kick them. By analyzing
\ur transactions, destructive games and- *
negative hehavror can be ehmmated L ¢
Goals - ’

Achiéving autonomy is the ultimate goal
- in tradsactional analysis. Being autonomous
means ‘?ing self-governing, determining
one's own destiny, taking responsibility for
one’s own actions and feelings, and
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discarding patte'gs thaj, are unnecessary for
living in the present. An autonomous person
demonstrates these capacities: awareness,
spontaneity, and intimacy. Awareness
involves shedding old ‘opinions and
evaluating things for oneself. An aware
person perceives the world throygh personal
encounter rather than how wé were “tayght”
to see it. Spontaneity i ration. A
spontaneous person-fearns to face new
situations ind explore new ways of thinking/
feeling, and responding. Intimacy is
expréssing the natural child feelings of
tenderness, warmth, and closeness. Intimacy
is often frightening because it involves risk.
In an intimate relationship people are
vulnerable, and many times$ it seems easier
to pass time or to play games than to risk
feelings .either of affection or of rejection.
Intimacy is free"f exploitation or. games. It
occurs in those rare moments of human
contact that arouse feelings of empathy and
affection. Thtimacy involves genuine céring -
and i8 perhaps the utlimate level of humar®
relationships.
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- PROMISING PRAGTICES

- -
- - 'AND PROGRAMS
' - > . . . »
to mentipn a few ‘ . . _ v
. oounseling{ - o ’. Neighborhoqd Youth Corps agd Adult * Presentation of plagues and other awards
« human relations workshops * Work Experience Programs to provide ‘ to those who have done most to keep

employment for youth grounds in good shape™

* in-school suspension S ’ .
. tal h Ith clinic - ‘ : .# Youth Call-In Service — a part-time JOb + Teachers are assigned to work with three
/ men ealth clinic - ) referral service for youth . students who are ‘‘trouble-makers’ and to
¥« junior partners — high school students « Community Councils where spend as much time with them and give .
- . with these at middle schoel - representatives from neighborhoods, thém as much attention as possible. This
N . Qdent observers service agencies, and the schools advise should F organized thraugh the '
S «- altérnative school - school officials on needed programs and principal’s office.
. . - practices s - . * Ak inter-agency team of professionals
* tlme-ou‘t rooms ) ) . . . working together; consisting of a social
» assessment of student attitudes about * Public presentations against crime and worker, a probation ‘officer, two ‘
school - . vandalism by older students to younger home/school coordinators, a
* rap rooms ) ’ ) students . R parent/teqchertminingspgci&}ist,-aschool
’ * Drop-in centers o psychologist, and a psychiatrist. |
- o %alent development programs , ) - - . o
.. ’ Lo L ¢ Walk-through tours by new teachers in o : . ‘
- * centers for special instruction area neighborhoods to learn more about
» workshops for bus drivers on ,bandlmg the students who live there

behavior problems - Use of parent volunteers in the classroom °

: * law enforcement visitation * Open-door policy which permits parents to ‘ .
e value training . visit classrooms at any time )
* inservice teacher workshops ¢ Faculty Men’s Clubs-where faculty men 4 : \ 4
* « special training " e and fathers attempt to motivate other
s fathers to take agmore active role in school
* tutoring’ o activites i \ '
! * student,handbook ) ) ’ ) : .
. + Parent Advisory Committees . - . . .
* police counseldr program . . . C o :
~ = Sponsoring of special student activities by )
) . zggx}sx)vﬂrh/ n-a-school programs (for Iarge merchants . . . .
. . o Block program whereby parents on the . ‘ -
y* A club composed of past vandals, who now same block watch out for children walking ' e :
clean and landscape the schools home and display signs indicating they are ‘ )
¢ School garden ’ prepared to help any student who asks

. 3 2ly
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BARRIERS TO CONSTRUCTIVE CHANGE

Change is congtant .

It can be good ér bad, large or small,
noticeable or insignificant.

" But regardless, it continues evefy second of
every day; whether we like it or not, chanpge
is constant.

We have t!},;ee' basic ehoices:
e fight change
- e ignore it
» or guide it K :
‘Our detision should be clear: We need to
guide the forces around us so that change will

« be constructive and the future will,
happier and_more fulfilling for everyone

The following pages describe six barriers
‘which often prevent us from making the.
constructive changes ,needed to solve sthool
discipline problems.

Suggestions are offered for overcommg each
barrier.
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Aand resentful; anh]\tum, project this your knowledge; but be willing to
frustration onto your s dents through admit your mistakes and the things
coldness, impatience, and anger, you don’t know; be pleased imtead of

thereby lowering their self-esteem and threatened if a student knows more
promoting "discipline problems. : about 'a particular thing than you do.

They prevent students from knhowing .
bl Cch you personally and trusting yo ‘ ' L
' 'A guuébe}' of unwritten rules ock _tealc ers likewise, they prevent you from knowing

and administrators from developing close, your students and from trusting the

caring relationships with their students,

thereby increasing the likelthood of .+ They damége your sélf-esteem, \

discipline problems:_ because you do not feel personally

- Rule 1: Good. teachers should never ?:et;lsf;sd and must hide your true

express their#rfotions to their

students or become ‘‘personally Suggestlons for Overcoming Thls
involved’’ with their students . Barrier

: Good teachers should never allow 1. Accept the fact that you are human —

their lives outside the classrodm te that you do have personal feelings and
affect their perfortfiange inside the cannc);t do eVeryth?ng. g

classroom .
. G ood tea chers should: mever like* . Set more realistic standards for

) yourself, and expect others to.accept

. Unwrltten Rules

-

one student ‘more than another. these standards.
. Good techers should know all the* *' .
-answers and always be smarter :“\ good'start is to prefgce all your goals by
than their students. 4 as much aslpossxb'le ; that is, what you
. Good teachers sho(xld stick can 510 at this particular tfme and place
together against the students, " considering, for example, other pressures,
regar dléss of their personal "your health, your enengy level. Then,
. feelings in the matter. using the unwritten rules as a guide, you
might decide to: .

s as much as possnble discover
. ' qualities you like in each child; and

+ They set standards which are _ provide attention and help to each on

impossible to achieve, As a human the basis of his/her needs :
being, you—as a teacher—do have
favorites; you do make mistakes; you
don’t know everything; you'do have
personal convictions; and your .
classroom performance is influenced by .+ as much as possnble project YOUI'
factors outside the classroom: personal feelings in a way that is
If ybu deny these human qualities or if hOF‘eSt“b,?t non-judgmental (e.g.,
others cnticize 'you for hgving them, using “I" messages)
then you are very likely to be frustrated » as much as possible, learn and share

These and other such “unwntten rules’’ are
harmful for several reasons:

as much as possible, minimize the
effect of distractions outside the
classroom .

.
&
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" It takes money-=or the equivalent—to

. 3
/ . .
~ . .

: Y
directing those with probleths to the
| ’ ® proper agency ) -
o’ ® , Contact county government agencies
e , about obtaining CETA (Comprehensive
' 3 Employment and Training Act) funds.
Lack Of Money CETA funds may pay for such positions as

teachers, aides, janitors, mechanics, and

L4 + «
When people start suggesting changes, the 4 others. ’ -
:':)rsctocr;:eesft:gg ;s:x’ﬁ-Where is the money §oing FACILITIES
+ Ask each class or club to impréve an area
School systems are suffering from recen
of the school

economic problems as much—or mores—tha . .
.other institutions, despite the fact that * Enlist the help of students and gfifents in
education remains the simgle largest itert in patrolling school for prevention

the State budget and in many local vandalism

community budgets.

MATERIALS

onsult llbrary for listings of free and

provide such needed improvements as: A inexpensive material *
» better learning materials » Utidge infermation networks such as ERIC
‘e lower student/teacher ratios for cugriculum and other materials which

have baen developed

¢ more specialists =, . /
b Facilits ¢ Request dx adaption grant for an ESEA HI
- ® Detter facilities Validated Rroject to be adapted within
* school security personnel and equipment ‘your school, \which will provide printed
3 1 4
Suggestions for Overcommg This materials _ :
Ban'fb » Use teacher-made materials andfilms
Addltlonal funding mlg?lt be obt‘ained L4 Ask the PTA to d ate. needed addltloha]
through a grant from a federal or state suppljes, etc.
government agency or from a private
foundation. When all sources of additional
funding have been contacted, schools may be
able to meet some of their needs jn other
ways:
PERSONNEL
» Use parents and other community citizens
as volunteer tutors, aides, and advocates )
». Organize and. train groups of teachers as *
resource gpecialists _ £
.+ Utilize-6ther community ageneies by
: f
/

%




~ ' need this-as well as parents): schedule use
g of space if necessary; going outside angd
® sitting under a tree can be a nice way to

v have a conference.

- Lack of Time, Energy, .
a/nd_ Opportunity o e

. Many teachers and gdministrators are faced
' with too much paperwork, tgo many, . -
students, too many extra-curricular
responmbnht)es, and too little privacy for . .
them to provide each student with the help - :
he/she needs. Therefore, problems which
might have been prevented fairly easily,

grow into crises. .
' Suggestions for Overcommg This . ¢
*  Barrier
1. Consider the suggestions offered for . - .
, Barrier 2, particularly those for meeting ‘ .
B personnel needs such as CETA workers, -
. parent volunteers, and student

volunteers. These workers could free you .
to concentrate your time and attention ‘
. where it is needed most. . . .

2. Work with school au’thorities to reduce ?
- paperwork to the minimum; use aides and )
volunteers to do as much as possible of -
.what remains. )

/‘ 3. Plan classroom activities carefully to . ‘
avoid confusion and make the best use of ' ¥
time and energy; schedule time for /
conferences. '

4. Work with school officials to reduce last
minute scheduling changes. : . N

. 5. Promote classroom activities which can
be done independently of the teacher. hj

6. Locate any unused space which could be
used for private conferences (students »
L ] *




BARRI ER A:.

Lack of Authorit;ly

Many teathers and administrators complain

that they cannot implement.needed changes °
because they lack the authority to o sor
and lack th upport of those who do have-
such autho ;

In the schools—as m any group--certain
people have certaih powers as-defined by law
and school policy. Such a power structure is
necessary for decision to-be made and work
to be carried out in an efficient manner.

But some teachers apd ddministrators find
that their suggestions for change are 1gnored
or blatantly over-ruled within this power
‘structure, without having received a fair,
open hearing based on an:honest
representation of the facts: /

Suggestions for Overcoming Thls ;

Barrier N

1. Work with school officlals to clanfy th¢
-lines ofﬂauthonty, ‘Who has authority tp
do what in which situation?”’; get this '
clarification in writing if possible. /

2. Be as creative and e
. within the limits of

3. When necessary, try to convince those
with more authority to consider anﬁ
accept your suggestions.

tive as you cdn
our authority,

¢ Make a specific, written plan for
your, suggestion — why it is desirable,
necessary, how it will work; research
all aspects; anticipate objections.

. o Contact other people who support
your suggestion or might support -it;
solicit their co-sponsorship and/or

other.cooperation.

@ -® Present the suggestion to officials in
writing; make it as specific, simple,
and short as possible — without
leaving &ut any important
information.

o Follow established lines of

authority; first present the suggestion .

to your immediate supervisor and
determine a time with the person
when you will receive a response.

If the immediate su@' or does not
respond favorably withjp the agreed-
upon time, ask supervisor to give you
specific obJectlons to ygur.idea;
compromise if possiblé

If no compromise is possible, decide
‘i whether you believe the issue should
be pursued further. If you decide that

" it hould be, ask the immediate "

{ supervisor if he/she Wi¥ego with you to
present the suggestion to that person’s
supervisor. Go with the person 1f
‘possible. P

If immediate supervisor ob;ects to

* Joining you, decide whether you want
to.go by yourself. If you decide to do
so, meet with the second-line 3
supervisor and explain your past
actions, including your invitation to
the immediate supervisor, Present

. your suggestion. A
Follow this pchedure as far as you feel
necessary. '

=s Use effective interpersonal
techniques; such as: . .
s courtesy )
¢ considering the other person’s pomt
of view .
¢ using “I” messages
¢ listening :

. admlttmg your mistakes

o praising other person when possible

e isolating areas of agreement and
disagreement

Lot




BARRIER5: -~ ~
‘Lack of Knowledge and ‘ v T e
.. Training : ‘ SR .

-~ 2y This book was prepared because so many .
. " teachers and administrators hav&requested o . .
information, guidance, and #aining ) : "
-concerning school dxscnplme problems. . - ’ R 6 i

Suggestlons for Overcommg This S : : ( :

. 4@ Barrier’ . .o L _ R
”b . 1. Consider the ideas.and Suggestions in this ) ‘

book; pursue-referénces 'end resottces { : . - o
hsted . )

2. Contact the Bducation Information Center . - 5 oo,
off§he State Department of Public . T e o L
) ructibn for additional materials. e . L |
3. tact the State Department of Public . i - \J/\ * . . . |
’ Instruction, Division of Human atfons T v ‘ \‘
to arrange tgaining sessions. - ¢ ’

-
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}/ “of security, order; and control over®our lives is

BARRI ER 6

Fear of Cha

Fear of change is probably the most-powerful
barnér which prevents us from solving s¢hool
dnécxplme problems.

" Human nature dictates that a certam amount‘
not only desirable but necessary. When ’
significant changes are proposed, it is natural

fear that these changes might bring
disorder @hd chaos, and that they will rob us
of what power we may actually have oyer the
wsitiation. These fears, at dimes, 'are based on

actual facts which strongly imply the |

- prpbability of ‘danger or failure i'sé\h\e/

articular change 18rmst1tuted In such a .
case, we should re-examine ‘our plans and
look for a safer course. ' N

change are,

oubs . +

e naturai
els to some

But even™more oftdn; our fe
‘ general and based only up
about the unknown. These ar
withdrawal pains that everyon
extent wher they change a hablt

Sugg‘estlons for Overcommg T}us
Barrier * L,

. 1. Look before you leap. The bess gvay to
“-# . redyce your fears about changesfs to plan
" the change carefully beforehand talk to
#* . other people; conduct research; antxcxpate;

-

14

problems; and allow fer alterqatjye routes
This will give you riore ¢onfidence arkl

>

greatly mcrea%e the’ lxkelxh(md of ydur *‘ .

SUCCQSS

2. 'Have co“hﬁdence in youzself Remember .
_thaf you willi stilf be:an important and .
worthwhile person, regardleqs of hoWs w’ell

~ . o -

- your pldn turns out. Without the ptessure
. of having your ego on the line, it’s easner to
make change.

. Admit your mistakes and don’t allow
yourself to be crushed by them. If your
plan doesn’t work, be willing to admit it.
Try something else. Try not to let one
failure — or a hundred — deter you if you
believe your idea is a good one. The lives of
many successfuf and influential humar
beings are lined with many failures, Talent
is not the key to success; "determit;mn is. ,

f
. - B
~ -
A
‘- N ‘
e 4 .
. . -t
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Introduction

Interest in this topic has increased
phé¥omenally in recent years, primarily
because of the growing awareness of ‘student
rights.’ Since the dramatic U. S. Supreme

Court decision in 1969 (Tinker v. Des Moines,

Independent Community School District),
events and decisions havé conspired to
suggest that student rights (human rights)
are here to stay. Abe Fortas, former justice of

the U. 8. Supreme Court, in commenting on -

this case declared, “Students in-school as
well as out of school are ‘persons’ under our
Constitution. They are possessed of
fundamental nghts which the State must
respect,just as they themselves must respect
their obligations to the State

Increasingly, therefore attorngys, school
boafd.members, school officials, teachers,
parents, and students themselves are making
ihtensified efforts to keep abreast of school
law, especially law pertaining to students,’
with particular empha'srs on the broad area
of drscrphn,e \ . 4 -

North Carolina Efforts

In North €arolina, some school systems
have fpfl time staff attorneys. Similarly, {
student groups such-as the Center for
Student Rights in GreenshoWe a gtegt
deal of time to keepmg up withthe law. In
addition, a major responsrbrlrty of the

, Institute of Governmient in Chafel Hill is
related to school law.;Annually the IrfStitute
sponsors a school law confgrence, thro
which'achool*admipigtrators and others may
keep.abreast of fegal trends, exchange ideas,
and.shafe problems and'solutions. Anothér
agency which provr@es help in thrsa)ea is the

" «

A ;. ~ 4
D N »

»
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Attorney General’s office of the North
Carolina Justice Department, whose staff
attorneys interpret federal and state law for
North Carolina educators. School ™
administrators may submit a request for an
Attorney General’s Ruling through the office
of the Stgte Superintendent of Public
Instrection.

Literature .

Literature in tlis broad area continues
to expand—so much that someone in each
school system should likely be responsible for
keeping mforma?;on on school law up-to-
date. Moreover, it is recommended that well-
planned efforts to keep the total school
community well-informed concerning school
law, including student rights and discipline,
be an ongoing p&x of the schbol’s
professional program. .

.Schsdl systems Should subscribe to such
mublications as The School Student and the
Courts, School Administration
Publications, P. O. Box 8492, Asheville,
North Carolina 28804; The School Law
Bulletin, Institute of Government, Chapel
Hill, North Carolina 27589; School Law - _
News, Capitol Publrcatrons Inc., Suite G-
12, 2430 Pennsylvania Avenue, Washmgton
D.C. 2003’Z The Journal .of Law and
Education, 728 National Press Burldmg, .
Washington, D.C. 20004; and all *
publications of the National Orgamzatron on
Legal Problems in Education (NOLPE) 825
Western, Topeka, Kansas 66606.

Ir;&ddition to the periodicals listed in

..the preceding paragraph, the following -

publications are recommended.

ey

DISCIPLINE AND THE LAW

LS

A 1976 publication’ of the National

School Public Relations Association,
entitled Student Rights and
Responsibilities Revisited, Current
Trends in School Polices and Programs,
looks at how school districts, state
departments of education, and the court?
have dealt with the question of student rights
and responsibilities over the last five years.

Based on a natfonwide survey, the
report describes:

* Grievance progedures which rely heavily
on open communication and set policies

* The roles and views of school boards,
parents and the community

*' Legislative guarantees such as Title IX .
and the Buckley (privacy) Amendment

e Court decisions that affect student
plinary procedures

» Samples of student ruhts codes from

state and local levels

o Dissemination technigues—how to get
‘the word out both in print and
verbally—including how tov work
responsibilities in asikey component.

.Another bulletin by the National School

Public Relations Association, Violence and .

Vandalism, Current Trends in’ School ,

Policies and Programs, is also quite usefu
b o

Published in 1975, this publrcamon presen
,the facts and figures concerning student
violence and vandalism and describes
programs and practices throughout the
nation in lessening /these aberratrons of
human conduct,

[

In addition to facts and figures, and a
discussion of “‘why,” the bulletin also has
chapters on “Coping With Vandalism,”

- “Coping With Violence," “Ideas That

’ -
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Work,” “The Principal,” “Students and the
Community,” “The School Security Force,”

“The Role ®Police Within the School,” and .

“Looking to the Future.”
Equally useful is a 1975 publication of

the National Education Association, What

Every Teacher Should Know About
Student Rights, by Eve Cary. The booklet is
designed to help classroom teachers better
understand student rights in the light f
recent court decisions.

The following topics are discussed in
this recent work:

The Right to an Education

« Dde Process ’

What Does in loco parentis Mean Today”
Personal Appearance -
‘Marriage .

Corporal Punishment

Grades and Diplomag#

Punishment for Off-Campus Activity
Law Enforcement

Discrimination

School Records

® Freedom of Expression

The bibliography, as well as the section on
“NEA Materials,” are excellerit.

In a clearcut and concise manner the
1976 bulletin, entitled The Reasonable
Exercise of Authority, II, by Robert L
Ackerly and Ivan B. Gluckman, (The
National Association of Secondary School
Principals, 1904 Association Drive, Reston,
Vnrglma 22091), delineates in a splendid way
legal issues and principles.

Contents include sections on “The
Concept of Due Process” and ‘“‘Positions on
Specific Issues,” such as: “Freedom of
Expression Generally,” “Religion and
Patriotistr,” “Civil Rights,” “Codes of =
Behavior,” “Student Preperty,” “Weapons

" 152 : .
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+ and Drugs,” “Extsacurricular Activities,”

“Discipline,” “Corporal Punishment,”
“Student Participation in School
Governance;* “The Right to Petition,” and
“Student Records.” _

* A North Carolina publication of
considerable prestige and usefulness is
Youth and the Law, by Robert Morgan,
former Attorney General of North Carolina.
Twenty-five topics are discussed with
brevity and clarity.

The Bulletin of the National
Association of Secondary School
Principals, number 352, February, 1971,
deals with cormmendablé emphasis and
authority on such topics as, “The
Reasonable Exercise of Authonty,” “How To
Live With Due;Process,” “Academic
Freedom in the Public Schools,” ‘‘Students’
Rights and the Need for Change in School

“Laws,”’ and “‘Student Rights — Locker .
Searches.” Other jssues often mclude
articles on law.

A-position paper prepared by the
Division of Human Relations and Student
Affairs of the State Department of Public
Instruction, entitled, “‘Some Considerations
for Establishing Policies Relative to Student
Rights and Responsibilities,’’ is intended to
create greater awareness of the right 8f every
student to an equal educational opportunity.
As a resource tool it should be helpful in
developing policies for facilitating fair
treatment of all students; an atmosphere of
open communication and self-discipline;
behavior patterns that will enable students
and teachers in developing their full
potential: and a clear understanding of the
nature of “right’”’ and ‘‘responsibility.”

Major topics discussed in this paper are.
Right to Public Education, Right to Freedom

.

of Expression, Privacy of Student Records,
Corporal Pynishment, §U§Wn310ns and/or
Expulsians, Procedural Due Process, and
Discrimination:

Another useful North Carolina
publication is “Student Rights in North
Carolina,” produced by the Center for
Student Rights, P. O. Box 8434, Greensboro,
North Carolina 27410. Addressed primarily
to students, this thirty-two page bulletin,
effectively illustrated, has more than thirty
speeific references (names, addresses, and
phone numbers of individualsyand
organizations) from which vafuable-
information may he secured,

The School Law Bulletin, Institite of
Government, University of North Carolina,
is one of the most autho-tatwe sources of
information relative to all aspects of school
law. Its articles are varied and up-to-date.
Personnel in the Institute may serve as
esource people as problems arise or as they
are anticipated. -

School Law News, the Independent Bi-
weekly News Service of Legal Developthents
Affecting Education, is published by the
Edocation News Services Division of Capitdl
Publications, Inc., Suite G-12, 2430 -
Pennsylvania Avenue, Washington, D.C.,
20037 This eight-page leaflet is dedicated to
news briefs relating to school law from all
parts of the nation. . !

It should be remembered that school

- principals throughdhenr superintendents

may diréct inquiries concerning school law to
the State Depastment of Public Instruction
for interpretation by the North Carolina
Attorney General's Office.

k4 Al
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“WRITTEN RULES OF CONDUCT

“According to William Glasser, “A school
cannot fungtion without an effective
administratiom that develops reasonable
rules and enforces thein. Students should
have a voice in making thé rules that apply
to them; once rules are established, however,
students are expected to follow them.”

School niles should be developed that
will facilitate: fair treatment of all students,

*an atmosphere of open communication} self-

discipline and clearly understood roles,
behavior that will enable both school staff
and students to develop to their fullest
potential, and a clear understanding of the,
“responsibilities” which students must be
willing to accept if their “rights” are to
become meanmgful and effective.

Written rules of conduct rhight take into
consideration the ng}}ts which are afforded
students in such areds as:

"o Freedorgof ‘Expression — The First
Amendment to the United States
Constitution provides the same
guarantee to students regardmg. free
speech as it"does to all other citizens
Caution and care might be given in
establishing rules that relate* to use of
symbolic speech sybolic verbal and
written expression, dress and "
appdarance, and search and seizure. .

e Privacy of Student Recor.ds — The.
Family Educational Rights and Privacy -

Act of 1974 (the Buckley Amendment) .

sets forth requirements designed to
protect the privacy of parents and

students This stat§te provides that
educational agencies or institutions’

232

must provide parents of students or
eligible students, access to official
records directly related to the student(s)
and an opportunity for a hearing to
challenge such records if they are
inaccurate, misleading; or otherwise
inappropriate; that institutions must
obtain written consent of parents before
relating personally identifiable data

about students from records other thana’

specified list of exceptions; that pafents
and/or students must be notified of these
rights; that these rights transfer to
students at certain points.

Corporal Punishment — North Carolina
General Statute 115-146 gives a teacher
and/or school officigl authority to use
reasonable physical force to restrain or
correct a student. This should be the last
alternative, however. Exploring other
avenues before administering physical
force protects the teacher and/or school
official as well as the student. When

‘corporal punishment becomes

necessary, procedures as outlined by the
c&urts in the Baker v. Owens case,
should be followed.

Suspension and/or Expulsions — When
special problems confront "=,
administrators and teachers in
attempting to conduct school programs

free from disruptions and the kind» of °

distracting behavior that impede
leatning, they may often find it
necessary to discipline a dtudent by
removing the student from the formal
learning environment for a period of
time ’ ,

,

North Carolina General Statute 115-147
does give the principal authority to dismiss a
student who willfully and persistently
violates the rules of the school, who may be
gailty of immoral or dlsreputable conduct, or
who may be a menace td the schoo].®
Suspensions or expulsions of a student from
school should be carried. out in accordance
with due process procedures as outlined by
the courts.

Written school rules should consider the
needs of a given school situation, the
framework of local school board policies,
State Board of Education policies, and state,
federal, and municipal law. Such rules
should be flexible and should allow for
periodic evaluation and input from students

and staff, as well as administrators.
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'ANNOTATED BIBLIOGRAPHY ..........

-y

DISCIPLINE
IN SCHOOLS

Selected Sources

Books and Pamphlets

Adler, Alfred. The Problem Child. New York,
New York: Capricorn Books, 1963.

The life style of difficult children are analyzed
in specific case studies.

Baughman, Dale. What Do Students Really
Want? Bloomington, Indiana: Phi Delta
Kappa Educational Foundation, 1972, 49 p
Adolescent needs are discussed in this
publication, which should be of special interest
to junior high and high school teachers who
would like a better understanding of the
psychology of adolescence

Bemnstein, Joanne E *Approaches to
Discipline,” pp 37-40, Primary School
Potpourri. Washington, D C. Association for
Childhood Education International, 1976
Disciplinary training for children should seek
té establish lifelong patterns of self-reliance ,
and self-direction, states the author Among
the approaches discussed are behavior
modification, Dreikurs system of natural and
logical cofnisequences of behavior, and ~
preventive discipline

Bessell, Harold and Palomars, Uvaldo
Methods of Human Development: Magic
Circle Theory Manual. La Mesa, California
Human Development Training Institute, 1973,

110p .
The Magic Cnrcle was designed to enable
children to learn how to cope with the .

thrye main areas of experience self-awareness.
ry, and social interaction Further, 1t s a
preventive approach to help children develop
normal, healthy emotional growth and 1s based
on a theory of personality development which
‘ays that everyone has streng basic drives to
chieve competence and gain approval

Briggs, Dorothy C. Your Child’s Self-Esteem

err%:mal experiences of hfe The focus 18 on

/ ;_' | 235

Garden City, New York: Doubleday, 1970,
1p
An important element 1n eliminating
disciplif® problems is making children feel
good about themselves. Dorothy Briggs
provides guidelines for teachers and parents to
use to increase a child’s self-worth On the
topic of corporal punishment, the author
believes that it is repressive. She states that
while corporal pumshment may stop bad
behavior temporarily, it creates resentment,
hostility, hurt, helplessness, and frustration—
the perfect breeding ground for violent actions.

Buscaglia, Leo F Love. Thorofare, New
Jersey: C. B. Slack, 1972, 147 p.

This book 1s about the courage that it takes to
give of oneself"and the rewards of doing so.

Children's Defense Fund Children Out Of
School In America. Cambridge,
Massachusetts: Thg Fund, 1974 366 p
Statistics on suspensions, expulsnons
nonenrollments, and children with special
needs are included. Of particular,interest 1s the
chapter on ““School Discipline and Itg
Exclusionary Impact on Students,’”” which
deals with legal aspects-of discipline.

Children's Defense Fund School
Suspensions. Are ’!rr Helping Children?
Cambridge, Massac etts: The Fund, 1975,
257 p

This group studied data from HEW's Office For
Civil Rights and held independent interviews
with administrators, studenty/and community
members in districts around the country They
concluded that suspending children from
school happens arbitranly and very frequently,
for minor reasons, without fair review of the
decision, does 4 disservice to the child, and 1s
educatnonally useless Practical suggestions for
new approaches are included

Colhins, Myrtle T and Swane, R SurvivalKit
For Teachers (And Parents). Pacific
Palisades, Califormia: Goodyear Publishing
Company, 1975, 223 p.

»

The authors present 324 types of typical . .

student behaviors with 1,116 options for coping
with them Types of behaviors include.
obscenity, temper tantrums, incessant talking,

the revanlmg spmt of
the book is humanistic, t ere are enough
options to accommodate a wide variety of
teaching styles and personalities This book
would be an invaluable aid to every teacher.

Conroy, Pat. The Water Is Wide. Boston,
Massachusetts: Houghton-Mifflin, 1972, 306 p
This 18 a moving, true story (which later
became the movie, ‘“Conrack’”) of an inspired
and courageous young teacher who gave the
black children of Yamacraw Island, South
Carolina, their first taste of the excitement of
learning and the joy of success. These children,

. who were almost totally ignorant of the world
" outside ahd whose minds were dulled by rigid

adherence to obsolete educational theories and
harsh discipline, flourished under their new
and unorthodox teacher who made them
appreciate their s ial qualities. A funny,
ant, thoroug y entertaining book with
an 1mpart,ant message.

€opgock -Nan. School Security. Eugene,
Oregon: ERIC Clearinghouse on Educatnonal
Management, 1973, 6 p
This review of literature describes effectnve
programs against vandalism. Student and
community involvement in preventive
programs 18 discussed One such program is the
““community school” concept, which involves
citizens. from preschoolers to the aged in some
form of educational activity.

Corsini, Raymond J. and Painter, Genevneve
The Practical Parent: ABC's Of Child
Discipline. New York, New York' Harper and
Row, 1975, 248 p

Although this book 18 aimed at parents, It has
practical apphcations for all people who work”
with children. The Book 18 based on the
theories of Alfred Adler and Rudolph Dreikurs,
who advocate discipline by ‘‘natural
consequences,”’ or letting children learn from
experience.

Cullum, Albert The Geramum On The
Window Sill Just Died But Teacher You
Went Right On. New York, New York Harlin
Quist, Inc., 1971, 60 p.

Children speak through the fx)ems 1n this book
of what at's like to be small, penned up, and
bossed It is a reminder of the gulf that
separates the.perceptions and experiences of

*
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children from those of adults.

Dinkmeyer, Don and Dreikurs, Rudolf -
Encouraging Children To Learn: The
Encouragement Process. Englewood Cliffs,
New Jersey: Prentite-Hall <1963
An educatorteams up with a psychiatrist, who
was the foremost proponent of Adler’s work, to
. produce a practical guide for teachers and
counselprs. ‘ .
Discipline—Three Steps Toward A Good
Year. New London, Connécticut: Croft
Educational Services, no date, 8 p. .
This worksheet reports in depth how a master
teacher in Colorado copes with discipline
proplems. His cqncern for children is reflected
in many ways in his humanistic classroom
Many creative tips are included for making
lessons interegiing, making-children feel good
about themselves, and,relating one subject to
another. Another artiele in the worksheet
focuses on written policy guidelines for *
discipline, stressing the importance of
mvolvenient of the total school.staff.

Dreikurs, Rudolf and-Goldmar, Margaret. The
ABC’s Of Guiding The Child. Chicago:
Rudolf Dreikure Unit of Family Eddcation
iation, no date.. '
Distributed throughout the world by schools,
mental health associations, this*indispensable
little pamphlet has changed hives, and every
teacher and parent should be familiar with 1t

Dreikurs, Rudolf and Grey, Loren Logical
Consen};;enceo: A New Approach To
Discipli
Press, 1968
The problem-solving approach to discipline,
replacing retalation ang eliminating enmity,
is focused on.
Dreikurs, Rudolf and others Maintaining
Sanity In The Classroom: Hlustrated
Teaching Techniques. New York, New York
Harper and Row, 1971, 23 p. .
The psychiatrist teams up with an experienced
elassroom teacher and an active sacial worker
;,10 scl;ow how educators can learn to keep their
eads '

Ermst,Ken. Games Students Play (And What
To Do About Them). Millbrae, Cahforma
Celestial Arts Publishing Company, 1972,

e. I\,Tew York, New York: Meredith .,

~

p. ‘
The author tells how transagional analysis can

be uséd to solve problems in schools among

.
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students, teachers, administrators, anq
parents.

Ginott, Haim. Teacher and Child: A Book
. For Parents and Teachers. New York, New
York: Macmillan, 1972, 323 p.
Many practical suggestions for comimunicating
with cgildren are contained 1n this hook.
Congruent communication—words that fit
feelings—is applied to problems of discipline,
criticism, anger, child and teacher clashes, and
praise The book also describes innovations
that increase children’s self-esteem and
enhance the quality of classroom life.

Glasser, William. Schools Without Fajlure.

New York, New York: Harper and Row, 1969,

.235p , .
Dr. Glasser. feels that education is largely
failure-oriented and that, because of this, too
many children seek their 1dentity thfough
withdrawal or delinquency. He offers'ideas for
reaching these negatively-orignted children
and allpwing them to experiiice success. The
gradyig system which he suggests is aimed at
elimimaying failure from the school and
increasiflg mottviation teward harder work.
Gnagey, William J. Maintaining Discipline
In Classroom Instruction. New York, glew
York: Macmillan, 1975
Recommended by the American School

‘Board Journal as one of the best books of the

. year; this booklet is aimed at giving teachers *
another look at how their actions may or may

not disrupt a classroom. Suggestions for
constructive pumshment are offered. - .

Heinnich, June Sark Discipline in the
Classroom. Chicago, Illinois: Science
Research Associates, 1967, 30 p.

The following measures are considerefd by this
author to be essential for elimination of
disciphnary probféems: meaningful curriculum,
good teachers, close home-schodl contacts,
strong supporting services (psychiatric,

psychological, sociolegical), fair, clear, and a .
fewschﬁles, and an atmyosphere of love and *

approval®

James, Muwel and Jongeward, Dorothy. Born
To Win: Transactional Analysis With
Gestalt Experiments. Reading,
Massachusetts: Addison-Wesley, 1971,.297 p
Transactional analysis gives a person a

rational method for analyzing, understanding,- .

_and changing behavior, Gestalt’the\rapy 18 2

-

eseful'method for discovering the fragmented
parts of one’s personality, for integrating those
“parts, and devélopipg a core of self-confidence.
his book interpret™-the%wo approaches and
their application:to the daily life of the average,
person. . . Y
Ladd, Edward T, Students’ Righlts and
Discipline. Arlington, Virginia: National
Association of‘Elementary School Principals,
1975, 80 p. » .
Another choite of the American School Board
Journal for one of the year’s best books, this
publication states that school principals have a
difficult and im nt role to play in
disciplining students. It suggests a djscipline
program and makes sulgestions for handling

3major and minor offénses.

LaGrand, Louis E Discipline In The
Secondary School. West Nyack, New York-
F&r, 1969, 222 p.

Afong the topics included in this volume are:
attitudes, communication, classroom
management, teacher image, and
interpersonal relationships

.

Lair, Jess. I Ain’t Mueh.faﬁy—sut I'm Al

1've Got. Garden City, New York: Doubleday,
1969, 213 p -

Self-acceptance and acceptance of others is the
theme of this book.

Lakewood (Ohio) Public Schools/Educational
Research Council of ‘America. Dealing With
Aggressive Behavior. Cleveland, Ohio: The
Council, 1971. -
This series of curriculum guides and teachers’

. manuals was developed with ESEA Title III

funds to help students understand behavior
and deal effectively with feelings

McPartland, James M. and McDill, Edward L -

Research On-Crime In The Schools.
Baltimore, Maryland. Center for Sociat
%ganizatlon of Schools, 1975,

e authors report that schools carraggravate
the problem of crime 1n chools or reduce-ft
according to the way they organize themselves
National Education Associatlon(. Corporal -
Punishment Task Force Report. ;
Washington, D.C ' The-Association, 1972, 29 p.
This te discusses the use and effects of
corporal pumishment, alternatives to corporal
punishment, and a model law regarding it..
Natiopgat School Public Relagrons Association
Discipline Crisis 1n Schools: The Problem,

‘ RIS
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lnqinnd Search For Solutiom
Education US.A. Special Report) Arlington,
The Asdociation, 1073, 64 p
lmg its reputa on as one of the best
sources.,of edleatiogal information; this
Education :A./Special Report pregents a

variety of lhform ion on the subject and tells
qhat ns happe g across theé natnon .
=2__** Violence and Vandalism. *
(Educatlon U.S.A. Special Report) Arlington,
. Xarglma The Association, 1975, *

p
.- Statistics on crimy schools are given. glong
awith some ideas for oOmbattmg these crimes
and their staggering costs.

Student Rights and¢
Recpomibllitiec Revisited. (Education
U.S.A. Special Report) Arlington, Virginia:
The Assogiation, 1976,.64 p.

‘Based tional survey, this report tooks at
istricts, state departments of
the courts have dealt with the
ent rights and responsibilities
‘past five years. .Also it tells how th
“student tdlteover” predicted hy many has

" .fpiled to materialize because, g8 school

*administrators have learn

usually accept responsibi

especially if rightg and reéponsnbnhtnes afe
"~ apelled out clearly and enforced-fairly.

Neill, A. S+ Summer A Radical

. Appmch To Child g. New York
Hart,- 1969, 392 p
Summerhill School in England haNen run by
A. S. Neill for more than. 50dvaa.rs By
bestowing unstmtmg love and approval on,

" children, Neill has taught, his pupils self-

: dlscn line, good manners, eﬂd a love for life
earning. Examples of how Meill's
ghllogphy of fréedom and non-repression may
e apphed to daily-hfe situations are to be

found threughout the book. A classic!.

Nierenberg, Gerard 1. and Calero, Henry H-.
How To d'A Person Like A Book. New
. York: Pocket Books, 1971, 189 p. ! A
Nonverbal* language which 18 spokén with she.
body sometimes conveys mose than the spoken
word.. This book i8 a good source .of an often-
neglected aspect of communicgjon. .
Palomares, Uvaldo and Logan, Ben. A
Curriculum On Conflict Management..
LaMesg,.Califgrnia: Human Development

v students will

-

)

.

-

:\ /

' for their actlonu‘

N

Trammg Institute, 1975, 132 p. .
Used in connection with the “Magic Circle”

" approach, this bboklet gives practical methods
for helping, children explore credtive
alternatives in dealing with conflict.

A

. Péarson, Craig. Resolving Classroom

Conflict. Palo Alto, California: Learmns‘
Harmdbooks, 197496 p.

. Techniques for conflict- resolutlon are
preserited.

Po 11, John."Why Am I Afraid To Tell You
o I Am? Niles, Illinois; Argus

'Commumcatxon 1970,-167 p.

Transactional angb'ns (T.A.) games and roles

are explored.

Purkey, William W. Self-Concept and School
Achievement. Englewood Cliffs, New Jersey:
Prentice-Hall;- 1970, 86 p.
Chapter One ‘of this book js an averview of
theories about the self; CHapter Two explores
the relationship between selp f-concept &pd
academic achievement; Chapter Three
explains how the self begins and develops; and
Chapter Four presents ways for teachers to

. build positive self-concepts in students.

A Resource Manual for ReducingsConflict
and Violence ip California Schools.
Secramento_California: Califagnia School
Boards Association, 1975, 64.p.
Bne{descnptlons of programs that are workin
to decrease violence and vandalism in
"California schools are given, along with the
names, addresses, and telephone numbe
contact “people. .
Spigl, Oskar. Discipliie Without
Punishment: An Account of a School in
Action. London: Faber and Faber, 1962.
An account of the prac ppli ation ol
' Adlers psychology to the lifé of 5\
ur:{)romlsmg ' schoolwith dlsadvaqtaged&
students

Stoops, Emery and Dunwerth,_John. «
“Classroém Discipline. Montclair, New
Jersey, .Economics Press, 1958, 41 p.

Even fhough this publication is several years
old, its suggestigns for classroom control are
still sound and fimely. The booklet would b®
especially helpful for beginning teachers. , -
Southern Réﬁonal Council/Robert F. Kenned
Mems¢rial e Student Pushout: Victim ol/
Continyed Resistance to Degegregation.
Atlanta Georgia: The Council, 1973 93 p.,

14

This report deals with one portion of the
South’s youth porulatl —the pushout—
those young people ave been expelled or
suspended from school ¥r who, because of
intolerablg hostility dirfcted against them,
finally quit school,

. Suspensions and Expulsions. (Education

U.S.A. Special Report)
National School Pubhc
1976, 64 p

Included in this booklet are: +Alternative
Schools and Programs,” “What Schools Are .
Doing In-House,” “Goss and Wood—What
They Mean,” “Advocacy Groups ‘Raise’ . -
Conscnousness ¥ “Dealing with »
Nonattendance,” ‘“Local Pollcxes Y “Legal‘
Implicatigns of Alternativ with
statistics and other useful inf on.

Thompson, James J. Beyond Words:
Nonverbal Communication I The
C(}gnroom New York: Citation Press, 1973,"

2 .

Here'is'areadable, “nontechnical explanationof -
the ways nonverbgl communication affects the
petformance offteachers and students

Walton, Francis X#&and Pawers, Robert L *
Wmmng Children Over: A Manual For
Teachers; Counselors, Principals and
Parents. Chicago: Practical Psychology
Associates, no date, 23

Many ideas in the bookl)et are bnsed on the
theones of Rudolf Drelkurs and Alfred Adler.
Welch, I. David and Schutte, Wanda
Duclphne A Shared Experience Fort
Collins, Colorado: Shields Publnshmg
Company, 1973, 107 p.

Teac hing children res bility and self-
contrdl is stressed in this Jllustrated booklet of

prescriptive suggestions
Williams, Mar, eryshe Velveteen Rabbit. ~
Garden City, k: Doubieffay, no date,

rlington, Virginia:
lations Association,

v

" 44 p.

This clasexg‘nursery story tells what 1t means to
be real.

Valygek, John E People Are N or Hltthg
WicMta, Kansas John E Valusek, .44 p.
The author theorizes that all human violence
has its roots in corpgral pumshment of
children His book i8 an articulate plea tor
develop and use alternatives to physical .

. pu




Journal Articles =
Alschuler, Alfred and Shea, John V. “The |

Discipline Game: Playing Without Losers®*
Letrnl.n{ 3:8-86, August/September, 1974s. .
The results pof a two-year study involving |

university graduate students yielded specifie,
techhiques for improving strained relations
between teachers ahd students.

Armour, Gloria. “JIALAC Develops Sensitivity
Toward Others,” North Carolina Public *
Schools 39:10-11, Spring 1975%

A program designed to help with discipline *
problems through improved self-concept was:.
tried at Willow Springs School in Wake County
and was considered a great success. IALAC,
which stands for “T Am Lovable and Capable,”
encourages children to develop positive
attitudes.about themselves and to learn to
treat other people with respect

Bach, I.a,ouise. *“Of Women, School’
Administration, and Discipline.” Phi Delta
Kappan 57:463.465, Marc 6
Over the past 30 years, wo

surely n forced out of ary school |,
administration. Yet, says ach’, the 1deal
principal today must culti¥dte exactly the
virtues of the ideal woman ,

“Beating School Children: A Practice That
-Doesn’t Improve Their Behavior or Their -
Leamjn'g," TB American School Board

* Journal 160:19-21, June 1973 .
~The National Education Asseciation Task
Force on Corporal Punishment offered 16
conclusiohs based on research and testimony, *

. and these conclusions are discussed here The

concluding statement 1n the article 1s |
noteworthy: **For school officiads who—after
examining the evidence—still ingmst that N
misbehaving schoof children be beaten, here's
a sort of a slap-in-the-face message: Better
check your own psyche for hidden hangups ™

Bell, Raymond *‘Alternativesgor the
Disruptive and Dejgriquent: ! Systems or
New Tea¢hers?” letin of the National
Association of Secondary School Principals
:53-58, May 1975 .
-The™article stresses the need to train new
teachers 1p these three #regs of competence
diagnostic and remedial teaching, crisis
iptervention skills, and how to obtain a
tﬁomugh knowledge of the community,’

v slowly but*

particularly 1ts help-giving agencies [t
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.

discusses a model program at Lehigh
University to prepare such a teacher,
sometimes referred to as a ‘‘social restoration
specialist.” 7\ ! i
Carnot, Joseph B. “Dynamic and Effective
Schagl Discipline,” Clearing House 48:150-
153, November 1973

The three most common approaches used by
teachers to establish and maintain discipline
are analyzed. B

Cole, Robert Wi, Jr. “Ribbin, ‘Jwvin,’ and
Playin’ the Dozens An Interview,” Phi Delta
Kappan 56:171-175, November 1974.
Herbert L. Foster has written a new book about
teaching black youngsters in the inner city- A
Kappan interviewer reports some of his success
secrets.

“The Corporal Pu‘r‘\is}imem Mess in the
Schools,” American Scheol Board Journal
162:12-14, March 1975.

A school superintendent ip_Cook County,
Ilhin®s explaing why he feels corporal
punishment is counterproductive, does not
eliminate deviant behavior, and shaould be
abolished. Other educators and organizations
who oppose corporal punishment give their
reasons . . '

Dinkmeyer, Bon and Don, Jr. “Logical
(’nnsuruences A Key to the Reduction of
Disciplinary Problems,” Phi Delta Kappan
57 664-666, June 1976.

Here are some practical guides to the
development of self-discipline amon
voungsters who feel they are entitled to
challenge authority figures.

“Discipline. The Most Perplexing Subject of
All* Teacher 90°54-56, September 1972 )
A panel discussion with John Holt, Haim
Ginott, Lee Salk, and Donald Barr is reported.

“{hsruptive Behavior. Prevention and
Control,” The Practitioner 2:1-12, Apnl 1976
Examples of programs which schools have
mounted to counsel, to redirect, and to contral
disruptive vouth are highlighted These
programs, along with the names of their
contact persons, provide some impressive
evidence of the ingenuity of schools as they
attempt to overcome disruption

Divoky, Diane “The Case Against Corporal

Punishment,” Updating School Board
@ciu 4:1-4, April 1973
author suggests that school hoards should

* order to overcome the violence 1n our society

- behavior to incorporate success experiences for -

scrutinize their ‘discipline policies before

potential storms break out. -
Frymier, Jack and others. “Teaching the P
Young to Love,” Entire issue Theory Into a
Practice 8:42-125, April 1969. ,
“The need to teach the young to love ~
transcends everything else,” states Jack

Frymier in the lead editorial of this impressive .
collection of writings. All the articles stress the

import of teaching chilffren to learn to hve ot
together in peaceful, loving, accepting ways in

Gaines, Elizabeth. "“Afraid to Discipline?” = -
Instructor 82:181, October 1972 . ,
Ways in which new teachers can control q
classroom behavior are described.

Glasser, Wilham. “A New Look at Discipline,”
Learning 3:6-9, Decembej 1974.

Dr. Glasser shares ten stps to follow intealing . ,
with a problem student. He emphasizes

teacher and bupil

Grantham, Marvin L. and Harns, Clhifton S, . |
Jr. A Faculty Trains Itself to Improve -
Student Discipline,” Phi Delta Kappan | R
57:661-664, June 1976 . N
In just one year, the teachers at a Dallas, Texas

school achieved a marked decrease in student
behaviors requiring disciplinary action '

Hedrich, Vivian "Rx for Disruptive

Students,” American Education 8-11-14, July
1972

The authors-describe a program at a Seattle
school which i1s located 1n a low-income, high
minority population area The program trains
teathers to work with disruptive students by
using hehavior modification The ESEA [H v
program uses a one-way glass to enable
observers to be present and a videotape
machine for ¥se in later discussion and teacher
training.

Hodge,R Lewis “Interpersonal
Lommunication Through Fye Contact,”

Theory Into Practice 10°264-267, October .
1971

The teacher can use ¢ve contact to
communicate awareness. to persopalize
attention, to individualize group nstruction,
to aid in classroom management, to provide
individual motivation, and to prevent

’

disciphnaty problems Py
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Hom, Jack. ‘‘Suspension from «Séhool: Kicked-
Out Kids,” Psychology Today 9:83-84,

*@ecember 1975.

“One to two million American students get
suspended from s¢hool each_year, usually as
rkill punishment for petty misbehavior
Educators even use suspension to discipline
truants, making crime and'punishment exactly

the same.” This article reports on the
Children's Defensé Fund'’s recent survey of

suspensions with the recommendation that .

schools use alternate ways of handling their

b Howard, "Alvin H. “Discipline Is Cafing,”

Today’s Education 61°52-54, March 1972
“Good discipline is_ important because no
group of people can work together successfully
without establishing standards of behavior,

* mutual respect and a desirable system of

values that leads each person in the group to
.develop self-control,” states the author

“It's Time to Hang Up the Hickory Stick.”
Nation’s Schools 90:8-9, November 1972
The NEA Task Force on Corporal Punishment
indicated that physical punishmen} causes
great harm, guch as student behavioral
groblems and petential psychological and
physi®i damage Sixteen reasons for
abandoning corporal punishment are
presented along with recomrhiendations for
alternatives .

Jones, Priscilj@S " Parepthood Education in a
City High S#iool,” Children Today 4 7-11.
1975

A program in which teenggers are given
responsible roles in dav care temters 15
descnibed . .

Kappel. Dale ‘“Mishandling of Dysciphne
Problems." Education9k 182-184 November-
December 1972

~

-

/

Class pumishment such as the repeated wniting  ~

. of I promise to belrve™” sentences 1s
discussed

Kravas, Kohstantinos J and Constance H
“Transactional Analyais for Classroom
Management.” Phi Delta Kappan 56 194-197
November 1974 :

According to transacfional analvsis theory,
each human has three 1dentities the parent,
the adwit; and the child and moves 1n and out
of them many times during a dav ‘The

- 243

o

N iscipline groblems instead of pushing them }/(\
out onto the streets. B

‘Instructor 82-23, Fe

theoretical and methodological implications of
this approach as a classroom management
technique are explored.

Lee, Helg’x G “Practical and Explicit: How to
Conduct‘a’ ‘Due Process’ Heaning—Safely;”
The American Scheol Board Journal 162:34-
37, Dctober 1975.

he-article cites the recent landmark Wood v

trickland decision in which the high court
ruled that ignorance is not a valid excuse for
violating a student’s constitutional rrghts—or
for escaping the personal consequences for such
a violation Written especially for school board
members, principals, and superintendents, the
author stresses the importance of keeping
abreast of current legal 1ssues in discipline
cases, of granting due process, to all students
who are accused of wrongdoing, and carefully .
considering each case on its individual merits.

Leeson, Jeanne.. Begirining Teacher,”
E)rugry 1978.
Guidelines for handling student discipline
problems are‘presenteg .
Lindsey.Bryan L and Cunningham, James W.
“Behavior Modification. Some Doubts arid
Dgar}}gers," Phi Delta Kappan 54 596-597, May
1973 . &

‘Twelve warnings against behavior

modification, are discussed

Moyer, Qavid H ““Aggressive and Delinquent
Adolescent Behavior Patterns,”” The Clearing
House 49 203-209, January 1976 .
The article_ describes effective curriculum
adjustments developed to deal with aggressive’
and delinquent adplescent hehavior

Mueller, Richard and Baker, James F “Games
Teachers and $tudents Play:” Clearing House
46 493-496, Apnl 19 ,

The purpose of this article is to provide a
working format for a positive approach toward
helping the teacher understand and control
classroom discipjine at the -
psychological/verbal level ,

O'Brien, Diane M “In-School Suspension s’
It the New Way to Punish Productively”?” |
American School Board Journal 163 35-37,

March 1976 -

A social studies teacher 1n Minneapolis
designed the in-school suspension program
described here as an alternative to suspension
from school The author cautions against the
harshness of some in-school suspension

.

programs which could tum, off some marginal
stydents forever and be psychologically
harmful in the hands of the wrong n.

O'Toole, George A., Jr. “‘Summary S nsion
of Students Pending a Disciplinary ing’
How Much Process fgDue”’” Journal of Law _
dnd Educatioh 1:383-410, July 1972. ‘
Helpful advice for administrators 1s offered
Palardy, J Michael and Mudrey, James E.
“Discipiine: Four Approachesy’ Elementary
School Journal 73:297-305, March 1973.
The authors describe the permissive,
authoritarian, behavioristic; ahd diagnostic .
approaches to discipline. Nine strategies for
preventing discipline problems are touched on,
and several practical methods of dealing with
problems are mentioned

Purkey, William W and Avila, Don
“Classroom Discipline A New Approach,”
Elementary School Journal 71:325-328,
March 1971

The approach to discipline presented here
suggests*that optimal classroom discipline 18
directly related to teacher beliefs regarding
pupils, self, and teaching .
School Administrator’s Discipline and
Control Update all 1ssues, Waterford,
Connecticut: Croft NEI PubMcations
Designed to aid school admimstrators with
discipline problems, this monthly publicatign
offers practical suggestions and legal advice

School Law News, all 1ssues Capitol
Publications, Suite G-12, 2430 Pennsylvafiia
Avenye, NW, Washington, D C 20037
Published bi-weekly ($75°00 per year)

A mewsletter devoted td lggaFde\'elnpments :
affectihg education . «L

The School Student and the Courts, all
1ssyes  {Quarterly@Schoal, Administration
Publications. P ONQox 8492, Asheville. N
Carolina 28804 (317 50 per year)
This quarterly newsletter presents
selected court cases involving
student/institution relationships 1g secondan
and elementary schools )
“Schools Can Cause Youth Violence And
Thev Can Cure It. Conference Reports,” The
School Administrator (American
Association of School Administraters) 33 1-
4, Januarv. 1976

At an annual conference of the Council for
Educational Development and Research

briefs of

-
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(CEDaR), _éducatorg heard reports on research

which indicated that “schools ﬁresently play a

. direct role ip the violence problem,
independenf of the underlying con'ditionswof
employmeny, family and, juvenile law. .

rceémenty institutions. James McPartland

wapd McDill of the Center for Social
n %"Schools reported that schools
avite

. according to the way they organize themselves.

Selby, James and Weinberg, Denise. .
“Incentive Approach to Classroom Control,”
. Grade Teacher 88:66-68+, May/June 1971
A project in “‘operant conaitionmg." 18
described. StuJ:]t behavior petted bonus
. points which were exchanged for toys The
+» guthors illuminate the successes and problems.

Snider, Sarah J. and Carl Murphy
“‘Dhsciphine—What Catllft Teach”"’
., Elementary School Journal 75299-303,
‘1., Febru 1975 i .
The authors state that when a teacher strikes a

. child, he/she teaches the child that violence is
a‘teans of problem-solving Ex believe that

.

. - discipline must not be 'spon 8 reacti6ns
< to isolated incidents, but coh:stent actions
that arise from a set of concepts and principles
~  of behavior that are used in planning an
! pragticing the teaching-learning process
St. John, Walter D “How to Praise and
Cnticize Students Successfully,” Clearing
House 49 214-216, January 1976 *

The purpose of this presentation was to provide -

.. . guidehnes for teachers to use in praising and
o~ crificizing gxelr pupils more skillfully It points
out that pfaise can be as embarrassing to
: students”as criticism 1if 1t 1s administered
tactlessly, L
Stiavelll, Richard E and Sykes, Dudley E .
“The Guidance Clinic - An Alternati® to
- Suspension!” NASSPBulletin 36 64-72, April
1972
A guidance clapic program for disruptive #
students, hased on behavior modification <
theory and positive reinforcement, has proven
effective in dealing with junior and semor high

- school students who ordinanly would be
’ suspended or excluded from school
* “Supreme Court Upholds Corporal -
Pupishment,”” Education USA 18 49, Octaher
25, 1975 .
The case of Baker v Qwenisated in which thé
v . * »
. . 162 ‘ )

e problem of crime or redyce 1t

" are student secunity advisory cou

U.S. Supreme Court ruled that in states which
permit corporal punishment a teacher can
spank students, even over the objections of &
arent, as long as the teacher uses a lesser
Eumshment when appropriate and warns the
pupil ahead of time what kinds of behavior®
warrant a spanking The article mentions a

~ survey reported®in the June 1974 Phi Delta

Kappan which found that cog)oral
punishment does not have widespread public
support An official of the National Association

" of Elementary School Principals says that

most schools are moving away from 1t and -are_
using it only as a last resort.

Trotter, Robert J “This Is Going to Hurt You
More Than It Hurts Me," Science News
102'332-333, November 1972.

The authot discusses the thesis that physical ’

punishment of children may pre-dispose them
to violence as adults

Webster, Carole T “Group Thedapy for
Behavior-Problem Children i1t A Rural Jumor‘
High School,” Chill Welfare 53-653-658,
December 1974 '
A social worker made a group treatment .
program a permanent part of a small, rurafm
unior high school 1n order to aid students with’
¢havior problems

Wint, Josheph,,H G and Van Avery, Dennis
“Contrasting Solutions for School ¥iolence,”’
Pgh‘l Delta Kappan 57 175-178, November
1975 -

Two high school prircipals dffer opposite
poipts of view on the disciphine problem One
stresses'‘“faw -and order,”” and the other uses
the huianitarian approach .

.Young, Warren R ""Crime in’ the Classroomp.”

Reader’s Digest 108 197.201, May 1976

The author states that the best hopeof guplling
the vandalism and violence in ools hes not
in guards apd crackdowns bugyn improving the
schools themselves. Some s ¢ suggetions

‘help for the handicapped, and a sche
a-school program, which divides large ¢
into smaﬁer units, giving students more of a
feeling of helonging

Audiovisual Materials

Age of Turmoil. Film, 20 minutes. black and
white McGraw Hill Text-Films, 330 Weat
32nd Street, New York, New York 10036

«

)

-Communication—A Plan In Action. Film,

Cipher in the Snow. Film, 24 minutes, color, ‘
Bhgham-Young University

This moying ﬁfm descnibes the importance of
concern for the needs of every child. It tells -
about a young student whom no one thought
was important and the events following his
sudden death.

color, 29 minutes Media Five Film . &

Distributors, 1011 North Cole Avenue,

Hollywood, California 90038,

Filmed at a high school 1n Greenshoro, North

Carolina, this film shows students, faculty,

and administrators actively using Dr Glasser's

1deas to improve communication at all levels

This is an interesting account of a promising

progtam 1n North Carolina

Dealing with Discipliné Problems. Film, 30

minutes, color. Media Five Film Distnbutors,

1011 Ne ole Avenue, Hollywood,

California 38 '

In this film. DM Glaseer discusses discipline

techniques for th mentary school

Discipline. Tape Recording, 15 minutes bt

Natighal Tape Repository, Stadium Building.

University of Colarado, Boulder, Colorado

An inquiry into the meaning of disciphine’and

constructive ways to bring about desirable

behavior .

Discipline During Adolescence. Film, 16

minutes, Black and white McGraw-Hil], Text-

Films, see address above .
dramatization of the effects af too much and

litue tontrol over the teen-ager

Discipline Materials Program. A
multtmedia program consisting of four books,
four cassette tapes, one filmstrip, discfission
questions, three reports, and leaflet« National
«ducation Associgtion, Order Department;
Academic Building, .Saw Mill Road, West
Haven, Connecticut 06516

Contained 1n this packet are the following
items Code of Student Right« and -
Responsibilities, €ompulsory Education Tack .
Force Report Controlling Classtoom
Mishehavior flimatrip, Coping with Disruptive
Behavior, Corporal Pumxﬁment Task Force
Report, Disaipline  layv by Dav, Thseiphine -
amg Learmning, Discipline in the Classroom .
P&ts and Discipline What Evern Teacher

Should Know Ahout Student Rights

First-Lessons. Film, 22 minutes, hlack and

. i
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Y .
+ white. International Film Byreau, 332 South
Michigan Avenue, Chicago, Illinois.
An understanding teacher restores order to a
class that has been disrupted by an aggressive
newcomer. .

Games We Play In High School. Film, 29
minutes, color. Media Five, see address above
The concepts of transaetional analysis as
applied to discipline problems at the high .
school level are presented by Dorothy
Jongewar

The Hickory Stick. Film, 30 minutes, black
and white* International Film Bureau, Inc,
332 South Michigan Avenue, Chicago, Tlhnos
A Mental Health Film Board advisory on
discfpline in the middle grades

New-Approaches To Big Problems. Film. 29
minutes, color Media Five, see address above
Educators includin £orothv Jongeward. .
¢ William Glasser, f Fanuini, apd Charles
Weingarther offer their ideas on a variety of
problem areas including discipline, violence.
self-concept, truancy, and authonty
Documentary segments offer demonstrated
successful approaches to these problems

Reality Therapy In High School. Film, 29

minutes, color Media Five, address on
receding page

B Glasser's Reality Therapy approach to

dlsmphne 1s shown by filming authentic

situations at Jersey V 1llage High School In

Houston, Texas * .

.Roles and Goals in High School. Film. 29
minutes. color Media Five.

Dr Glasser extends the apphication of his
Identity Society and Schools Wathout Failure,
concepts to the high school 1eWel Illustrating
the relevance of hisudeas in the high school
milieu, Dr. Glasser engages in role-play
situmtions witheemehers

T. E. T. In High School. Film: 29 migytes.
color Media Five -

Dr Thomas Gordon explains how the concepls
of Teacler Effectiveness Training apply at the
secondary level Documentary footage of T *FE
T techmgques being used within a lassroom
setting emphasize how the ‘'no-loses’ method of
resolving conﬂ‘ctq can work in various
situatio

Using es Clarification. Fllm wlor, 29,
minutes Media Five ’
Sidney Simon yses a panel of high school L
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L)

students in thrs film to demonstrate the
techniques involved in' values clarfication

ERIC Documents*:

Ackerly, Robert and Gluckman, Ivan B The
Reasonable Exercise of Authority, II.
Reston, Virginia National Association of
Secondary School Principals, 1976, 40 p (ED
117 845)

The document considers the legal principles of
due process and suggests acceptag
approaches to the necessary and:.reasonable
exercise of authority After a lengthy
discussion of due process, the following topics
are also discusséd freedom of expression, .
personal appearance, student publications,
codes of behavior, student property, weapons
and drugs. discipline, corporal punishment,
student pamcxpahon in school govemance
and others

Brown, .Jeannette A and others Changing
Culture Perceptions of Elementary School
Teachers. Charlottesville, Virginia: School of
Education, University of Virgima, 1972, 31 p
(ED 066 ’)3/)

The Portsmouth Project attempted to develop
consciousness In teachers of ﬁow they acted
their own classrooms and of the effect their

behavior had on the learning environment of

children

Child Psychology Pareht Handbooj St
Louis, Mssourt Mehlwille Schrg)l Ihstrict, n

-d (EIJ 114 739)
This documefit 1s one of a series published by,

the Mehlville School District as part of an

ESEA I project It was used 1n workshops for*

parents regarding family communications [t
includes an explanation of Maslow's Hierarchy

of Needs, a definition of characteristict of the ’

family constellation. child development stages,
a summary of Pigget's theory of cogmtive
development and the’ stages of puberty

Clanzio, Harcey” Some Myths Regarding
The Use Of Corporal Punishment In The,
Schools. (Paper presented at the annual
meeting of the American Educational Research
Associatton, 1975) 11 p (Ed 109 829)

Studies of child-rearing practices have
consistently shown that the degree of physical
punishment used by parents 18 positivety
correlated with various forms of

pay chopathsk)()/ The child learns by example

eness toward th f lesser
power is peMBissible A list of alttrnatives to
corporal punishment recommended by the
NEA Task fotce 1s included

Discipline and Learning:’ Andnquiry Into
Student-Teacher Relation#ips.
Washington, D C  National Education
Association, 1975, 129 p (ED 103 988)

Based on the premise that learning can only '
take place 1n an environment that reflects the
teacher’s care for all students, this book
approaches the topic from a historical
perspective and a contemporary point of view
It shows teachers ways of handling more
setious discipline problems

Discipline in' the Classroom. Revised
Edition. Washington, D.C National -
Education Association, 1974, 88 p (ED 095
629)
The articlesin this booklet reflect a broad
?ectrum in their approach %o discipline
unmng through the articles is a common
thread when the instructional content and
process are interesting and relevant, discipline _
15 less of a problem. Since whay constitutes
meaningful curricudum for one student may be
irrelevant to others, the matter of mgtivating
students appears to be a critical prdblem

Discipline: Parént Hagdbook-~ St Loms.
Missourt Mehlville Schoal Distnet, n d (ED
114 737)
An ESEA i’ profct designed to enlist parent
involvement 11t disciphne problems produced
this guide, which discusses the Adlenian
approach and mutual problem solving, The
Adlerian approach stresses democracy in the
fapnl\ and the equahty of individuals, and
mutual problem solving 1s a method hy which
patent and child can both find acceptable
solutions to their conflicts

Doob. Heather S Codes of Student Discipline
and Student Rights. Arlington, Virgima
Educational Research Service, 1975, 4] p (ED
108 341)

This report 18 intended to qene school
adminstrators by proxiding basic information,

that aggre

Jpositive qugges-tm(-x. and exampies pertaining

to student codes

Fapily Cemmunications: Parent Handbook.
St Louws. Missouri Mehlville School District,
n d (ED 114 738)

Thrs parent handbhook 1% a compilation of,

| 0 418




' exercises used by this school district in their
worksho

ps.

( Family Structure, Awareness,

-\ Communication Skills: An Activities
_Handbook. St. Louis, Missouri: Mehlville
School District, n. d. (ED 114 740) (Related
Documents are ED 114 741 and ED 114 742)

* The major purpose of this part of the project
was to help students develop skills in self-
ynderstanding and in effective communication
with parents and others. (Three handbooks for
grades four, five, six.)
Grantham, Marvin L. The Herbert Marcus
Elementary School Model For Classroom
Management Provided By Alternatives In
?Bi.)cipline. No publisher cited, 1975. (ED 115

7

This study was undertaken to see if a model,

_ program using alternative disciplinary actions
would be guccessful in: (1) reducing the
number ol&umisbehaviors; (2) providing more
appropriate learning situations; (3) recriycing
the disproportionate number of disciplinary
actions against minority students e study
resulted in improved teacher competencies,
fewer discipline problems and improved
academic performance by students. -

Howard, Eugene R. and Jenkins, John M.
pline In The Secondary .
I. A Catalogue Of Alternatives To
Bcrnuion. An 'Occasional Paper. Denver,
Colorado: CFK, Ltd.} 1970, 15 p. (ED 087 090)
The usual ®pproach to improving discipline in
_ the schools 18 the repressive approach—more
rules, stricter enforcement, more efficient
pupil surveillance, suspension of privileges, or
additional rules. This paper 1s designed to
serve the educator who wants to take positive
rather than negative steps toward 1mproving
achool discipline. Three major pieces of the
school environment are considered here—the
beliefs and value system of the school, 1ts
communication system, and the decision-
making process .
Kingston, Albert J Discipline Problerfis:
Then and Now. No publisher cited, 1974 (ED
117 811)
A state survey of discipline problems 1n
Georgia high schools compared studenv
misbehavior in 1974 and 1961.
Masters, James R. and Laberty, Grace E. The
Effects of a Schools Without Failiire

164
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Program Upon Classroom Interaction
Patterns, Pupil Achievement and Teacher,
Pupil and Parent Attitudes. Harrisburg,

' Pennsylvania: 1974, 161 p. (ED 107 681)
. An evaluation of William Glasser's Schools

Without Failure (SWF) Program is described:
in this document

National Urban League The Problem of
Discipline/Control and Security In Qur
Schools. New York: The League, 1971, 20 p.
(ED 069 827)

The National Urban League contends that it is
impossible for a favorable learning climate to
be established within an environment where
armed guards are present. They recommend
calling on a coalition of students, community
members, and educators to determine
alternatives for developing a safe and pleasant
learning emvironment.

Parenting in 1975. Austin, Texas: Southwest
Educational Development Laboratory, 1975,
175 p. (ED 110 156)

This bibliography lists materials, programs
and resources which appear to be relevant to’
the needs of parents and those working with
pédrents. .

School Suspensions: Are They Helping
Children? A Regort. Cambridge,
Massachusetts: Children’s Defense Fund, -
1975, 270 p. (ED 113 797) ot
A followup and expansion of the 1974 report,

* “Children Out of School in America,” this

book examines the incidence and impact of
school suspension and discusses its |
effectiveness as a disciplinary measure.

]

) *The ERIC Pocuments listed on this bibliography

are available 1n microfiche form at no charge to
North Carolina educators from the Education
Information Center, 581 Education Building,

A\

b Raleigh, North Carolina 27611. °
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OPINIONNAIRE AND SUMMARY

\

’ »
.

Opinionnaire of Disciplinary Pfoblems in Public Secondary. Education

Instructions: A selected number of
students, teachers, and principals from a
sample of high schools in North Carolina are
bemg requested to respond to this
opinionnaire regarding discipline in public
secondary education. A summary of all
responses will be used by school officials,
parents, students, and school boards to

improve education at the secondary school .

level. As a participant in the study, you are
requested to read each item carefully and
respond according to your best opinion. In
reacting to the ite the following
definitions are pror\‘z}ze_d as points of
references. Discipline may_be:

(1) Training which corrects, malds,
strengthens, or perfects or

(2) Punishment or chastisement

Aft(comp]etmg all 1items, please return this
opinionnaire.to your teacher or principal. In
analyzing thjs information, individuals and
schools will not be identified

Information within blocked area to be
. completed by director of study:
School number ‘

Region: (1) Coastal Plains
A (2) Piedmont,
13) Mountains

1. Information about respondent:

A. Please check lama (H Student O

(2) Teacher O

(3) Principal O

B Please check: I am a(1) Male" O
(2) Female . O *

C Please check: I am a(1) Black O

’ (2) Indian -[J

(3)Caucasian O

. " (4),0ther O

2. Extent of Dis¢ipline Problem
" Please check on regpomse: In my oplmon
dlscxplme is .

(1) A major problem

.,[2) A senous problem
(3) A problem of some concern -
(4) A problen%ofhttle concern
(5) A minor problem

3. Change in Dlgl line Problem
Please check one response: During the
last ‘three years, discipline problems
in my school havg_

(1) Increased greatly
(2) Increased some
(3) Remained thé'same
(4) Decreased somé

{5) Decreased greatly

ooooo

goaaoa -~

4 Major Causes of Discipline Problems
Please check all causes that apply and
add others if appropriate: The major
causes of discipline in my school are-

(1) Personal or individual treatment
not given to students

(2) School rules unfair -

{3) School not meeting student’s
needs

(4) Parents not supporting school

" {5) Low teacher morale |

0oo0go oo

{6) Loow student morale

- (11) Racial discrimination

{(7) Lack of principal’s leadership
(8) Lack of student involvement -
(9) Eack of teacher’s ability

(10) Lowe.rir'yf society's standards
and values ) S

112 Inadequate guidance at home

(13) Inadequate guidance at schoo]

(14) Dhig use

(15) Pressure from other students

(16) Lack of knowledge of school rules

(17) Faculty toostrict .

£18) Faculty not spishet enough

(19) Integration of races

(20) Poor communication between
facufty and students

(21) Overreaetion on part of faculty

{22) Lack of teacher involvement wnth
students

{23) Lack of principal involvement
with students :

{24) Lack of curriculum planmng
{lgsson plans)

(25) Lack of tolerance for and
knowledge of the values of
“others

{26) Students being treated unfairly
by faculty .

{27) Nothing for students to do (free
instructional time)

(28} School not interesting

(29) Failure in schoolwork

0" 00 O0OO0OoO0oo0oo0o@EOo Ooo0oo

O0o00o O O

5. Tvpes of Behavior Causing Discipline

Problems
Please check the types of behavior that
you feel cause serious discipline problems

in your school
. 251
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"+ (1) Use of drags v, - D (4) Using a dangerous weapon % 0O " maintaining discipline. . ‘ .
. {2) Degtruction of property "« 4 ~ (5) Using or dispensing drugs at . Ctlwd En *
(3) Fighting among students m] - 4school - v ‘0 (1) Expulsions - g 0
(4) Pighting between faculty hi yenom destruction of schobl . (2¥Suspensions .00
. students . . aperty 0 . (3) Counseling - .. 0'e
. (5) Disobeying general rules (7) Contiglous disruptive behavior . O (4) Loweringacademicgrades O O
.t (6) Smokin( * (8) Flghtmgwnh‘/students 0O (5) Conferences with ;ﬁaren(e O 0
¢ (7 Cysing *  (9) Fighgng withfaculty «_ - -0 (6) Assignment of ex
(8} Skipping school (10) Causing serious physigal injury to @ademic work O 0

4

.0000o0o0ooa

. (9) Late for classes . *
4 (10) Dlsobedlenc&to (eachex;

-

ssignment of jobs At schop

! 'r\ (7)
4, ." (8 Suspension s invd{vement

(11) Noise . - = (12) Continued unexc\¥ed’ ta.rdmess . in spekrts
(i2) Commlttmgpranks ‘e s (13) Other (list) (9 Suspensnd’n of involvement
(14) Other (list) in extracurnicular activities

(10) Assignment of demerits
- (1ig#Assignment ofdetentnon hall
= or cooling-off area (m

9. Suspensions (Dist
number of days.)"
Please check belaw theé behavnor which™ -

oo O
.00 O-

.76 Type of St%dents (sex-race) Involved in
*  Discipline Problems

-_\%Z check the one type of student who N

t involved in discipline problems “ would justify disniissing a student from “schoo] suspension) * o
in’ your scheol . d . scheol for one or more days. (If No. 1'is (12) Involvement of students irr
. () White males . O " checked, leave osheritéms blggk.) rj ‘ _$haking rules ° . M oo
«  (2) White females "~ ) s (}Buspensions should neverﬁ usge’ O (1 33 Involvement of stuentsin
. (3y No particular type s (2) Breaking a_federal, state, or local self-government 0B
t4pf\linority males > t 0 law away{rom school, o umamzmgmstructfmf'l .
. (5) Minority females a - (3) Possession of a dangerou‘s () 5 M . o D
7. Type of Student (Achnevement Level)' weapan ) 0 (15) Ma mg,l?utructmn more a LEJ
» Involved in'Dis¢ipline Problems - * (4) Usmgadan‘herous WGHPOYLQ a N £ force f ‘
. Please check one . ® {5) Using: or- dnspensmg drugs at ‘\\: ricter enforcéthent o 0o
-« (1yStudents making high grades -0 school - ) ) e (o 4 .
’ (2XStudents making low gra - g* . ° (6)Continuous disruptive behavior ] . pojce ollicers inl¢ 00
, (3) StudéntsMakin averag%g. G - « _ (7) Vérbal abusgof students _ 0 ‘
(4) No p:rticular tyf)e A . g, (R) Physical abl?sé of stydents, O __‘(‘ 8) Publlc remgnmon for 0o
L t9) Verbal abuse of tea(*erq o4 posttive behavior .
8. Expulsions (DismissXR for the ; : ' (19) Grievance provess. 00
. ider of t 1 5 (10) Physical abuse of teachers C h ,
{)elmam hr % bhle vet;]r ‘t"' On\;g‘;b b (11) Contingous unexcuged ahsences O (20) (?nrpmtal punishment €a 0O .
- Please theck below the types 6f behavior (12)Continuous unex&itardmess g - spanking :
which- would justify#bt allowing a (13) Other (list) : .
¢ student to return to your sehool, \ (14) Other gast) ~—_+ MK Tre . Admin ratmn of, I’umshm(m on an
according to the definition in the " p < Equitable Basis .

Please check one or more appropriate, “».
! responses. In administering punishmeént

. parentheses above. (If #o. 1 fs checked, . 1() U-«xg of Coffective Methods °

I the left-hand cplumn,.please check—~

(2) Breaking federal ate, or loca in.maintaining discipline. Iy the nght- my school .
v laws away from s¢P8ol R = hand column, check-those practices (1) Treats all students the same (if {7~
" (3) Possession of a dangerouq weapon O .~ which you believe are effective in this rtem'1s checked. do not chec& )
1 . IS ~ ]
¥ - i
166 , M v ‘\ 3 . :
- ™ ° N - ‘ " .
, ' 3 . -' P . - ".‘ “. “ )\ ‘,, ’ . - :303
I's ‘ . i ' ) -—Mﬁ =" . .
- ; ‘ (e ¥ 4 ”~ : T ’ v

leave other itergs blank.) *~ -~
’gould never be used .01,

(1) Expulsio

‘those practices svhich aregurrently used

forspecific mishehavior, the faculty at



others.) o’
(2) Administers punishment on the
basis of an evaluation of
individual needs -
ﬁ} Shows favorjtism to bla(k male
students
(4) Shows favoritism to whxte male
students
(5) Shows favoritism tQ black female
students
(6) Shows favoritism to white female
students
(7) Shews favoritism to_studerits
whose parents-have average Or
above average incomes, 0
(8) Shows favoritism to students o
whose parents have below av erage
inco O
* (9)8ho avontlsm to students who
perform high academically o
(10) Shows favoritism to students who -
_ perform average academieally 0
(11) Shows favoritism to students who
perform below averag\e .
academically ., O
(12) Shows favoritism o athletes or
other students with specna&

0O 0O

0O 0 0.

talents a -

. Comments. - v

. race involved 1n the disciphne

A Stidy Of Perceptions Of Discipline -~ .-

roblems In Secondary Schools of North

. ;
Carolina R
: N ") 3 ',\ .
by - e - L .
James Alexander Clarke . . . p
» o ’ . ’ ~

Introduction . o “T

The purpose of this study was to of the State, responded to the optnionngre. X
determine the opinions of stydents, This total represents over 75 percent of t_h()se :
teachers, and_!pnncipals in the highathools who were mailed forms. N
of North Carolina relative to tepelected Responses on the ten'dlsmphne areas. | , .

vanables concerned with school discipline.
The three publics invglved in”the
investigation were requested to respond to a }
opinionnaife that included ten discipline.
areas as follows,

1 the extent of the discipline pmb.le ,
change in th® djsciphne problem;

PO N

major causes of the discipline problem,

4 types of students, according o sex and
o

+ prohlems;

5. types, of students, according to
achievement levels, involved in-the
discrpline problems,

6 types of hehaviors causing discipline
* problems, . . \

i use of ‘expulsions,
8: use of suspensions, .

9. use of corrective measures and the extent
that the correctivé measures were
effective; and .

10 admimstration of punyshment on an
equitable basis.

J\ A total of 1,648 igdividuals, selected at -
random to represent the student, teacher,
and principal populations in the high schools

were analyzed to determine the status®f and
‘the differences among, students teachers

and principals: between male and female,

students; between white and minonty

students, hetweert male and female facylty “

members; white and mmority faculty

members:; and the total study poputation’

from the Coastal Plains, Piedmont, and . .«

Mountain Regjons A chi-square test was

used to determine whether the ()hsqned .

differences hetween and among the variou} g

subpopulations were signifieant

?

Summary of Responses tor Major I)lsupnne ‘

Areas :
R . s - R
1. Extent of discipline problem” ., i

- When the participants in this study )
were requested to indicate the extent of the
disciphine problem in their schools. )
ap;.)mxnmatel\ 89 percent of e ﬂmtal %Lud\

population stated that discipline waseithéra @® /

. problem of some concérn_ (45 percentd, a .

senous problem (32 perceng), or a major . .
problem (12 percent) When the results of @ :
this factor were analvzed by subgroups, there T

were no significant differences 1n responses
among students, teachers, and prmcipals,

between male and female faculty members,
between white and minonty students. and ‘b.} . .

- - k.
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. @morg the subw

between white and ‘minority facult)
membets. Phere was a tendency. however,
for female students to.report the problem as’

¢ . being more serioud l’han male students and

_for the total populatmn in the Coastal Plains
-and Piedmont to judge discipline more of a
problem than the Mouhtaif participants

2. Change in'discipline problem .
Far more participants in the total study:
population thought the discipline problem in
their schools increased over the last three
years rather than -decreased "Students and®
teachers generally concurred with tlre total’
&tudy pogulation. but more principals
reported Qe problém had decreased. Shightly
more female faculty members than male

“staff memWers, zmd more minority students
“-than white studentﬁ ‘report®d-the discipline

problem on, the inérease No significant
differences were observed \n the opinions
beMvéen rhale and femalé students. between
_white and minority faculty memb'etq and
among the three regions relatjve to the
change in the dlqm‘phne problyn m. ‘the hxgh
schoolq . .

3 Ma;orﬂ causes of discipline

There was 2 general lack of consensus
pulations in this study -
relative to the Bajor causes of.discipline
the high schools From a hst of 29 causes for

discipline problefns, over’'45 percent of the _“

tofal study. population_hsted gix major )
tauses. \In rank order these were.

1nadequate guidance at home.” “lowering
of sobiety's standards and values.” “parents’
not_supporting schools\” “failure 1g,school

work, ¥ “prétsusg from eher students
“lack of student involvkment ~

Students, however, Hefinutely did hot .
,agree with therr teachers and prineipals
“felative. to the major cautes of disc{phnen .

v and_ )

“thetr schools In rank order the {ive magr
X . '

188250 L - ’
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causes according to.the principals were:

“lowering of society’s standards and values.”

“inadequate gutdance at home,” ““failure in
school work.™ parents fot supporting
schools.” and “lack of tolerance for and
knowledge of the vélues of others ™" Teachers
listed the same five in the same rank order °
Students. however, listed none of the five
highest choices of principals apd teadehers
among theyr five highest choices

In rank order. students remhe '

five ‘majbr causes of discipline problems in
their schagol as’ “lack of student
invalvement,” “poor commumcatr(h
between faculty and students.” “‘low student
morale.” “‘pressure from other students.”
and “‘school not interesting T

" Male anhd female students were in

general agreement as to thefive major caudes
for discipline problems , However. far.more’
female and male students listed “inadequate-
gutdance at home’ and “pressure from other

_ students™ as major causes. Causes which

{

reflected the gréates differences betwee
white andeminority students Were. “'schbol
rules unfait” tminornity higher), ““low student
morale”
of school, " {minonty hi’gher) and
“nothing fnr studentq to do” (mmnnt\
higher} , . -

In reporting on the niajor causes of
discipline problems; faculty {sex-race)
ditferences were not 5o great as stu

race’ differences There was a rel ' large

difference. between male and female aculty -

members on two “auses. ‘“‘low student
morale’”’ and “pressure from otheg students

Female faculty members ass more
votes Bty these two causes than dnd’# :

) faculty members. \Htlte faculty mefbers,

. three causes

however, responided significantly more
frequently than fninortty: faculty members to”
“inadequate,guidance at

. -

(whtte,htgher). “lack of knowledge

nt i{sex-*

\
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« , home.” “drug use.” and “‘faculty pot strict

endugh . - . -

* Difference among the reponses assigned

» to causes by the populations in the three
regions stand out igterms of twa causes
Codstal Plains and Piedmont participants
assigned more responses to ‘‘parents’ not
supporting school” than.did the Mountaine
population Piedmont partmlp!htr however,
reposted that ““drug use” was more of a
problem than Caastal Plains and Mountain
paftlcgpants &

LR T

« . Since “racial integration’ and drug“
ule’ have received so muth attention in
North Carolina and 1p the Nation in recent

years, pecxal' emphasis-is devoted tw

sum izing findings on:these variables As
, a major of discipline in the schools.

“racial diserimination” received a relatively

low -nktng amongthe 29 causes listed in the
opinionnaire Only 12 percent of the total
stud\ population histed *school disciphine”
o as a major cause Reqponseq for the various
" sub- pnpulatmnq relative to “'school
integration’ as a major cause of (hscxphne
follows students (21 percent}, teachers (4-
* percent). and principals (4 percent), male
students (21 percent) and female students _,
~!21 percent). male faculty (4 percent) ) and
female faculty {5 percent): whxte students
{21 percent) and minority students (20
percent), white faculty 24 percent) and ¢
"« minonty faculty (7 percent). Coastal Plains
participants (10 percent), Piedmont (15
percent). and Mountams (4 peent) Of the
- three types of respondents, students
attgched more importance to “‘integration”
than did teachers or pnncnpah whxte faculty
*members thought * "{ntegration” was more uf
a cause of dpcxpllpe problems than did
faculty members, and the Cyastal
d Piedmont participants thought
fuctor was a greater cause than did




the Mountain Qat"tncipants. i -
B.mg‘ use.ggccording to the study

participants, was 4 greater cause of
dis¢ipline problems in the schools than was
“integration.” With 35 percent of the total
_study populatjon reporting “‘drug use’ as a
major cause of discipline, this practice
~ranked seventh among a st of 29 causes of
discipline in the public schools in the State
When.the gesponses ®oncerning “‘drug use”
were observed by sub-populations. students,
teachers, and principals. male and female
students: male and female faculty members,
and white and minority students assigned
approximately the same magnitude to the
proBlem as did the totai*study population
White faculty members thought the ““druglifih
problem” was more serious than did their
colleagues from the minonty raceaand the
total population thought that “*d¥ug use”. .
caused more discipline problems than did
the respandents from the Coastal Plains and
Mountains

4. Behaviors causing discipline‘
‘problems R
In resf)ondm » 12 types of behavior
causing dlscxpllnﬁoblems:-the total group
listed five more frequently than others (44
percent or more for edch type) In rank order,
the types of hehavior causing discipline
problems in the high schools were.
“disobeying general rulés.” “skipping
school.” "‘disobedience to teaghers.’ “late for
classes.” and ‘‘destruction of property.”
Teachers listgd the same types of behavior
most frequently, whereas principals listed all
these types, except for ““destruction of
preperty,” most frequently Principals listed
the “‘use of drugs® as the fifth most frequent
cause of discipliné problems Students also
£ C )
« listed-most frequently four of five of the types
.- that teachers W8d histed most frequently .

Students did not list “late for classes”
among the top five and added '‘fighting
among students.” as the {ifth-ranked
hehavior causing discipline problém

Jhe largest variation in responses for the
other sub-groups were as follows: female
students thought "“fighting among students™
and "“fighting between students and facalty”
caused more discipline problems than did
male students; female faculty members
thought that “notse™ caused mare problems
than did their male counterparts, white
students reported that “‘destruction of
property’ and “committing pranks’ caused
more discipline problems than did minpnity
students. minority studentg thought that
“fighting among students,” “disobeying
general rules” and *'cursing” were more
serious than did white students. and white
faculty members listed “smoking" more
frequently than did minonty faculty
members !

* ]

The ppinions of the respondents from
the three regiops varied significantly relative
to the es* of behavior they thought
provoke
from the Mountains generally did not hs&“as
many tvpes of behavior as did the !

- pupulgti(ms from the Coastal Plains A\nd_th'e

Piedmont Coastal Plains participanti-wete
more cﬂ
other two regions that “disobeving lzeneral
rules” and "“noise” caused discipline
problems” Furtherntore, participants from
the Coastal ?lains and Piedmont regions
stated more'than Mountain participants
that “fighting among students,” “cursing.”
"and ""disobedience to teachers™ caused more
problemsg®iedmont participants, hqwever.
were more convinced thanthe populations
from the other refions that “‘use of drugs”
brought ahout discipline problems

L L By

disciphne problems Participants

vinced than the participants in the

- - .

5. Types of students (sex-race)

causing discipline problems

When asked what types of students on
the basis of sex and race caused discipline
problems, a large majonity (65 percent of the
total study group) stated there was “"no
particular type " The remaining responses
from the total population were 18 percent
for “minority males.” 11 percent for “white
males.” five percent for "‘minonty females.”
and one percent for “white females ~
Students and teachers generally agreed with
the total populationg but principals reported
that “minority males™ (23 percent) agdmes
“white males’ (18 percent), rather than "'no
particular type,” were more involved The
largest differences hetween male and female
students resulted in a 65 percent response fn\
males and a 74 percent response for females
for “no particular type student™ and a 23
percent response for males and an 11 percent
response for female students for “‘male
mipority students =

Regignal differences relative to opiuons
concerning the types of students (sex-race)
that were involved 1n disqypline problems
centered arougl ““male students *” The ~
percents of responsey for “white male ,
students’” were significantly higher than in
tht other two regions, the responses for -*
“minority male students’ were significantly

" higher in-the Coastal Plains and in the -

Pledmun?&n in the Mountains
- 6y Types of stulents (achievement

levels) causil}g discipline
problems ? o

» According to the majdnty of the
participants in.this study, “students making

“lows grades'’ ﬁ involved.in most of the

discipline proBlems 1n the high schools of
Ngrth Carolina, Approximately 63 percent of

. _the participants checked this category, of
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students; whereas. another 31 percent
checked ‘‘no particular type.” Pgincipals,
more than students and teachersg thought
that “low academic students” caubed most
of the disciplirre problems

7. Behaviors justifying expulsions

Over 50 percent of the total study
population stated that there were five types
of behavior from a list of twelve tyvpes that
Jusuﬁed expulsion. Theqe tvpes of behavior,
in fank ozder were: 'using a dangerous
weapon,’ "‘causing senou‘s physical injury to
students or faculty,” “using or-dispensing
drugs at school,” ¢ “serious destruction of °
schoo! property,” and "continuous
disruptive behavior " Students, teachers,
and principals, though their respo‘n?es for the
twelve items varied significantly, generally
listed more frequgntly the same types of
behavior that wﬁe recorded by the total
study population Male and feniale students
aiid faculties, as well as white and minonty
students. varied somewhat as to the types of
behavior which they felt justified the
expulsion of.students There was consensus,
however, among the reporting particggnts
from the three regions . %.

8. Behaviors justifying
suspensions - w
Over 62 percent of the total number of
respondents in the studv hsted <ix tvpes of
behaviot which they thought justified the
suspension of students In rank order these
were: ‘‘physical abuse of students.”
“continuous disruptive hehavior.” “physical
abuse of teachers,”” “‘using or dispensing
drugs at school " ““possession of a dangerous
weapon.” and “‘using a dangerous weapon =

"Over 50 percent of the ‘teachers and
principals listed ten of the twelve behaviafe ..

as justifving suspensjon, whereas, 5 percent

= or more of the studegts listed onlv six of the

fo ‘

26U

. with parents,”

twelve behaviors as justifying suspensions.
Those behaviors listed by students include
“*possession of a dangerous weapon.” *‘use of
a dangerous weapon,” “using or dispensing
drugs at school,”” “continuous disruptive

behavior.” “physical abuse of students,” and
“physical abuse of teachers.” There were

some sex-race differences among student

categories and among faculty categories, but
there was consensus among the respondents

from the three regions relative to the typés of .

behavior )usuf\mg .suspensions

9. Use and effectiveness of
, corrective measures

Frofp a_list of 20 corrective measures,
seven were use(gl(‘extensnel\ it the high

schools of North Carolina, according to the

total study population® On the basis of.
frequency of use, the rank order for the '
corrective measures were; “suSpensions,”
“conferences with parents,” “counseling.”
“expulsions,” “suspension of involvement in

" oports,” “assignment of jobs at school,” and

“involvement of students in self-
government  Over 50 percent of the
principals histed nine corrective methods,
over 3) percent of the teachers listed seven
rethods, and over 50 percent of the students
recorded only five of the 20 methods

The most frequently histed corrective
measures, according to principals, which
were'used in their schools were: **conferences
“suspensions,” ““counseling,”
“involvement of students in making rules.’ v

“expulsions,” 1mol\ement of students in’
«elf-government.” **making instruction more
meaningful;” "assignment of jobs at scheol.”

and "humanizing the instructional
program "~ With the expection of two of the
ahave, involvement of students 1n making
rules” and “"humamzing the instruttional
program.” over S()J)ercent of the teachers

in making rules

.

said the most frequently used practlceé were
the same as those listed by the principals

" Only five of the 20 practices, however, were

listed as used by over 50 percent of the
students. These corrective practices in rank
order were. "'suspensions,” "conferences
with parents.” “counseling,” “"suspension of
involvement 1n sports,” and “expulsions
When the study participants were

'

_requesteddto indicate the effectiveness of the

20 corrective practices, only three received
more than 30 percent of the responses from
the total study population. One of the
corrective measures received 50 percent of
the responses from the students, four
corrective measures received over ) percent
of the responses from teachers, and seven of
the corrective measures recelved over )
percent of the responses fromethe principals
Effective corrective megsures recelsing
ahove 30 percent of the teachers were
“conferences with parents,’” “'suspensions,”
“counseling.”” and "'making instruction more
meaningful”'. and those stated to be effective
by over 50 percent of the principals mcluded

“counseling’™, “conferences v.ogh parents.”
“suspensndns, " expulsions,” “involvement
of stidents 1n making rules.” “making
instruction more @meaningful,” and
“involvement of students in «elt-
government

Only one of the 20 corrective measures

" was declared effective by 50 per(ent of the

zresponding students namely, “conferences
with parents ." Receiving less than 50 percent
but more than 40 percght of the responses
from students were fuspensions,

“counseling,”” and “inWNlvement of students

‘I'here were large différences in the
percentage of students, teachers. and™ .
principals who stated that corrective
practices were used and who also reported
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that corrective practices were effective.
Corrective practices receiving more
“effective” than "“used” responses from
students were: “‘involvement of students in
making rules,” ‘‘humamzing the
instructional program,’” ‘' making instruction
more meaningful,” and *‘public recognition
for positive behavior.” Practices receiving
more ‘‘effective” responses than ‘“'used”
responses from teachers included
“suspension of involvement in sports,”

“suspension of the involvement of extra-
curricular activities,” *
of rules,” and “public recognition for positive
behavior.” With thé exception of ene
corrective practice, ‘‘public recognition for
positive behavior,” the percents of
“effective’’ responses were less than the
percent of “‘used’ responses

10. Administrat{on of discipline on
an equitable basis
. When the participants in the study were
requested to respofid to the discipline area
that was related to the adminmstration of
discipline on an equitable basis, 25 percent
or more of the total study population
checked three of 12 options. These three
options were: 40 percent, ‘‘treats all students
the same”, 37 percent, ‘'administers
punishment on the hasis of an evaluation of
individual needs;” and 29 percent, "'shows
favoritism to athletes and other students
with special talents.” Over 25 percent of the
students marked four of the 12 options.
These were: 46 percent, ““shows favoritism to
athletes and other students with special
talents’’; 46 percent, “shows favonitism to
students who perform high academically'’,
35 percent, “‘treats all students the same’’,
and 26 percent, ‘‘adminjsters punishment on
the basis of an evaluation of individual .
need.” In contrast to students, only two

b2

stricter enforcement“

v

options jn this discipline area that received a
large percent of responses from principals
and teachers were: “all students are treated
the same’ and “punishment is administered
on 1dhe basis of an evaluation of individual
need.

Summary of Differences Between

and Among Sub-popwlations

1. Students, teachers, and principals were 1n
agreement goncerning the extent of the
discipline problem but differed
significantly in their opinions on the
remaining nine discipline-areas.

2 Male and female students agreed on the
change in the discipline problems, the
types of behavior causing discipline
problems, use of correctwe_mp(ﬂods, and
administering punishmént on an
gquitable basis.

-

A

~

3. Male and female faculty members were in
consensus on the extent of the problem,

. the types of behavior causing disciphne *
problems and the tvpes of students (sex-
race) that cause discipline problems

4 White and minonity students had similar
opinions regarding the extent of the
discipline prohlem, types of students (sex-
racel causing discipline.problems, and the
txpes of students (achievement levels)
\&‘smg discipline problems

5 White and minonty faculty members had
similar opinions regarding the extent of
e discipline problem, the change in the,
ipline problem, tvpes of students (sex-
race} causing problems, and types of
students {achievement levels) causing
chscipline probiems

6 Participants from the three regions had ~
similar views regarding the chang‘ in the -

I t

\ »
discipline problem, types of students (sex-
race) causing discipline problems,
expulsions, and suspensions.

~ NN - o / -
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